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About the Funders and Our Shared Past

Our Shared Past is a collaborative grants program to encourage new approaches to world
history curriculum and curricular content design in Europe, the Middle East, North Africa,
and North America. Our Shared Past is premised on the notion that many of the categories
used to frame and teach world history—civilizations, nations, religions, and regions—
occlude as much as they reveal. Although there have been successful attempts at
incorporating recent historical scholarship in world history writing, the core of world
history instruction continues to be shaped by civilizational, national, and regional
narratives that emphasize discrete civilizations and traditions frequently set at odds with
one another at the expense of historical and material connections,

Our Shared Past seeks to promote the development of international scholarly communities
committed to analyzing history curriculum and reframing the teaching of world history
through the identification of new scholarship and the development of new curricular
content that illustrate shared cultural, economic, military, religious, social, and scientific
networks and practices as well as shared global norms and values that inform world history
and society. The project encourages both the synthesis of existing scholarship on these
topics and the exploration of concrete ways that this reframing can be successfully
introduced into teaching curriculum in European, Middle Eastern, North African, or North
American contexts,

The British Council is the United Kingdom's international organisation for educational
opportunities and cultural relations. The British Council works in over 100 countries,
creating international opportunities for the people of the UK and other countries and
building trust between them worldwide. It was founded in 1934 and incorporated by Royal
Charter in 1940 as a public corporation, charity, to promote cultural relationships and
understanding of different cultures, to encourage cultural, scientific, technological and other
educational cooperation between the UK and other countries, and otherwise promote the
advancement of education.

The Social Science Research Council (SSRC) is an independent, international, nonprofit
organization founded in 1923. It fosters innovative research, nurtures new generations of
social scientists, deepens how inquiry is practiced within and across disciplines, and
mobilizes necessary knowledge on impertant public issues. The SSRC pursues its mission by
working with practitioners, policymakers, and academic researchers in the social sciences,
related professions, and the humanities and natural sciences. With partners around the
world, SSRC builds interdisciplinary and international networks, links research to practice
and policy, strengthens individual and institutional capacities for learning, and enhances
public access to information.
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Education so that it contributes to peace, stability and democracy. He has managed History
Education innovation Projects in Bulgaria, Cyprus and the former Yugoslavia including
many visits to these countries. He also organises international conferences, seminars,
workshops, exchanges, and study visits. Within these projects, many aspects of publishing,
curriculum development, political influence and general attitudes towards History
Education are developed. Currently he is manager of the EUROCLIO Programmes: History
that Connects, How to teach sensitive and controversial history in the countries of former
Yugoslavia and the EUROCLIO International Training Programme.

Craig Perrier Craig Perrier is the High School Social Studies Specialist for Fairfax County
Public Schools. Previously, he worked as PK-12 Social Studies Coordinator for the
Department of Defense Dependent Schools and was a secondary social studies teacher for
12 years at schools in Brazil and Massachusetts. Perrier is an online adjunct professor in
history for Northeastern University, Southern New Hampshire University, and Northern
Virginia Community College. He has been an instructional designer and curriculum writer
for various organizations including IREX, the Institute of International Education, and the
State Department’s Office of the Historian. He maintains a blog *The Global, History
Educator” discussing content, technology, instruction, and professional development.

Barbara Petzen is director of Middle East Connections, a not-for-profit initiative
specializing in professional development and curriculum on the Middle East and Islam,
global education, and study tours to the Middle East. She is also executive director of
OneBlue, a nonprofit organization dedicated to conflict resolution and education, and
president of the Middle East Qutreach Council, a national consortium of educators
furthering understanding about the Middle East. She was education director at the Middle
East Policy Council, where she created a comprehensive resource for educators seeking
balanced and innovative materials for teaching about the Middle East at TeachMideast.org.
She served as outreach coordinator at the Harvard Center for Middle Eastern Studies,
starting just before September 11, 2001. She taught courses on Middle Eastern history,
Islam and women'’s studies at Dalhousie University and St. Mary's University in Nova Scotia,
Canada, and served as tutor and teaching assistant at Harvard University, where she may at
some point complete her doctoral dissertation in Middle Eastern history on European
governesses in the Ottoman Empire and Egypt. She earned her B.A. in International Politics
and Middle Eastern Studies at Columbia College and a second Honours B.A. as a Rhodes
Scholar at Oxford University in Oriental Studies. Her academic interests include Ottoman
and Middle Eastern history, the history and present concerns of women in the Middle East
and Muslim communities, the role of Islam in Middle Eastern and other societies, relations
and perceptions between Muslim societies and the West, and the necessity for globalizing K-
12 education in the United States.

Joan Brodsky Schur is a curriculum developer, author, workshop presenter and teacher,
with over thirty years of experience in the classroom. She has presented workshops for
teachers for the National Council for the Social Studies, Asia Society, the National Archives,
Yale University (Programs in International Educational Resources), Georgetown University,
the Scarsdale Teachers Institute, and the Bank Street College of Education division of
Continuing Professional Studies, for which she leads Cultural Explorations in Morocco:
Implications for Educators in Multicultural Settings. Her lesson plans appear on the
Websites of PBS, the National Archives, The Islam Project, and The Indian Ocean in World
History. She has served as a member of the Advisory Group for PBS TeacherSource, the
advisory committee for WNET's Access Islam Website, and as a board member of the Middle

viki

- Ali Vural Ak Center for Global Islamic Studies, GMU


https://TeachMideast.org



https://terroneonshoredpost.org
http://rnedi

Our Shared Past in the Mediterransan Curriculum Project - Module 3

Why the Mediterranean in a World Historical perspective?
by Edmund Burke, Il|

The Our Shared Past in the Mediterranean curriculum includes six modules aimed at
providing students with an historical understanding of the Mediterranean as a zone of
interaction and global change. Grounded in state of the art historical understandings, it
provides full lesson plans, including maps, illustrations and suggested student activities.
Keyed to world historical developments, it encourages students to see beyond the
civilizational binaries that have hitherto clouded our understanding of the region. By linking
the histories of the Mediterranean region into a single if complex historical narrative, Our
Shared Past in the Mediterranean encourages students to perceive the deeper structural
roots of global change from the classical era to the present.

Where is the Mediterranean? Its northern rim extends from Spain to the Balkans and
Turkey while its eastern and southern limits include the Middle East and Arab North Africa,
Depending upon the interests of the historian, however, a bigger or smaller Mediterranean
configuration may be proposed. Because the modern Mediterranean is not included in most
history curricula, students lack the ability to understand its history. This is a huge problem
in this post 9/11 world, since in the absence of a global perspective, events appear to come
out of nowhere. As a consequence, this crucially important world region remains
misunderstood, and civilizational explanations have tended to supplant more grounded
world historical understandings.

The world historical approach is only one of the note-worthy features of Our Shared Past in
the Mediterranean. The curriculum provides a series of historically grounded lessons that
enable students to understand the sequences of change by which the Mediterranean region
was transformed as a whole. By following the lessons in the six modules, students acquire
an understanding of the region’s path to modernity and why it differed from that of
northwestern Europe. In the process, they learn to distinguish the main types of change
(ecological, economic, political and cultural) that affected Mediterranean societies since
1492. The curriculum also allows students to comprehend how these changes affected both
Mediterranean elites and ordinary people in similar ways regardless of cultural
background. The emphasis on patterned responses to global changes constitutes a major
distinguishing feature of this curriculum.

A brief summary of the modules reveals the distinctive features of this approach:

Module One provides an innovative approach to the deep past of the region, keyed to the
eco-historical forces that have shaped its successive transformations since the dawn of
civilization. It emphasizes the role of the environment and the hand of man in the shaping
and reshaping of the region over the human past.

Module Two examines the classical Mediterranean from an unusual vantage point: the
empire of Carthage. It also examines technology and inventions, economic exchange,
cultural innovation, power and authority, and spiritual life across the Mediterranean region
in the formative period 5000-1000 BCE.

Module Three covers the period 300 - 1500 CE. Among other topics, it emphasizes the
transformation of Mediterranean cities, migrations within and beyond the region, and
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Nevertheless, local communities’ interactions, cosmopolitan pursuits and outlook, and
economic ties endured. This module will also examine these local realities, if only because
they help to illustrate if not occasionally challenge, the macro-processes noted above. The
lesson plans will help students to investigate what has changed and what has not, and how
the global and the local were experienced by Mediterranean societies in this period.

Additional Note to the Teacher: Qantara, Mediterranean Heritage

Online Resource
For an overview of the neriod’s enltural. nnlitiral and artictis history, the website Qantara:

offers a very useful
e i s i i s s s s s s e e s en] Tarritariac” nave has a series

topics include
Tem s et s smasns s saeagag wes VAL LAL LLLALILAY MLl WL ILLOULY ULITLIO. 1 UG 3ILC vall ud viewed in

English, French, and Spanish.

Correlation to Historical Thinking and Knowledge Standards
*  The student will gain:
*  Ability to make comparisons and connections
*  Ability to work with different types of historical sources (visual, written)

* Analyze cause and effect relationships and multiple causation, including the
importance of the individual, the influence of ideas, and the role of chance.

* Appreciation of cultural, ethnic and religious diversity

* Interrogate of those documents

* Awareness, tolerance and respect for points of view deriving from other national or
cultural backgrounds

* Compare and contrast differing sets of ideas, values, personalities, behaviors, and
institutions.

* Develop literacy skills that let them read effectively

* Draw upon data in historical maps.

= Evaluate the implementation of a decision.

* Evidence historical perspectives.

* ldentify the author or source of the historical document or narrative.
* Identify the central question(s) the historical narrative addresses.
* Intercultural understanding.

* Knowledge of positive experiences of living together

*  Multiperspectivity

* Read historical narratives imaginatively.

* Reconstruct the literal meaning of a historical passage.

* Solidarity between people

*  Utilize visual and mathematical data presented in charts, tables, pie and bar graphs,
flow charts, Venn diagrams, and other graphic organizers.

- Ali Yural Ak Center for Global Islamic Studies, GMU
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The consulting scholars and curriculum developers hope that teachers and their
students will enjoy and benefit from this module on the Mediterranean in World
History.
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* In whatkind of neighborhoods or quarters do people live in a city—in enclaves or
mixed together? Why do people congregate in certain areas, and how do such places
develop over time?

*  Where do they congregate publicly in the city and why?
*  What other activities take place in cities?

* How are cities provisioned with food and other supplies? Are they produced in the city’s
immediate hinterlands, or must they be brought into the city from farther away? What
groups of people supply the city and how?

*  What evidence of government structures are found in cities? How are capital cities
governed apart from national or imperial governance?

*  Who maintains social order? Are there local as well as city-wide institutions, or formal
and informal structures?

Record student responses on the board and/or have the students record their answers in a
notebook.

2. Have students read Student Handout 3.1.2 and ask them to identify the differences and
similarities hetween modern cities and those described by Ibn Khaldun.

3. Have students read Student Handout 3.1.3, and ask them to identify some of the most
striking details about medieval Fez described in the text (i.e. what surprised them? what did
they recognize? what was unusual?) (Ask for at least 3-4 examples) Ask them to compare
this description with 1bn Khaldun's generic description of North African cities. Focus on
common elements.

4, Have students read Student Handout 3.1.4, “Genoa.” Discuss ways in which Genoa is
similar to/different from Fez and Ibn Khaldun’s generic city. Ask students to determine
what the main focus of the Genoese economy was, and how this activity shaped the city. Use
the map to investigate connections between Genoa and other places in the Mediterranean
region, both on land and sea.

5. Extension: (optional) For more on Ibn Khaldun, distribute the chapter “The Times of [bn
Khaldun” by Julia Clancy-Smith,

6. Assessment (Optional Project): Have the students, individually or in groups, design
their own centrally planned medieval cities, based on the features of cities described in the
readings, and the instructions and questions on page 2 of Student Handout 3.1.1,
Historically, leaders often established capital cities in their chosen locations, and designed
them from scratch. Ask the students to begin by thinking about location—will it be on the
coast? on ariver? in the mountains? They must include a plan for access to drinking water,
food supplies, and activities that would provide a basis for economic activity. Ask them to
include resources the city will have and how they obtain them (trade, manufacture, etc.).
Will their city’'s layout be round? square? rectangular? How will the city be defended, and
what kind of weapons and siege strategies will it likely encounter? Part of the activity is
determining what factors to bear in mind based on their study of historical cities in this
lesson.

- Ali Yural Ak Center for Globa! Islamic Studies, GMU
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inhabit? Have them think about their own community/country today and discuss who
the immigrant populations are and why they settled there.

Next, have students think about and jot down some keywords on what happens in
places where immigrants settle. Are they always welcomed? Do they try and blend in, or
do they set up neighborhoods or towns reflective of their own culture? Or is it a little of
both? Compare military and other types of migrations.

After discussing factors influencing migration and its host societies, assign the readings
in the lesson that chronicie the movement of Arab Bedouin (nomadic) people across
North Africa during the mid-11t to the mid-12t% centuries, and the Norman invasion of
Sicily at about the same time.

Assign the readings and map in Handout 3.2.1 on migration, and have students
individually or in pairs answer the questions to think about after the readings. Among
the issues raised in the readings are attitudes about the invaders, their impact on the
receiving communities, as well as ways in which people mixed and influenced each
other in the destination society, for example, how Norman (i.e. northern European) and
Arab cultures mingled on the island of Sicily under Norman leadership.

VIDEO: The video "Forms and Motifs” from the website Qantara, Mediterranean

Hawitnma

ana arcnitectural COncepts anda elements Irom one Culture [o anotner. ASK e stuaents
to research and identify various Oriental motifs in Western art from the time frame 300
- 1500 CE.

Topic 2: Trade: What Does It Take to Run a Business?

Lesson 3.3: Trade Routes: Goods and Ideas in Motion

Lesson Overview
This lesson identifies for students the expanding trading networks across the
Mediterranean during this period, highlighting their importance as centers of material as
well as intellectual and technological exchange.

Grade Level or Course Typelesson Obijectives

Students will examine maps showing trade routes and major trading cities during the
module timeframe, making connections between sources and markets.

They will also identify commodities traded and associate some of them with locations
on the trade routes

They will explore modern economic concepts such as trade deficits and supply/demand
and relate them to the medieval Mediterranean flow of trade goods.

They will analyze primary source accounts of trade during the period and characterize
the variety of goods being traded and the multi-cultural/multi-national dimensions of
trade in the region.

Grade Level or Course Type
World History, World Geography, secondary grades

- Ali Yural Ak Center for Global Islamic Studies, GMU
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* Student Handout 3.4.1 - Literacy
* Student Handout 3.4.2 - Optional readings 1-3

Procedure/Activities
1. Students will view a PowerPoint presentation that includes videos on the making of
books, and read texts concerning literacy during the medieval period

2. Show PPT, "What Does It Take to Make a Book?” or have students view it on their
own in a flipped classroom model. Discuss how books were made, the importance of
paper, and how books were used, during the era. In what ways was this technology
different from what came before it in terms of cost, durability, wide dissemination of
ideas (e.g. scrolls on parchment, papyrus and hard writing materials)

3. Distribute or project Student Handouts 3.3.1-3,3.2 and have students read and
reflect on the questions at the end of each segment. In addition, students should
closely view the images to discover clues about the social context of reading and
books.

4, Optional reading: Jonathan Bloom, “Revolution by the Ream: A History of Paper,”
Saudi Arameco World magazine. Mav/Tune 1999 at

Topic 5: What Does Religion Have to Do With 12

Lesson 3.5: Houses of Worship and Places of Veneration

Lesson Overview
This lesson explores modes of worship and religious tolerance during the medieval era.
Students explore the role of religion in the Mediterranean during the period and analyze
evidence of religious tolerance and shared artistic development throughout the region.

Lesson Objectives
* Students will describe common elements between physical spaces of worship among
Christians and Muslims

* They will identify sites that were used in common by worshippers of different faiths

*  They will describe shared religious practices and concepts such as prayer and
pilgrimage to holy sites across traditions

Grade Level
World History, World Geography, secondary grades

Time
Lesson takes one 45-50 minute class period, longer if additional research is assigned.

Materials Needed
*  Student Handout 3.5.1 - Religious Tolerance and Houses of Worship

- Ali Yural Ak Center for Glabal Islamic Studies, GMU
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Module 3 Student Handouts by Lesson #
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Student Handout 3.1.1

Optional Exercise 3.1.1 “Design Your Own Medieval Mediterranean City”

In this exercise, you will design your own medieval, Mediterranean city. Based on
the features of cities described in the readings, draw sketches and take notes on
your city, positioning it somewhere in the Mediterranean region.

Begin by thinking about where your city will be located: on the coast? on a river?
in the mountains?

Are there any legends or heroic stories about the founding of your city?

Include what resources the city will have and how the inhabitants obtain them
(trade, manufacturing, etc.).

Will your city be round, square, or rectangular? Or will your city have developed
routes over time rather than having a designed shape?

What agricultural resources will feed the city, and will they come from nearby or
far away? What determines how the city is supplied?

Who will make up the population or human resources of the city? How did they
arrive there, and when? What languages do the residents speak, and what
languages do they use for business?

Who are the elites, and who does the city’s work? Where do these groups live?
Who governs the city, and what buildings do they require?

What important cultural institutions does your city proudly feature?

Draw or diagram your city in the form of a blueprint, a birds-eye-view, or draw
several street views in different parts of the city, showing what shops, homes, and
institutions you wish to include. While your city is imaginary, it must have authentic
elements, such as those you read about in the handouts. So no fantasy features!
When you are done, explain and defend your choices and design.
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Student Handout 3.1.2

reward) amounts to so large a sum that only royal authority and a dynasty can pay
for it. Thus, dynasties and royal authority are absolutely necessary for the building
of cities and the planning of towns.

Things to think about:
* What does Ibn Khaldun believe is necessary for the creation of a city?

* Whatdo you think Ibn Khaldun means by “the stick of royal authority?”

* Whatis "the stick of royal authority” in modern cities?

Ibn Khaldun Selection 2: Requirements, for the planning of towns and the
consequences of neglecting those requirements.

Towns are dwelling places that nations use when they have reached the desired goal
of luxury and of the things that go with it. Then, they prefer tranquility and quiet
and turn to using houses to dwell in.

The purpose of (building towns) is to have places for dwelling and shelter.
Therefore, it is necessary in this connection to see to it that harmful things are kept
away from the towns by protecting them. ..

In connection with the protection of towns against harmful things, one should see to
it that all the houses of the town are situated inside a protective wall. Furthermore,
the town should be situated in an inaccessible place, either upon a rugged hill or
surrounded by the sea or by a river, so that it can be reached only by crossing some
sort of bridge. In that way, it will be difficult for an enemy to take the town, and its
inaccessibility and fortress (character) will be increased many times.

In connection with the protection of towns against harm that might arise from
atmospheric phenomena, one should see to it that the air where the town is (to be
situated) is good, in order to be safe from illness. When the air is stagnant and bad,
or close to corrupt waters or putrid pools or swamps, it is speedily affected by
putrescence as the result of being near these things, and it is unavoidable that (all)
living beings who are there will speedily be affected by illness.

Things to think about:

* Why do cities need protection, and from what or whom? What does Ibn Khaldun
say they have that other people want?

* Who provides cities with protection?

* Whatare the best geographic locations for cities, according to Ibn Khaldun?
Name some, and some reasons for choosing one location over another.
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developed. Identify ways in which he does this in the preceding section on how
cities become wealthy.

*  What does [bn Khaldun say residents of cities do with their money, once they
have grown wealthy?

¢ Name ways in which people in modern cities do the same with their money.

* Now, when reading the next section, pay close attention to how prices and wages
are affected by the relative wealth of people in cities.

Ibn Khaldun Selection 4; Prices in towns

All markets cater to the needs of people. Some of these needs are necessities,
foodstuffs, for instance, such as wheat and barley; corresponding foods, such as
beans, chick-peas, peas, and other edible grains; and wholesome foods such as
onions, garlic, and the like. Other things are conveniences or luxuries, such as
seasonings, fruits, clothes, utensils . . . all the crafts, and buildings. When a city is
highly developed and has many inhabitants, the prices of necessary foodstuffs and
corresponding items are low, and the prices for luxuries, such as seasonings, fruits,
and the things that go with them, are high. When the inhabitants of a city are few
and its civilization weak, the opposite is the case.

The reason for this is that the different kinus of grains belong among the necessary
foodstuffs. The demand for them, therefore, is very large. Nobody would neglect (to
provide for) his own food or that of his establishment for a month or a year. Thus,
the procurement of (grain) concerns the entire population of a city, or the largest
part of them, both in the city itself and in its environs. This is inevitable. Everybody
who procures food for himself has a great surplus beyond his own and his family's
needs. This surplus is able to satisfy the needs of many of the inhabitants of that
particular city. No doubt, then, the inhabitants of a city have more food than they
need. Consequently, the price of food is low, as a rule, except when misfortunes
occur due to celestial conditions that may affect (the supply of) food in certain years.
If people did not have to store food against such possible mishaps, it could be given
away entirely gratis, since it would be plentiful because of the large civilization
(population of the city).

All other conveniences, such as seasonings, fruits, and whatever else belongs to
them, are not matters of general concern. Their procurement does not engage the
labor of all the inhabitants of a city or the largest part of them. Then, when a city has
a highly developed, abundant civilization and is full of luxuries, there is a very large
demand for those conveniences and for having as many of them as a person can
expect in view of his situation. This results in a very great shortage of such things.
Many will bid for them, but they will be in short supply. They will be needed for
many purposes, and prosperous people used to luxuries will pay exorbitant prices
for them, because they need them more than others. Thus, as one can see, prices
come to be high.
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Leo Africanus: “A most exact description of the Citie of Fez” by Leo
Africanus

Source: "Observatmns of Afrlca taken out of John Leo his nine Bookes, translated by Master Pory, and the
momrk st ) ned from Purchas His Pilgrimes, vol, V." at

.- -y —-vwe-..0del Piombo,
pamted in Rome around 1520 and believed by some to be Leo
Africanus. (Image Source: National Gallery of Art, Washington DC. at

http://www.nga.gov/collection/gallery/gg2 2 /gg22-46137.html)

Leo Africanus (l.eo “the African”) was born al-Hasan ibn
Muhammad al-Wazzan al-Fasi in Granada, Spain in the
late 15t century (probably 1494), He was, at various
times, a diplomat, judge, hospital administrator,
geographer, teacher, political prisoner and international
celebrity. He is best known for his book, The History and
Description of Africa and of the Notable Things Therein
Contained which is a description of North Africa and the
African interior at the time he lived. Here he describes, in
great detail, the city of Fez in northern Morocco. Fez was
an important trading city that rose to prominence in the
late 11th century under the Muslim rulers known as the
Almoravids.

Fez was situated near an ancient Roman city and enjoyed
abundant water resources. Nonetheless, like most medieval cities, it relied on the agrarian
hinterlands for many resources, such as food, workers, and raw materials. It was located at
the confluence of three, intersecting trade routes: Atlantic/West African; Trans-Saharan;
Mediterranean/North African. Also, caravans of Moroccan and West African Muslims often
used Fez as a staging post for the religious pilgrimage to the holy cities of the East (Mecca,
Jerusalem). Thus, even though it was inland and surrounded by mountains, it was
nonetheless a sort of Mediterranean “port” city, in that it was linked to the Mediterranean
by trade and traffic.

At its height, around 1090 CE, the Almoravid Empire stretched from Ghana in West Africa,
across Morocco and the Mediterranean to southern Spain. Leo’s description of Fez dates to
some 500 years later, when the city was ruled by another dynastic family known as the
Wattasids (1472-1554). By this time, Fez had absorbed many Muslim and jewish families
who fled Spain during the “Reconquista” or “reconquest” under the Spanish, Christian
monarchs Ferdinand and Isabella.

Note to Student Readers: The spellings in these selections are in the English of the early 17th
century. The words might look strange and unfamiliar, but if you look closely you should be
able to recognize the modern English equivalent of each word, hidden, as it were, inside the
old spelling. If you can’t understand a word by reading it, trying sounding it out in Yyour head.
You may suddenly recognize it! “Citie,” for instance is “city.”
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Leo Africanus Selection 2: Leo describes the Colleges of Fez

Moreover, in the Citle of Fez are two most stately Colledges, of which [varicus] roomes are
adorned with curious painting; all their beames are carved, their wals consisting both of
Marble and Freestone. Some Colledges [here] contayne an hundred studies, some more,
and some fewer, all which were built by divers Kings of the Marin Family ... In many places
you may find certaine Verses, which declare what yeare the Colledge was built in, together
with many Epigrams in the Founders commendation. The Letters of which Verses are very
great and black, so that they may be read a farre off. This Colledge gates are of Brasse most
curiously carved, and so are the doores artificially made of wood. In the Chappell of this
Colledge standeth a certaine Pulpit mounted nine stayres high, which staires are of lvorie
and Ebonie...The other Colledges of Fez are somewhat like unto this, having every one
Readers and Professors, some of which read in the forenoone, and some in the afternoons.

In times past the Students of those Colledges had their apparell and [meals] allowed them
for seven yeares, but now they have nothing [provided for them] but their Chamber...

Things ink about:
*  What do the colleges that Leo describes have in common with the houses?

* Identify some of the building material used in the colleges, and the homes, in Fez, What
does it say about the importance of the buildings?

* Do we find similar inscriptions to what Leo describes written on college campus
buildings today?

Leo Africanus Selection 3: Leo describes the public hospitals of Fez, their services and
patients

Many Hospitals there are in Fez, no whit inferiour, either for building or beauties unto the
foresaid Colledges. For in them whatsoever strangers came to the Citie were entertayned at
the common charge for three dayes together. There are likewise as faire and as stately
Hospitals in the Suburbes.. ..

The poore indeed and impotent people of the Citie are at this day relieved; but no strangers
are entertayned, save only learned men or Gentlemen. Howbeit there is another Hospitall
for the reliefe of sicke and diseased strangers, who have their dyet onely allowed them, but
no Physician or Medicine: certaine women there are which attend upon them, till they
recover their former health, or dye. In this Hospitall likewise there is a place for [frantic] or
distracted persons, where they are bound in strong Iron Chaines; whereof the part next
unto their walkes is strengthened with mightie beames of Wood and Iron. The Governour
of [the hospital], when he bringeth them any sustenance, hath a Whip of purpose to
chastise those that offer to bite, strike, or play any mad part.

Things to think about:
* Who does Leo say can stay in Fez's hospitals? For how long?

* Are there hospitals for rich and poor?
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* What fuel do they use to heat the baths, and why do you suppose that is?

* Just as there are baths for the public and very fancy baths for the rich, are there such
institutions today? Do they, for instance, sound like private clubs vs. public recreational
facilities? Do these kind of divisions exist in modern society?

Leo Africanus Selection 5: Leo describes the inns of Fez

In this Citie are almost two hundred Innes, the greatest whereof are in the principall part of
the Citie neere unto the chiefe Temple. Every of these Innes are three stories high, and
containe an hundred and twenty, or [more] Chambers apiece. Likewise, each one hath a
Fountaine, together with Sinks and Water-pipes, which make avoidance of all the filth.
Never, to my remembrance, did I see greater building, except it were the Spanish Colledge
at Bologna, or the Pallace of the Cardinall di San Giorgio at Rome; of which Innes all the
Chamber doores have Walkes or Galleries before them. And albeit the Innes of this Citie are
very faire and large, yet they affoord most beggerly entertainement to strangers; for there
are neither Beds nor Couches for a man to lie upon, unlesse it be a course Blanket and a
Mat. And it you will have any victuals, you must goe to the Shambles [i.e. the maze-like,
commercial center of town] your selfe, and buy such meate for your Host to [cook] ... In
these Innes certaine poore Widdowes of Fez, which have neither wealth nor friends to
succour them, are relieved: sometimes one, and sometimes two of them together are
allowed a Chamber; for which courtesie they play both the Chamberlaines and Cookes of
the Inne...

Things to think about:

* Fez was a busy city for trade and commerce. Do you suppose that is why it had so many
inns? (The “inns” that Leo refers to are probably “fundugs.” These were storehouses
where foreign merchants could keep their goods. It was also a place for them to stay, so
fundugs were rather like warehouses, business hotels, and embassies combined. Some
offered many of the comforts of home, including churches for Christians in Muslim
lands. There were restrictions, however, on how long visiting merchants could stay in
the fundugq, and what kind of rights they had to compete with local, native merchants.)

* Do these inns sound very comfortable? What does Leo says about their comfort?

Leo Africanus Selection 6: Leo describes the shops, markets, and businesses of Fez

Note: This selection is long and very detailed, but worth reading, to get a very good sense of
what commercial activity was like during Leo’s time, As you read, pay close attention to how
many goods and services are available, and consider how many are still available in modern
cities. Also, try and imagine all the activity going on at once; how noisy, colorful, and/or
aromatic do you think the markets of Fez were?

In this Citie are Mills in foure hundred places at least. And every of these places containeth
five or sixe Mills; so that there are some thousands of Mills in the whole City. Every Mill
standeth in a large roome upon some strong pillar or post, whereunto many Country-
people use to resort. All the said Mills pertaine either to the Temples or Colledges.
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would not beleeve how finely their meat is thus rosted; for it cannot be spoiled either by
smoke or too much heate: for they are all night rosting it by a gentle fire, and in the
morning they set it to sale. The foresaid Steakes and Fritters they sell unto the Citizens in
so great abundance, that they daily take for them moe then two hundred Ducats; for there
are fifteene Shops which sell nothing else, Likewise here are sold certaine Fishes and flesh
fried, and a kind of excellent savorie bread, tasting somewhat like a Fritter; which being
baked with Butter, they never eate but with Butter and Honie. Here also are the feete of
certaine beasts sodden, wherewith the Husbandmen [day laborers] betimes in the morning
breake their fast, and then hie them to their labour. Next unto these are such as sell Oyle,
Salt, Butter, Cheese, Olives, Pome-citrons and Capers: their shops are full of fine earthen
vessels, which are of much greater value then the things contained in them.

Then follow the Shambles, consisting of about forty Shops, wherein the Butchers cut their
flesh a pieces, and sell it by weight. They kill no beasts within the Shambles, for there is a
place allotted for this purpose neere unto the River, where having once dressed their flesh,
they send it to the Shambles by certaine servants appointed for that end. But before any
Butcher dare sell his flesh unto the Citizens, he must carrie it to the Governour of the
Shambles, who so soone as he seeth the flesh, he sets downe in a piece of paper the price
thereof, which they shew together with their meate unto the people; neither may they in
any case exceed the said price.

Next unto the Shambles, standeth the Market where course cloathes are sold, which
containeth at least an hundred Shops: the said cloth is delivered unto certaine Criers
(which are about threescore in number) who carrying the cloth from Shop to Shop, tell the
price thereof. Then follow their Shops that scowre and sell Armour, Swords, Javelings, and
such like warlike instruments. Next unto them stand the Fishmongers, who sell most
excellent and great Fish. Next unto the Fishmongers dwel such as make of a certaine hard
Reed, Coopes and Cages for Fowles; their Shops being about fortie in number: for each of
the Citizens useth to bring up great store of Hennes and Capons. And that their houses may
not be defiled with Hennesdung, they keepe them continually in Coopes and Cages.

Then follow their Shops that sell liquide Sope [soap]. Next of all are certaine of their Shops
that sell Meale, albeit they are diversly dispersed throughout the whole Citie. Next unto
them are such as sell Seede-graine and Seede-pulse. Then are there tenne Shops of them
that sell Straw. Next them is the Market where Thread and Hempe is to be sold, and where
Hempe useth to bee kempt: which place is built after the fashion of great Houses, with
foure Galleries, or spare-roomes round about it : in the first whereof they sell Linnen-cloth,
and weigh Hempe: in two other sit a great many women, having abundance of sale-thread,
which is there sold by the Criers.

Let us now come to the West part, which stretcheth from the Temple to that Gate that
leadeth to Mecnase [a city to the southwest of Fez]. Next unto the Smokie place before
mentioned, their habitations directly stand, that make Leather-tankards to draw water out
of Wells, of whom there are some foureteene Shops. Unto these adjoyne such as make
Wicker-vessels, and other, to lay up Meale and Corne in : and these enjoy about thirty
Shops. Next them are one hundred and fifty Shops of Taylors. And next the Taylors are
those that make Leather-shields, such as I have often seene brought into Eurcpe. Then
follow twenty Shops of Landresses or Washers, being people of a base condition; to whom
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Sirrups, Oyntments, nor Electuaries: but such things are made at home by the Physicians,
and are of them to be bought. The Physicians houses adjoyne for the most part unto the
Apothecaries: howbeit , very few of the people know either the Physician, or the use of his
Physick. The Shops here are so artificially built and adorned, that the like (I thinke) are no
where else to be found. Being in Tauris, a Citie of Persia, [ remember that | saw divers
stately Shops curiously built under certaine Galleries, but very darke, so that (in my
judgement) they be far inferiour unto the Shops of Fez. Next the Apothecaries are certaine
Artificers that makes Combes of Boxe and other wood. Eastward of the Apothecaries dwell
the Needle-makers, possessing to the number of fifty shops.

Then follow those that turne Ivory, and such other matter, who {(because their craft is
practised by some other Artizans) are but few in number. Unto the Turners adjoyne
certaine that sell Meale, Sope, and Broomes: who dwelling next unto the Thread-market
before mentioned, are scarce twenty shops in all: for the residue are dispersed in other
place; of the City, as we will hereafter declare. Amongst the Cotten-merchants are certaine
that sell ornaments for Tents and Beds. Next of all stand the Fowlers, who, though they be
but few, yet are they stored with all kind of choice and dainty Fowles: whereupon the place
is called the Fowlers market. Then come you to their shops that sell Cords and Ropes of
Hempe: and then to such as make high Coorke-slippers for Noblemen and Gentlemen to
walk the streets in, when it is foule weather: these Corke-slippers are finely trimmed with
much silke, and most excellent upper leathers, so that the cheapest will cost a Ducat, yea
some there are of ten Ducats, & some of five and twenty Ducats price. Such slippers as are
accounted most fine and costly are made of blacke and white Mulberie-tree, of blacke
Walnut-tree, and of the jujuba tree, albeit the Corke-slippers are the most durable and
strong.

Unto these adjoyne ten shops of Spanish Moores, which make Crosse-bowes: as also those
that make Broomes of a certaine wilde Palme-tree, such as are dayly brought out of Sicilie
to Rome. These Broomes they carry about the City in a great basket, either selling them, or
exchange, them for Bran, Ashes, or old Shooes: the Bran they sell againe to Shepheards, the
Ashes to such as white Thread, and old Shooes to Coblers. Next unto them are Smithes that
make Nailes; & Coopers which make certain great vessels in forme of a bucket, having
Corne-measures to sell also: which measures, when the Officer, appointed for the same
purpose, hath made triall of he is to receive a farthing a-peece for his fee. Then follow the
Wooll-chapmen, who having bought wooll of the Butchers, put it foorth unto others to be
scowred an washed: the Sheepe-skinnes they themselves dresse: but as for Oxe-hides they
belong to another occupation, and are tanned in another place. Unto these adjoyne such a
make certaine Langols or Withs, which the Africans put upon their horses feet.

Next of all are the Brasiers: the such as make Weights and Measures; and those likewise
that make instruments to carde Wooll or Flaxe. At length you descend into a long street,
where men of divers occupations dwell together, some of which doe polish and enamell
Stirops, Spurres, and other such commodities, as they receive from the Smithes roughly and
rudely hammered. Next whom dwell certaine Cart-wrights, Plowwrights, Mill-wrights, and
of other like occupations. Diers have their aboad by the Rivers side, and have each of them
a most cleere Fountaine or Cisterne to wash their Silke-stuffes in. Over against the Diers
dwell makers of Bulwarkes or Trenches, in a very large place, which being planted with
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* How did women’s clothing set them apart?

* Do you think people in Morocco still dress this way today?

Leo Africanus Selection 8: Leo describes what people eat and how they eat it

Let us now speake somewhat of their victuals and manner of eating. The common sort set
on the pot with fresh meate twice every weeke: but the Gentlemen and richer sort every
day, and as often as they list. They take three meales a day: their Break-fast consisteth of
certaine Fruits and Bread, or else of a kind of liquid Pap [mush] made like unto Frumentie
[porridge]: in Winter they sup off the Broth of salt flesh thickned with course meale. To
dinner they have Flesh, Sallets, Cheese, and Olives: but in Summer they have greater
cheere. Their Supper is easie of digestion, consisting of Bread, Melons, Grapes, or Milke: but
in Winter they have sodden flesh, together with a kind of meate [food] called Cuscusu,
which being made of a lumpe of Dow is set first upon the fire in certaine Vessels fuli of
holes, and afterward is tempered with Butter and Pottage. Some also use often to have
Rostemeat.

And thus you see after what sort both the Gentlemen and common people lead their lives:
albeit the Noblemen fare somewhat more daintily: but if you compare them with the
Noblemen and Gentlemen of Europe, they may seeme to be miserable and base fellowes;
not for any want or scarcitie of victuals, but for want of good manners and cleanlinesse. The
Table whereat they sit is low, uncovered, and filthy: seates they have none but the bare
ground, neyther Knives or Spoones but only their ten talons. The said Cuscusu is set before
them all in one only Platter, whereout as well Gentlemen as others take it not with Spoones,
but with their Clawes five. The meate and pottage is put all in one Dish ; out of which every
one raketh with his greasie fists what hee thinkes good : you shall never see knife upon the
Table, but they teare and greedily devoure their meate like hungry Dogges. Neyther doth
any of them desire to drinke before he hath well stuffed his panch ; and then will he sup off
a cup of cold water as bigge as a Milkebowle. The Doctors indeed are somewhat more
orderly at meales: but, to tell you the very truth, in all Italie there is no Gentleman so
meane, which for fine Dyet and stately Furniture excelleth not the greatest Potentates and
Lords of all Africa.

Thi to think about:

* Many health experts advocate “the Mediterranean diet,” which emphasizes the use of
fresh, seasonal ingredients, and healthful oils (like olive oil) and whole grains. Is that
what Leo is describing here? What ingredients do you find in the Mediterranean diet
that Leo mentions? (See OSPM Module 2, Lesson 2.1)

*  What would you chose to eat from the food and dishes Leo describes?

*  What Leo called “Cuscusu” we today call couscous. It is still a very popular food in
Morocco and North Africa, as well as southern Italy. Why do you think that is?

11
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Sicily, and they bring back to Genoa spoils from all these places. They are constantly at war
with the men of Pisa. Between them and the Pisans there is a distance of two days'
journey.”

Questions to Think About;

¢ What is striking about Benjamin’s description? Reexamine the pictures, and see if his
description makes sense.

¢  Why do you think he made special mention of the “two Jews" living in Genoa?

Now view the map on the next page. Although the key is written in Italian, you can see
the routes that point to Genoa’s connections, influence, and economic power throughout
the Mediterranean and beyond. Does the magnitude of this influence surprise you,
considering that Genoa was only one city? Can you think of any modern world powers that
share this sort of influence in today's world?
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around 1400. It survived economically by exporting sugar and silks to the Maghrib,
by paying tribute to the rulers of Castile, and by being beholden to as well as wary of
the Marinid rulers of Morocco. Granada was also the last refuge for Spanish Jews
and Muslims forced to emigrate out of Christian-held lands. During the centuries of
the reconquista, large numbers of Spanish Jewish refugees fled eastwards to Muslim
lands; some arrived in Salonika, where they were given a monopoly over the
manufacture of wool cloth by the Ottoman sultan; this further strengthened the
Ottoman's links to Europe and to the western end of the Mediterranean Basin. Later
between 1609 and 1614, perhaps as many as half a million souls entered North
Africa from Spain, one of the largest such movements of peoples between Europe
and North Africa until the 19th century.

By 1400 another constellation of changes—agrarian and technological—had
been completed in the region stretching from Andalusia to India. New crops, or
ennobled types of old crops, were grown from Spain to India and new techniques of
cultivating both old and new crops had been introduced. These profound
transformations were initiated shortly before the Arab-Muslim conquests of the 7th
and early 8th centuries and were largely completed by the 11t century. Middle
Eastern and North African-Spanish geographers, authors of farming manuals, and
scholars working in the natural sciences wrote from the 10t century on of
tremendous changes already underway in the countryside.! In 1400, a writer by the
name of Ansari stated that in the immediate vicinity of a small town on the North
African coast, 65 kinds of grapes, 36 kinds of pears, and 28 types of figs were
cultivated. Also by about 1400, coffee was making its way up from the Yemen,
coming into general use in the lands of Islam by the mid-fifteenth century before
being introduced to Europe by Levantine merchants in France two centuries later.
Finally, the Mediterranean sugar industry had migrated slowly from east to West,
experiencing a last burst of activity in places like Cyprus and then Morocco.

Therefore another dimension of Ibn Khaldun’s world has to do with the
astounding diffusion of agriculture and agrarian technologies in which North Africa
played a pivotal role as disseminator. The trans-continental agricuitural exchanges
triggered by the voyages to the New World were largely the product of another,
much earlier green revolution which spanned three continents and was completed
just prior to the Columbian exchanges. This agrarian revolution was nurtured, if not
necessarily set in motion by, the creation of the Islamic ecumene. With the spread of
Islam to Persia and India in the 8t century, the movement of crops from East to
West gained momentum. This was in part a consequence of the fall of the Sassanian
empire where such items as sugar cane had been cultivated before Islam, and of the
conquest of the new province of Sind gained in 711 and which introduced the
Muslims to a part of India where most of the new crops were already known. To a
large degree, the peasantry the Maghrib and Mediterranean world continued the
grain-centered agriculture of ancient times until very recently.

A vast array of new crops, and with them novel techniques, had been
introduced into this region from the Indo-Persian world in the early Middle Ages.
These were predominately cash crops (sugar, cotton, indigo) and fruits (citrus,
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stepping stones of the Atlantic Mediterranean. This westward expansion of sugar

cane was directly tied to the Moroccan sugar industry as well as to the availability of

labor in the Eastern Mediterranean world. Until 1453, Black Sea ports furnished

most of the Slavic slaves captured by Venetian and Genoese slavers; these enslaved

groups supplied the labor for the Mediterranean Basin. The fall of Constantinople in
1453 made it more difficult for Christian ships to reach slave ports on the Black Sea.
Other sources of servile labor were sought in Africa for the emerging Mediterranean

sugar industry and incipient plantation complex.i

i Andrew M. Watson, Agricultural Innovation in the Early Islamic World: The
Diffusion of Crops and Farming Techniques, 700-1100 (Cambridge: Cambridge
University Press, 1983); and his "A Medieval Green Revolution: New Crops and
Farming Techniques in the Early Islamic World," in The Islamic Middle East, 700-
1900: Studies in Economic and Social History, ed. A.L. Udovitch (Princeton: The
Darwin Press, 1981}, 29-58.

" Works consulted: Richard Fletcher, Moorish Spain.

Emilio Garcia Gomez, Poems of Arab Andalusia.

Salma Jayyusi, ed., The Legacy of Muslim Spain.

Jerrilynn Dodds, ed., Al-Andalus. the Art of Islamic Spain.

Thomas Glick, ed., Convivencia: Jews, Muslims, and Christians in Medieval Spain.
Amin Tibi, trans., Memoirs of the Last Zirid Amir of Granada.

Oleg Grabar, The Alhambra.

Robert Burns, The Crusader Kingdom of Valencia.
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HISTORICAL BACKGROUND

The Bani Hilal Bedouin tribe originally lived in the Najd region of the Arabian Peninsula,
but in the 10th century CE they migrated first to Egypt and then onward across North
Africa as far as eastern Morocco. For about one century (mid-11th to mid-12th centuries)
they were the dominant political and military force in what are now Algeria, Tunisia, and
Libya. They were eventually subdued, however, by the Moroccan Almohad dynasty in
major battles fought in 1153 and 1160, and the Hilali tribal confederation thereafter
disintegrated.

There are historical references to surviving remnants of the tribe in later centuries, as well
as modern communities who claim descent from the Bani Hilal currently located in Algeria,
Tunisia, Libya, Egypt, Sudan, and Chad, and this geographic dispersion may be part of the
reason that the tale of the Bani Hilal has become so well known throughout the Arab
world.

Poetry of the Bani Hilal tribe was first set down in writing by Ibn Khaldiin (died 1406) in
his Mugaddima (Prolegomena), and by the 18t century thousands of pages of Arabic
manuscript indicate that the tradition had expanded enormously and that the various
fragments of poetry and narrative material had been worked into one coherent epic
narrative. Ethnographic evidence indicates that the history of the Bani Hilal tribe was
recounted throughout the Arab world until the 20th century in a variety of forms: epic
poem, oral folktales, popular written versions (“chapbooks”) read aloud by professional
storytellers in cafés, and even in riddles, proverbs, and jokes. The epic poem itself, the most
highly crafted of these forms, however, was of more limited distribution and by the late
20th century was found only in Egypt as a sung, versified tradition.

THE STORY OF THE EPIC

The epic as it is sung in Northern Egypt is built upon the basic historical facts about the
Bani Hilal tribe: their migration westwards from the Arabian Peninsula, their conquest of
North Africa, and their eventual destruction. It has been greatly embellished, however, with
stories of love, battles, rivalry, treachery, and even magic, over centuries of oral
transmission. Some episodes are reminiscent of tales from the 1001 Nights, other consist of
little more than lengthy battle scenes strung together, while others have convoluted
psychological dramas at their core.

The cataclysmic event that shapes the larger narrative of the epic is a seven-year drought in
the Arabian Peninsula during which “neither drop of rain or dew did fall,” forcing the Bani
Hilal to seek a new homeland and pasturage for their livestock. A reconnaissance team
consisting of the hero Abii Zayd and his three nephews are sent out to find the tribe a new
home. This cycle of tales is referred to as al-Riydda (The Reconnaissance). They travel
through many countries including Iraq, Ethiopia, Cyprus, Palestine, and Egypt before
eventually arriving at “Tunis the Verdant” which they decide would be a perfect home for
the tribe. Through various misadventures Abi Zayd is forced to return to the Bani Hilal
alone, without his nephews. There he convinces the tribe that they must travel to Tunisia to
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Reading #2: Ibn Khaldun on the Hilali Migrations

Read what Ibn Khaldun had to say about the Bani Hilal, whom he calls “the Arabs,” meaning
Arab Bedouins, as opposed to urban Arabs (recalling that Ibn Khaldun is writing in Arabic
language. How do his opinions of them differ from their own image of themselves? Why do
you suppose that is the case?

From Ibn Khaldun, (Franz Rosenthal, translator) The Mugqadimah: An Introduction to
History. Chapter Il, sections 24-26,

24, Arabs can gain control only over flat territory.

This is because, on account of their savage nature, (the Arabs) are people who plunder and
cause damage. They plunder whatever they are able to lay their hands on without having to
fight or to expose themselves to danger. They then retreat to their pastures in the desert,
They do not attack or fight except in self-defense. Every stronghold or {locality) that seems
difficult (to attack), they bypass in favor of some less difficult (enterprise). They do not
attack it. Tribes that are protected against (the Arabs) by inaccessible mountains are safe
from their mischief and destructiveness. The Arabs would not cross hills or undergo
hardship and danger in order to get to them.

Flat territory, on the other hand, falls victim to their looting and prey to their appetite
whenever they (have the opportunity of) gaining power over it, when there is no militia, or
when the dynasty is weak. Then they raid, plunder, and attack that territory repeatedly,
because it is easily (accessible) to them. Eventually, its inhabitants succumb utterly to the
Arabs and then they are pushed around by them in accordance with changes of control and
shifts in leadership. Eventually, their civilization is wiped out. God has power over His
creatures.

Questions to think about:
=  Whatis Ibn Khaldun's attitude towards “Arabs” or "Bedouins”?
* Do you think he is being fair?

* In this selection, does he regard them as having any culture? What does he think is
necessary to having culture or “civilization”?

25. Places that succumb to the Arabs are quickly ruined.

“The reason for this is that (the Arabs) are a savage nation, fully accustomed to savagery
and the things that cause it. Savagery has become their character and nature. They enjoy it,
because it means freedom from authority and no subservience to leadership. Such a natural
disposition is the negation and antithesis of civilization. All the customary activities of the
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The same applies to contemporary Syria. When the Banu Hilal and the Banu Sulaym pushed
through (from their homeland}) to Ifrigiyah and the Maghrib in (the beginning of) the fifth
[eleventh] century and struggled there for three hundred and fifty years, they attached
themselves to (the country), and the flat territory in (the Maghrib) was completely ruined.
Formerly, the whole region between the Sudan and the Mediterranean had been settled.
This (fact) is attested by the relics of civilization there, such as monuments, architectural
sculpture, and the visible remains of villages and hamlets.

estions to think about:

*  What does Ibn Khaldun have to say about Arab influence on civilization?
* Do you believe what he has to say about the nature of Arab people?
*  Why do you think he regards Arabs in this way?

26. Arabs can obtain royal authority only by making use of some religious coloring, such as
prophecy, or sainthood, or some great religious event in general

The reason for this is that because of their savagery, the Arabs are the least willing of
nations to subordinate themselves to each other, as they are rude, proud, ambitious, and
eager to be the leader. Their individual aspirations rarely coincide, But when there is
religion (among them) through prophecy or sainthood, then they have some restraining
influence in themselves. The qualities of haughtiness and jealousy leave them. It is, then,
easy for them to subordinate themselves and to unite (as a social organization)}. This is
achieved by the common religion they now have. It causes rudeness and pride to disappear
and exercises a restraining influence on their mutual envy and jealousy. When there isa
prophet or saint among them, who calls upon them to fulfill the commands of God and rids
them of blameworthy qualities and causes them to adopt praiseworthy ones, and who has
them concentrate all their strength in order to make the truth prevail, they become fully
united {as a social organization) and obtain superiority and royal authority. Besides, no
people are as quick (as the Arabs) to accept (religious) truth and right guidance, because
their natures have been preserved free from distorted habits and uncontaminated by base
character qualities. The only (difficulty) lies in the quality of savagery, which, however, is
easily taken care of and which is ready to admit good (qualities}, as it has remained in its
first natural state and remote from the ugly customs and bad habits that leave their
impress upon the soul. "Every infant is born in the natural state,” as is stated in the
tradition that was quoted above.

Final questions to think about:

* How do settled, urban people sometimes regard immigrants from rural regions?
* Reflect on Ibn Khaldun's assessment and on the selection from the Sirat Bani Hilal.
* Which do you think is more accurate? Why?
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Zirids of Kairouan. The provocation was said to be a declaration by the Zirid Emir that he
no longer considered himself either a vassal of the Fatimid Caliph or - and this was the real
insult - a member of the Shia faith (1049). Whatever the merit of this explanation - and the
movement has a surging quality which makes it difficult to believe it could be controlled so
precisely - the result was a migration that gave the Libyan provinces of Cyrenaica and
Tripolitania a predominantly Arab population, and the Zirids an unpleasant surprise.
Defeated in the field, the Zirids retreated to the coast, where the old Fatimid capital of
Mahdiya proved a safe haven. The Hammadids of Qalat, who had initiaily welcomed the
Hilali, were subsequently forced to make a similar retreat, from Qalat to Bougie.

The last of these migratory movements is the most exotic. Deep in the Sahara lived the
Sanhaja, Berbers of a sterner cast from their brethren in the Maghreb. Proud, fearless and
inured to privation, these 'men of the veil' - the ancestors of today's Tuareg - were recent
converts to Islam. Their particular inspiration was a puritanical monastic community, a
ribot, established on an island site somewhere in the Sahel. Its graduates were known as al-
Murabitun, '"Men of the Ribot’, a term traditionally anglicized as Almoravids. The
Almoravids proved doughty soldiers. In 1056 they seized control of the Sijilmasa oasis on
the southern side of the Atlas, and in 1060 they established an armed camp at Marrakesh,
which became the base for further advances. Over the next ten years they conquered all
Morocco, a country to which they had given both a new capital and, Marrakesh and
Morocco being variants of the same word, the name by which it has been known ever since.

In Christendom, these same decades belonged to the Normans. The blend of Viking and
Frank in the Duchy of Normandy produced men of extraordinary vigour, valiant in the field
and tenacious in the counting house ... Facing limited prospects at home, they journeyed to
[taly, where the constant skirmishing between Lombard and Byzantine offered
enterprising mercenaries the chance to make their fortunes. In 1040 [Normans] seized the
castle of Melfi in the no man's land between the two; twenty years later ... Robert Guiscard
('Robert the Cunning') began the reduction of the Byzantine province. By 1071 Robert had
mastered the area, which was subsequently known as the Duchy of Apulia; he also won a
foothold in Sicily and pressed hard on the Lombard principality of Salerno. Gaeta and the
principality of Capua had meanwhile fallen to another Norman adventurer.

Questions to Think About:

* Does the reading offer any new insights into the Arab migrations across North Africa
during the 11% and 12t centuries?

* View the map. How was the political shape Mediterranean changing at the time of these
migrations? What effect do you think these changes had on the various cultures in the
region?

* Do you think it was possible for cultures to co-exist?
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since he held not only Sicily, his hereditary patrimony, but also Calabria, Apulia and other
lands - not just obtained by military prowess, but which had devolved to him by right of his
close relationship to the preceding dukes. For it was certain that kingship had once existed
in that city, governing all Sicily; it seemed to have been in abeyance for a long time, but now
it was right and proper that the crown should be placed on Roger's head and that this
kingdom should not only be restored but should be spread wide to include those other
regions where he was now recognised as ruler.

Once the Duke had taken counsel with them and been strengthened by their sincere
approval he went back to Sicily, ordering that all the men of dignity, power and honour
from his lands and provinces should gather together at Palermo for his coronation, which
would take place on Christmas Day. At the constituted day all they and a numberiess
populace both great and small flocked together. All were once again solemnly asked the
same question and answered in the same way as above; to the glory of God and the
advantage of his Church all in the royal city of Palermo approved the promotion to the
Kingship for him to whom so much power had been given by God and who had already
greatly extended the lands of his family, that he might exercise it to punish the evil and to
preserve justice.

When therefore the Duke had been led to the archiepiscopal church in royal manner and
had there through unction [anointing] with the Holy Oil assumed the royal dignity, one
cannot write down nor indeed even imagine quite how glorious he was, how regal in his
dignity, how splendid in his richly-adorned apparel. For it seemed to the onlookers that all
the riches and honours of this world were present. The whole city was decorated in a
stupendous manner, and nowhere was there anything but rejoicing and light.

The royal palace was on its interior walls gloriously draped throughout. The pavement was
bestrewed with multi-coloured carpets and showed a flowing softness to the feet of those
who trod there. When the King went to the church for the ceremony he was surrounded by
dignitaries, and the huge number of horses which accompanied them had saddles and
bridles decorated with gold and silver.

Large amounts of the choicest food and drink were served to the diners at the royal table,
and nothing was served except in dishes or cups of gold or silver. There was no servant
there who did not wear a silk tunic - the very waiters were clad in silk clothes! What more
is there to say? The glory and wealth of the royal abode was so spectacular that it caused
great wonder and deep stupefaction - so great indeed that it instilled not a little fear in all
those who had come from so far away, For many saw there more things even than they had
heard rumoured of previously.”

10
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"At the close of night a red flame appeared, throwing up tongues into the air. It was the
celebrated volcano (Stromboli}. We were told that a fiery blast of great violence bursts out
from holes in the two mountains and makes the fire. Often a great stone is cast up and
thrown into the air by the force of the blast and prevented thereby from falling and settling
at the bottom. This is one of the most remarkable of stories, and it is true. As for the great
mountain in the island, known as the Jabal al-Nar (Mountain of Fire), it also presents a
singular feature in that some years a fire pours from it in the manner of the 'bursting of the
dam.' It passes nothing it does not burn until, coming to the sea, it rides out on its surface
and then subsides beneath it. Let us praise the Author of all things for His marvellous
creations. There is no God but He."

His description of Palermo is a vivid one:

"It is the metropolis of the islands, combining the benefits of wealth and splendour, and
having all that you could wish of beauty, real or apparent, and all the needs of subsistence,
mature and fresh. It is an ancient and elegant city, magnificent and gracious, and seductive
to look upon. Proudly set between its open spaces and plains filled with gardens, with
broad roads and streets, it dazzles the eyes with its perfection. It is a wonderful place, built
in the Cordoba style, entirely from cut stone known as kadhan (limestone). A river splits
the town, and four springs gush in its suburbs... The king roams through the gardens and
courts for amusement and pleasure... The Christian women of this city follow the fashion of
Muslim women, are fluent of speech, wrap their cloaks about them, and are veiled.”

He also described the Martorana church, and specifically its bell tower (higher then than
now), shown here with the church of San Cataldo, and the city of Messina as predominantly
Greek Orthodox (rather than Catholic or Muslim). Ibn Jubayr recorded the story of the
words of King William Il to his subjects following an earthquake in 1169: "Let each of you
pray to the God he adores; he who has faith in his God will fee] peace in his heart.”

Yet the subtle storm of religious intolerance was gathering force even in the days of Ibn
Jubayr's visit, and by the time of the Vespers uprising a century later the Muslims of Sicily
had converted to Christianity (usually Catholicism) or departed the island.

Ibn Jubayr's record is useful for establishing the continuity of the Palermitan cultural
atmosphere over the centuries. It is, in effect, a link in a chain, Writing in 972, the
geographer Ibn Haukal (actually a merchant from Baghdad with a penchant for writing)
described an Arab-Byzantine Sicily in the time long before . .. Ibn Jubayr, and a Bal'harm
(Palermo) just as prosperous as in the time of Jubayr a century later. Ibn Jubayr also visited
Jerusalem and other places, and wrote about these. He died in Alexandria in 1217.

Now read Ibn Jubayr’s description of Norman Sicily. As you are reading, consider Ibn Jubayr’s
attitude towards the Normans: does he regard them as civilized? How does he characterize
the cities which they took over by conquest from the Muslim rulers of the past?

Reading #4: The Travels of Ibn Jubayr
Recollections of the city of Messina in the island of Sicily, May God restore it {to the Muslims)

This city is the mart of the merchant infidels, the focus of ships from the world over, and

12


https://rraneansharedpast.org



http://mediterraneansharedpast.org

OSPM Student Handout 3.2.1

This King possesses splendid palaces and elegant gardens, particularly in the capital of his
kingdom, al-Madinah. in Messina he has a palace, white like a dove, which overlooks the
shore. He has about him a great number of youths and handmaidens, and no Christian King
is more given up to the delights of the realm, or more comfort and luxury-loving. William is
engrossed in the pleasures of his land, the arrangement of its laws, the laying down of
procedure, the allocation of the functions of his chief officials, the enlargement of the
splendour of the realm, and the display of his pomp, in a manner that resembles the Muslim
Kings. His kingdom is very large. He pays much attention to his (Muslim) physicians and
astrologers, and also takes great care of them. He will even, when told that a physician or
astrologer is passing through his land, order his detainment, and then provide him with
means of living so that he will forget his native land. May God in His favour preserve the
Muslims from this seduction. The King's age is about thirty years. May God protect the
Muslims from his hostility and the extension of his power.

One of the remarkable things told of him is that he reads and writes Arabic. We also learnt
from one of his personal servants that his ‘alamah is: 'Praise be to God. It is proper to
praise Him." His father's "alamah was: 'Praise be to God-in thanks for His beneficence.' [An
alamah, or 'sign’, was the technical term for a kind of motto which Muslim princes used on
official documents. This is a further indication of the degree to which the Norman kings of
Sicily adopted Muslim practice. The ‘alamah of King William I, indeed, was in fact similar to
that of the Fatimid Caliph of Egypt. The handmaidens. .. in his palace are all Muslims. One
of the strangest things told us by this servant, Yahya ibn Fityan, the Embroiderer, who
embroidered in gold the King's clothes, was that the Frankish [European] Christian women
who came to his palace became Muslims, converted by these handmaidens. All this they
kept secret from their King. Of the good works of these handmaidens there are astonishing
stories.

It was told to us that when a terrifying earthquake shook the island this polytheist [a
Muslim would deem William to be so, since he accepted the dogma of the Trinity] in alarm
ranged round his palace, and heard nothing but cries to God and His Prophet from his
women and pages. At sight of him, they were overcome with confusion, but he said to them:
‘Let each invoke the God he worships, and those that have faith shall be comforted'. ..

Recollections of al-Majinah {Palermo], the capital of Sicily

It is the metropolis of these islands, combining the benefits of wealth and splendour, and
having all that you could wish of beauty, real or apparent, and all the needs of subsistence,
mature and fresh, [t is an ancient and elegant city, magnificent and gracious, and seductive
to look upon. Proudly set between its open spaces and plains filled with gardens, with
broad roads and avenues, it dazzles the eyes with its perfection. It is a wonderful place,
built in the Cordova style, entirely from cut stone known as kadhan [a soft limestone]. A
river splits the town, and four springs gush in its suburbs. The King, to whom it is his world,
has embellished it to perfection and taken it as the capital of his Frankish Kingdom - may
God destroy it

The King's palaces are disposed around the higher parts, like pearls encircling a woman's
full throat. The King roams through the gardens and courts for amusement and pleasure.
How many - may they not long be his - palaces, constructions, watch- towers, and
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Trapani [Sicily]|, where there are two ships, one waiting to sail to Andalusia [southern
Spain| and the other to Ceuta. We had sailed to Alexandria in this, and both were carrying
pilgrims and Muslim merchants.

Through a line of continuous villages and farms we trended, observing land, both tilled and
sown, such as we had never seen before for goodness, fertility, and amplitude. We
compared it to the 'qanbaniyah’ [Latin, campania, 'countryside’, a relic of the Roman
occupation]| of Cordova, but this soil is choicer and more fertile ...

Recollections of the town of Atrabanish [Trapani] in the island of Sicily.
May God restore it (to the Muslims).

Trapani is a small city enclosed by walls, and white as a dove. [t possesses an excellent
harbour, most suited for shipping, and is therefore much used by the Rum [Byzantines],
particularly those who sail to the Barr al-'Adwah [the coast of Africa). Between it and Tunis
is only a day and a night's journey, and the voyage is never stayed, winter or summer, save
when the wind is unfavourable. Otherwise, the crossing by that course is very short.

Trapani is furnished with markets and baths and all the commodities needed in a town, But
it lies in the throat of the sea, which encompasses it on three sides. It is joined to the land
by only a narrow strip, and the yawning sea waits to engulf the rest. Its people indeed say
that the sea will assuredly swallow it. May the end of its days be remitted. But the future is
veiled from all save God Most High.

The low prices, resulting from the wide cultivation, make life easy and comfortable in this
town, where the Muslims and the Christians have each their mosque, and their churches.
Near to its eastern corner and inclining to the north, is a great mountain of immense height.
At its summit is an isolated crag, on which is a Rumi [Byzantine] stronghold connected to
the mountain by a bridge. Near to it on the mountain the Rum have a large town, the
women of which are said to be the fairest of all the island. God grant that they be made
captives of the Muslims. On the mountain are vineyards and cornfields, and we learnt that
it has some four hundred springs: It is called Jabal Hamid.

[Mount St. Julian], and its ascent is quite easy on one side, its people saying that through it
Sicily may be conquered. God grant that it be. But in no case will they allow a Muslim to
ascend to it, and for this reason they have prepared this strong fortress should they
apprehend aught, they would collect their women inside it and cut the bridge, leaving a
great ditch between them and those on the heights of the adjacent mountain.

It is a strange fact that this town, should have all these springs, as described, while Trapani,
lying in the piain, should have no water save in a well at some distance from it, and in the
not deeply sunk wells of its houses where it is brackish and cannot be swallowed.

At Trapani we found the two ships waiting to sail to the west. We hope, if God wills, to
embark on the one bound for Spain...

(Source: R.].C. Broadhurst, translator, The Travels of Ibn fubayr. New Delhi: Goodword Books, 2001.)
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Introduction to Trade Routes: Goods and Ideas in Motion

Spices in a market in the Mediterranean
region {Image Source: photograph by Tom Verde)

Look around your house, your school, your
neighborhood, and its stores. Where do the
things there come from? Are they made in
your home town, city, state, or country or
are they imported?

Virtually no society on earth can be entirely
self-sufficient and so people engage in trade to one degree or another in order to enjoy
everything from basic necessities (food, shelter, clothing} to luxury items (electronics,
jewelry, etc.).

The medieval Mediterranean was no different, and in fact it was a busy center of trade in
the world at the time. As an inland sea, the Mediterranean mirrored other bodies of water
criss-crossed by trade routes, such as the South China Sea, the Bay of Bengal, and the
Arabian Sea. The eastern shore of the Atlantic was also becoming more active in trade
during this period. Many luxury goods (including some we now take for granted, like sugar)
traveled west over land and sea from China, India, the eastern Mediterranean and North
Africa. In exchange, Europe sent mostly raw materials - wood, fur, precious metals - and
received manufactured goods from the east. Even at times of tension between the east and
the west (e.g. the Crusades), merchants managed to carry on with their business, in spite of
differences in politics, religion, language and law.

Trade also aided in the transmission of knowledge among societies. Arabic numerals
spread through trade. Algebra, trigonometry, and astronomy were related to navigation
and mapmaking. Medicine, botany, and surgery spread through the mingling of people in
port cities, who often traded in books. Traders were witnesses and carriers of new
technologies such as irrigation systems, water wheels and other forms of hydraulic power,
and the use of paper. Religions also spread through trade, as merchants grew accustomed
to trading with people of other faiths, using their languages and legal systems, such as the
use of shari’ah law in Islam, which found its way into commercial law in Europe and
elsewhere.

In this lesson, you'll read documents and examine maps that show the development of
trade routes throughout the Mediterranean over the course of nearly a thousand years, and
be asked to identify where various goods came from, where they went, and who traded
them. In the process, you will discover how the Mediterranean became one of the world’s
commercial super-highways!

Now take a look at this inventory of imports, likely compiled in the 9 century by a
famous writer from Baghdad, Al-Jahiz. Try circling items which you recognize, either
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From Gurgan: grapes of various sorts, pheasants, excellent pomegranate grains, cloaks of
soft wool, excellent raw silk.

From Amid; brocaded suits, scarfs, fine curtains, and woolen veils for the head.
From Damawand: arrow heads.

From Rayy: prunes, mercury, woolen cloaks, weapons, fine suits, combs, 'royal’ bonnets, ...
linen cloth, and pomegranates.

From Ispahan: refined and raw honey, quinces, China pears, apples, salt, saffron, soda,
white-lead, antimony sulphide, beds of several decks, extra fine suits, and fruit syrups.

From Qumis: axes, saddle felts, parasols, and woolen veils for the head.

From Kirman: indigo and cumin.

From Ghur: cuirasses and psyllium.

From Barda'a: fast mules.

From Nisibin: lead.

From Fars:... linen suits, rose water, water-lily ointment, jasmine ointment, and syrups.
From Fasa: pistachios, various sorts of fruit, rare fruit, and glass ware.

From Oman and the seacoast: pearls.

From Ahwaz and the surrounding region: sugar and silk brocades ...

castanets, dancing girls . .. extract of grapes, various sorts of dates, and sugar candy.
From Sus: citrons, violet ointment, basil, horsecloth, and packsaddles.

From Mosul: curtains, striped cloth, francolins [a bird], and quail.

From Hulwan: pomegranates, figs, and vinegar sauces.

From Armenia and Azerbaijan: felts . .. packsaddles, carpets, fine mats, cordons for
drawers, and wool.
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Now let’s take a closer look at who was doing the trading, and examine in greater
detail, the goods they were trading. Read the following selection from The Beauties of
Commerce, probably written in late 9th century, by Abu al-Fadl Ja’far ibn ‘Alj, a
prosperous merchant in Damascus, Syria. He describes the various types of
merchants at the time. Do their activities and challenges sound anything like those of
today? Think about it as you read.

THE BEAUTIES OF COMMERCE

There are three kinds of merchants: he who travels, he who stocks, he who exports. Their
trade is carried out in three ways: cash sale with a time limit for delivery, purchase on

credit with payment by installments, and mugarada [a contract where an investor gives
money to merchant in exchange for a share of the profits] ...

... the cloth merchant must know the standards of the wares, the good and bad qualities,
and the fraudulent practices which go with them. Likewise, the spice merchant must know
the different drugs, remedies, potions, and perfumes, their good and bad sorts as well as
the counterfeits. He must know what commodities are subject to rapid change and spoil
and which ones are not, and what means ought to be used to preserve and to restore them,
and lastly he also must understand the blends of . .. potions, of powders and drugs. The
textile merchant must also understand the folding and display of the wares and what
means are used to store them. But both the spice merchants and the cloth merchants
belong to the class of merchants because they buy and sell and draw their profit therefrom,
and so forth ...

... the rule of the operations of the merchant who stocks consists in buying the wares in the
time of their season and whenever the importation is uninterrupted, the supply large, and
the demand small ... This type of merchant above all needs early information on the
relative situation of wares in their places of origin and native lands, whether the quantity
on hand is great or small, cheap or dear [expensive], whether business has prospered
abundantly and is in a good state or whether it has turned out poorly and has deteriorated,
whether the import routes are cut off or are safe. He must try to obtain the knowledge of all
this through inquiries and precise questioning of the caravans ....

When the merchant who stocks has made up his mind and is resolved to buy a ware, for
instance, at 200 dinars cash, he ought not to buy all at once but to divide the purchase into
four different times separated by intervals of fifteen days, so that the entire purchase is
concluded within two months, the reason being that the price of the purchased ware either
ceaselessly rises and falls or else remains steady. Now if after the purchase of one part the
price goes up, he knows that this promises him profit and makes gain possible; and he
should be happy about it, if indeed he is a moderate man and values a profit made through
foresighted consideration more highly than a dangerous speculation. If, however, the ware
becomes cheaper, he can then be happy in two respects, first, because he has remained
protected against the fall in price which would have hit him if he had purchased the whole
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battle of Talas in 751. {See Aramco World, September/October 1982.) "Then paper was
manufactured on a wide scale and passed into general use, until it became an important
export commodity for the people of Samarkand,” al-Tha'alibi wrote. "Its value was
universally recognized and people everywhere used it."

Whether or not one takes al-Tha'alibi's account at face value, paper was undoubtedly
introduced to the Middle East through Central Asia. Specimens of very old paper have been
discovered at various sites in eastern Central Asia, where the extreme dryness of the
climate helped preserve them. In 1900, a Chinese Buddhist monk accidentally discovered
more than 30,000 paper scrolls in a cave at Dunhuang, in China's Gansu province. As the
cave was first used in 366 and was sealed in the 10th century, the papers—comprising
Buddhist, Taoist and Confucian texts, government documents, business contracts,
calendars, and miscellaneous exercises written in Chinese, Sanskrit, Soghdian, Iranian,
Uighur and Tibetan—must date from this six-century period. In 1907, the British explorer
Sir Aurel Stein discovered a group of Soghdian paper documents in a ruined watchtower
between Dunhuang and Loulan, farther west. They comprised five almost complete letters
and several fragments. The letters, dating from between the fourth and sixth centuries,
were found in a refuse heap, and probably represent the contents of a lost or abandoned
mailbag. One of the letters was wrapped in silk and enclosed in: pars :loth envelope
addressed to Samarkand, which lay about 2000 miles farther west. The nind shows that
paper was used by Silk Road merchants throughout the oasis cities of Central Asia even
before the coming of Islam.

In 1933, Soviet scholars found several paper documents among 76 Soghdian, Arabic and
Chinese texts discovered at Mount Mug, the mountain stronghold, near Pendzhikent in
Tajikistan, where Devastich, lord of Panch, had attempted to escape from the Arab invaders
in 722-723, some three decades before the battle of Talas. Pendzhikent, just east of
Samarkand, is only 500 kilometers (300 mi) from Talas.

This Central Asian diffusion route is confirmed by the first Arabic word for paper, kaghad,
and by the Turkish word, kdgit, used to this day. Both derive from Soghdian and Uighur
words, which themselves derive from the Chinese word gu-zhi, "paper made from paper-
mulberry bark.” Qirtas, another early Arabic word for paper, was borrowed from the Greek
chartes and initially referred to papyrus, papyrus rolls and parchment. Qirtas appears in
this sense in the Qur'an (Sura 6, "Cattle," verses 7 and 91) with reference to writings on
separate sheets. Perhaps the most common Arabic word for paper—and the one in use
today—came to be warag, literally meaning "foliage" or "leaves,” probably as a short form
of the expression waraq girtas, "a leaf of paper.” Other words derived from waraq are
waraqga ("a sheet of paper"), warrgaq ("stationer,” "papermaker,” "paper merchant” and, by
extension, "copyist") and wiraaga ("papermaking™), as well as many compound
expressions referring to paper money, lottery tickets, commercial papers, banknotes and
such.

By the reign of the Abbasid caliph Harun al-Rashid (786-809), enough paper was available
in Baghdad for bureaucrats to use it for record-keeping instead of papyrus and parchment.
According to the great 14th-century North African historian and philosopher Ibn Khaldun,
the vizier al-Fadl ibn Yahya introduced the manufacture of paper to Baghdad when
parchment was in short supply and he needed more writing materials. The vizier, whose
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allowed neither shifting nor erasure of numbers—not possible on paper—it did permit far
greater flexibility in calculation.

A Greek manuscript now in the Vatican library is believed to be the oldest surviving
manuscript written on Arab paper. Consisting of a miscellaneous assemblage of the
teachings of Christian church fathers, the manuscript was probably copied at Damascus in
about 800, and shows that the use of paper was not limited to the Muslim bureaucracy in
Baghdad. It was used also by Christians living under Muslim rule in Syria, a community
instrumental in the great translation projects of the time.

Another early paper fragment shows that paper encouraged the copying and transmission
of new types of literature. Discovered in Egypt, and now in the collection of the Oriental
Institute in Chicago, it is a damaged, folded sheet of light brown paper made from linen
fibers. It contains the title and the beginning of the text of the earliest known copy of The
Thousand and One Nights, as well as several other phrases, texts and a drawing. The
arrangement of the writing indicates that the original sheet once formed the first two pages
of a manuscript. It had become waste paper by late 879, when a certain Ahmad ibn Mahfuz
practiced writing out legal formulas in the margins of all four pages. Because writers in
Egypt continued to use papyrus throughout the ninth century, the great Arabic scholar
Nabia Abbott ascribed the fragment to Syria and the first quarter of the ninth century,
about the same time and place as the Vatican manuscript.

The oldest surviving dated book copied in Arabic script on paper is generally believed to be
a fragment of Abu 'Ubayd al-Qasim ibn Sallam's work on unusual terms in the traditions of
the Prophet. Preserved in the Leiden University Library, and dated to November or
December of 866, the manuscript is on dark brown, opaque, stiff paper; it is strong, of
medium thickness, and has clearly undergone some polishing on both sides. Thus, we know
that paper was used in the Islamic lands for Christian, secular, and theological manuscripts
at least from the ninth century.

There seems, however, to have been some resistance to using this new material for
transcribing the Qur'an, the most important and popular book in the Islamic lands, which
was normally copied on leaves of parchment. Parchment is made from th vetted, goats; i
is strong and durable, but expensive to make, for, in addition to the labor u1 preparing it,
the animal must be killed to get its skin. Eventually paper triumphed as a writing material
and, at the same time, the majestic Kufic scripts developed for writing on parchment gave
way to angular "new style” and then more flowing, or cursive, styles of writing. In addition,
the typical book format changed from horizontal to vertical. The oldest surviving dated
Qur'an manuscript on paper was copied by the calligrapher 'Ali ibn Sadan al-Razi in 971-
972. The remains of this four-volume, vertical-format manuscript are divided among
Ardabil in Iran, the Istanbul University Library, and the Chester Beatty Library in Dublin.
Another paper manuscript of the Qur'an, copied at Isfahan in 993, retains the large
horizontal format of parchment manuscripts.

Perhaps the most famous early paper manuscript of the Qur'an is that copied in 1000-1001
by 'Ali ibn Hilal, known as Ibn al-Bawwab, who was then the leading calligrapher of
Baghdad. It is a small volume containing 286 folios, each page bearing 15 lines of a rounded
nakshi hand, the type of script that made Ibn al-Bawwab so famous. The absence of a
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as the primary source of fiber, and dipping the paper mould in a large vat of pulp
suspended in water. It is possible that Ibn Badis's sources did not wish to share the real
secrets of papermaking with him. The rest of his account refers to the sizing of paper with
equal quantities of chalk and starch, or with rice starch, and dyeing paper different colors.

0Oddly enough, the one manuscript known to have been copied and illuminated during Ibn
Badis's lifetime is a copy of the Qur'an transcribed on parchment, not paper, in 1020.
According to the Geniza documents, Tunisia and Sicily were great centers for leather
production, and private letters and documents from that region were still written on
parchment well into the 11th century. But papermaking nonetheless spread throughout
North Africa and Spain. Fez was already an important papermaking center in the 11th
century, with 400 paper mills reported by the end of the 12th century, and the first Spanish
paper mill is documented at Jativa in 1056. Here too there seems to have been some
reluctance to use paper for manuscripts of the Qur'an, even after it had become acceptable
in the east. Paper manuscripts of the Qur‘an began to appear in the western Islamic world
in the 13th century, but parchment ones continued to be produced well into the 14th
century.

Ibn Badis' description of colored papers is confirmed by North African documents
surviving in European archives, where some are on papers varying in color from red or
vermilion to purple or pale pink. These documents are known by the generic term nasri,
after the Nasrid dynasty of southern Spain, which ruled from the Alhambra in Granada.
(See Aramco World, March/April 1999.) Perhaps the most striking example is in the
Aragonese archives, a blood-red paper made of linen and hemp. Its text is a furious letter
written in 1418 by Muhammad VIII of Granada to Alfonso V, protesting that his
representative at Alfonso's court had arrogated undue powers to himself; the vivid color
may have been intentionally chosen to symbolize the wrath of the writer.

Paper began to be used in Italy at the very end of the 11th century, first in Sicily, where the
Normans followed Arab custom, and then in the northern trading cities. In the first haif of
the 13th century some paper was briefly made near Genoa, probably following Spanish
techniques, but the major center of Italian paper manufacture developed after 1276 at
Fabriano, in central Italy. The Europeans’ ability to harness water power to run paper mills
made their product cheaper, if not initially better, than that available in North Africa and
Egypt, and imported Italian paper soon began to supplant local production in North Africa
and Spain. By the mid-14th century, North African chanceries had begun to use Western
papers. A letter dated December 8, 1350 from the Sultan of Tunis to King Peter IV of
Aragon-Catalonia is on paper bearing a griffin watermark, which shows that it had been
exported from Italy. At much the same time, Egyptian papermakers also began to face
serious competition. In addition to better-quality papers from Fabriano and Treviso, cheap
papers "of the worst kind"—in the estimation of the 14th-century Egyptian writer al-
Qalgashandi—were also imported. Although some paper continued to be made in Egypt
until the 17th century, French and Italian papers were dominant in Egypt from the 16th
century.

European papers also began to make their way east, although they faced stiffer competition
from the local product there. A single-volume manuscript of the Qur'an in the Nour
Collection, for example, was transcribed on Italian paper datable to the 1340's. Heavily
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with relatively small drawings and paintings to clarify specific points in the text. Thus,
books on astronomy would have been practically useless without small diagrams of the
constellations, and books on pharmacology might have been dangerous without small
illustrations of the useful plants the author discussed. In the 13th century, a few literary
works began to be illustrated, but in the 14th century larger books, such as Rashid al-Din's
Compendium of Chronicles—the first truly universal history of the world—and the great
copy of the Shahnamah {The Book of Kings), the so-called Great Mongol Shahnamah, copied
for the llkhanid rulers, were prepared with paintings as large as 250 millimeters (10")ona
side. In contrast to earlier illustrations, these images do not simply illustrate the text but
also elaborate on it in new and different ways, using complex and deep landscapes and
facial expression and gesture to portray human emotions. (See Aramco World, July/August
1997.} Although such paintings are called "Persian miniatures" today, in their own time
they must have seemed quite monumental. Persian painters did not continue to use these
pictorial devices in later centuries, but the ideal of the luxury book copied on large sheets of
exquisite paper lived on for generations.

The increased availability of paper from the 13th century also spurred another artistic
revolution in the Islamic lands. Architects and artists began to take advantage of the
medium to work out designs before the work of art was actually executed, and for
transmitting designs from one place to another. The most obvious new role for paper was
in architectural plans.

Builders in antiquity had, of course, sometimes used plans and drawings, and there are
occasional references to plans in the first seven centuries of Islam, but most construction
was based on empirical knowledge transmitted by the spoken word, by gesture, and by
memory from one builder to another and from one site to another. From the 14th century,
however, builders in the Islamic lands increasingly took advantage of plans and drawings
to supplement their traditional skills. Within each cultural orbit, the result was an
increased uniformity in architecture, as the new method of representing architecture
allowed someone working in the capital to design a building for a provincial city he might
never have visited. The clearest example of this new approach comes from the Ottoman
Empire, where, after the conquest of Constantinople in 1453, the office of the chief court
architect in Istanbul became responsible for designing buildings, bridges, and aqueducts
for sites throughout the realm, to be constructed by local workmen. Ottoman architects
were thereby able to achieve an impressive uniformity in their work, and the Ottoman
presence in a particular region was immediately visible as hemispheric lead-covered
domes and pencil-thin minarets defined the skyline.

The increased availability of paper in the Islamic lands also spurred a change in the other
arts, such as metalwork, ceramics and particularly textiles, as artists increasingly created
designs on paper that artisans applied to their work. In traditional craft practice
throughout the first centuries of Islam, the artisan had also been the designer, working out
the design of the finished piece from memory or creating it as he or she went along. A
metalworker, for example, would draw out the design on a brass tray before scraping away
parts to be inlaid. A potter might practice his decorating on the backs of tiles before
beginning to decorate an important plate, but the design on the finished piece came out of
his head. A weaver would pattern her carpet with designs she had learned as a child from
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Religious Tolerance and Houses of Worship
Introduction:

Today, the sanctity of religion sets it apart from daily life. This is mostly due to one of
western democracy’s founding principles: the separation of church and state. Religious
affiliation and beliefs have come to be viewed as a private, internal matters, while worship
is usually conducted in public spaces—churches, mosques, temples, synagogues—where
members of different faiths rarely mingle, unless it happens as part of a specific, interfaith
program,

During the time period from 600-1500 CE, however, people throughout the Mediterranean
were generally more open about religion. In fact, it played an important role in nearly
everyone's life. Christian kings and emperors considered themselves divinely appointed,
while the caliph’s chief role was to lead the worldwide community of Muslims. When
dangers such as crop failure or drought threatened, for example, people looked to religious
leaders for help. Misfortunes such as war or invasion were often viewed as God’s
retribution for people’ sins in having drifted too far from moral, pious behavior. Religious
holidays governed the calendar year, while religious institutions such as mosques,
synagogues, or churches were the focus of nearly every settlement. Religious institutions
provided education, legal guidance, and spiritual comfort to the local community.

While it may seem odd today, a thousand years ago, it was not unknown for people of
different faiths to worship in the same building. In Damascus, for example, Christians and
Muslims worshipped in what is now known as the Great Mosque (or the Umayyad Mosque)
after the Muslims conquered the city around the end of the 7t century. This holy site, in
one of the oldest continuously inhabited cities in the world, had been a place of pagan
worship during Roman times and before,
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In Morocco the term mellah, which designates the Jewish quarter, was originally the name
of the site to the south of Fez-Jaid on which the first special quarter for Jews in Morocco
was actually established (probably in 1438). This mellah was and has since remained a
special quarter surrounded by a wall and distinctly separated from the surrounding
quarters. The segregation of all the Jews of Fez into its area was ordered. It was thus a
ghetto, the first and, for a long time, the only one in Morocco. It was not until 1557 that a
second ghetto was established in the country, in Marrakesh. Approximately 125 years later
a third mellah was created in Meknés, and in 1808 four new ghettos were simultaneously
erected in the principal ports of Morocco, in Tetuan, Salé, Rabat, and Mogador. The sharif
granted the Jews of these towns one year in which they could sell their houses in the
different quarters and build new ones in the mellah. The only exception made was for some
20 eminent families of Mogador, who continued to occupy their luxurious houses in the
same residential quarter as that of the Muslim and Christian notables. In 1808 the Jews of
Tetuin were compelled to move into a mellah because the sultan wished to erect a mosque
in a street which was inhabited by them. At the same time, the sultan exploited the
proximity of the Jewish houses to the mosque of Salé as a pretext to order the Jews of this
town to live in a special quarter. The Jews of Morocco considered the creation of each
mellah as a catastrophe; they therefore hastily abandoned it as soon as they had the means
or the possibility. From the beginning of the 20t century, only the poor Jews continued to
live in the mellahs. The name mellah was at first given, after Fez, to the few ghettos
mentioned above and then to a few other quarters in other towns which were inhabited by
the Jewish masses. The mellah of Casablanca, for example, did not have the characteristics
of a ghetto. The decline of Muslim power generally resulted in the impoverishment of the
Jewish communities, whose quarters reflected this situation. These quarters were often
overpopulated. These ghettos, however, always contained a few well-kept streets with very
large and beautiful houses, the properties of wealthy citizens, as was the case in Fez and
Marrakesh.

“Jewish Quarter” by David Corcos. Jewish Virtual Library
(http://www.jewishvirtuallibrary.org/jsource/judaica/ejud_0002_0011_0_1014 7.html)

Even in the Zuwayla Quarter of Cairo, where Jews were segregated, there were legal
protections for them. In an interesting case brought before a gadi (a Muslim judge) in 1038,
a local Muslim, al-Burhani [brahim, tried to have an ancient synagogue -- known as the
Synagogue of the Rabbanite Jews -- demolished, claiming it was new and built without
permission. (al-Burhani’s motives are unknown, but it could have been that he wanted the
land for himself) The judge heard testimony from a prominent elder among the Jewish
community, Abu Imran Moses b. Jacob b. Isaac al-Isra'ili, “the physician of His Majesty and
Head of the Jewish community.”

[The plaintiff against him ... charged that the synagogue in question was modern and of
recent construction and that the defendant had unrightful control over it. He demanded
that it be removed from his control.

Inresponse to questioning, the aforementioned Moses replied that the synagogue was of
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Shaban 429 (17 May 1038).

The Jews of Arab Lands: A History and Source Book. Norman A. Stillman. (Philadelphia: The
Jewish Publication Society of America, 1979)

Things to Think About:

* Based on the readings and the images, what can you conclude about the role of religion
in Mediterranean cultures during the module period?

* How do these images differ from what you expected to see, and what was surprising?

* Isthere greater, or less, acceptance and tolerance of other religions in today's culture?

11
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