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About the Funders and Qur Shared Past

Qur Shared Past is a collaborative grants program to encourage new approaches to world
history curriculum and curricular content design in Europe, the Middle East, North Africa,
and North America. Our Shared Past is premised on the notion that many of the categories
used to frame and teach world history—civilizations, nations, religions, and regions—
occlude as much as they reveal. Although there have been successful attempts at
incorporating recent historical scholarship in world history writing, the core of world
history instruction continues to be shaped by civilizational, national, and regional
narratives that emphasize discrete civilizations and traditions frequently set at odds with
one another at the expense of historical and material connections.

Our Shared Past seeks to promote the development of international scholarly communities
committed to analyzing history curriculum and reframing the teaching of world history
through the identification of new scholarship and the development of new curricular
content that illustrate shared cultural, economic, military, religious, social, and scientific
networks and practices as well as shared global norms and values that inform world history
and society. The project encourages both the synthesis of existing scholarship on these
topics and the exploration of concrete ways that this reframing can be successfully
introduced into teaching curriculum in European, Middle Eastern, North African, or North
American contexts.

The British Council is the United Kingdom's international organisation for educational
opportunities and cultural relations. The British Council works in over 100 countries,
creating international opportunities for the people of the UK and other countries and
building trust between them worldwide. It was founded in 1934 and incorporated by Royal
Charter in 1940 as a public corporation, charity, to promote cultural relationships and
understanding of different cultures, to encourage cultural, scientific, technological and other
educational cooperation between the UK and other countries, and otherwise promote the
advancement of education.

The Social Science Research Council (SSRC) is an independent, international, nonprofit
organization founded in 1923. It fosters innovative research, nurtures new generations of
social scientists, deepens how inquiry is practiced within and across disciplines, and
mobilizes necessary knowledge on important public issues. The SSRC pursues its mission by
working with practitioners, policymakers, and academic researchers in the social sciences,
related professions, and the humanities and natural sciences. With partners arcund the
world, SSRC builds interdisciplinary and international networks, links research to practice
and policy, strengthens individual and institutional capacities for learning, and enhances
public access to information.

- Ali Vural Ak Center for Global Islamic Studies, GMU v
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Research Officer for the United Nations Alliance of Civilizations initiative, Publications
include Waorld Eras: Rise and Spread of Islam, 622-1500 (Thompson/Gale, 2002), and the
study Teaching About Religion in National and State Social Studies Standards (Freedom
Forum First Amendment Center and Council on Islamic Education, 2000, online teaching
resources such as the IslamProject.org, World History for Us All, islamicspain.tv, and she
designed The Indian Ocean in World History (indianoceanhistory.org). She contributed to the
Bridging Cultures Bockshelf/Muslim Journeys project of the National Endowment for the
Humanities and the American Library Association through the Ali Vural Ak Center for
Global Islamic Studies at George Mason University.

Jonathan Even-Zohar Jonathan Even-Zohar has a degree in History from Leiden
University in World Historical Perspectives in History Textbooks and Curricula, with an
honorary Crayenborgh-degree in Islam and Europe. He is Director at EURQCLIO - European
Assaociation of History Educators, an organisation with a mission to promote History
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Education so that it contributes to peace, stability and democracy. He has managed History
Education Innovation Projects in Bulgaria, Cyprus and the former Yugoslavia inctuding
many visits to these countries. He also organises international conferences, seminars,
workshops, exchanges, and study visits. Within these projects, many aspects of publishing,
curriculum development, political influence and general attitudes towards History
Education are developed. Currently he is manager of the EUROCLIO Programmes: History
that Connects, How to teach sensitive and controversial history in the countries of former
Yugoslavia and the EUROCLIO International Training Programme.

Craig Perrier Craig Perrier is the High School Social Studies Specialist for Fairfax County
Public Schools. Previously, he worked as PK-12 Social Studies Coordinator for the
Department of Defense Dependent Schools and was a secondary social studies teacher for
12 years at schools in Brazil and Massachusetts. Perrier is an online adjunct professor in
history for Northeastern University, Southern New Hampshire University, and Northern
Virginia Community College. He has heen an instructional designer and curriculum writer
for various organizations including IREX, the Institute of International Education, and the
State Department’s Office of the Historian. He maintains a blog "The Global, History
Educator” discussing content, technology, instruction, and professional development.

Barbara Petzen is director of Middle East Connections, a not-for-profit initiative
specializing in professional development and curriculum on the Middle East and Islam,
global education, and study tours to the Middle East. She is also executive director of
OneBlue, a nonprofit organization dedicated to conflict resolution and education, and
president of the Middle East Qutreach Council, a national consortium of educators
furthering understanding about the Middle East. She was education director at the Middle
East Policy Council, where she created a comprehensive resource for educators seeking
balanced and innovative materials for teaching about the Middle East at TeachMideast.org.
She served as outreach coordinator at the Harvard Center for Middle Eastern Studies,
starting just before September 11, 2001. She taught courses on Middle Eastern history,
Islam and women's studies at Dalhousie University and St. Mary's University in Nova Scotia,
Canada, and served as tutor and teaching assistant at Harvard University, where she may at
some point complete her doctoral dissertation in Middle Eastern history on European
governesses in the Ottoman Empire and Egypt. She earned her B.A. in International Politics
and Middle Eastern Studies at Columbia College and a second Honours B.A. as a Rhodes
Scholar at Oxford University in Oriental Studies. Her academic interests include Ottoman
and Middle Eastern history, the history and present concerns of women in the Middle East
and Muslim communities, the role of Islam in Middle Eastern and other societies, relations
and perceptions between Muslim societies and the West, and the necessity for globalizing K-
12 education in the United States.

Joan Brodsky Schur is a curriculum developer, author, workshop presenter and teacher,
with over thirty years of experience in the classroom. She has presented workshops for
teachers for the National Council for the Social Studies, Asia Society, the National Archives,
Yale University (Programs in International Educational Resources), Georgetown University,
the Scarsdale Teachers Institute, and the Bank Street College of Education division of
Continuing Professional Studies, for which she leads Cultural Explorations in Morocco:
Implications for Educators in Multicultural Settings. Her lesson plans appear on the
Websites of PBS, the National Archives, The Islam Project, and The Indian Ocean in World
History. She has served as a member of the Advisory Group for PBS TeacherSource, the
advisory committee for WNET's Access Islam Website, and as a board member of the Middle
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Why the Mediterranean in a World Historical perspective?
by Edmund Burke, llI

The Our Shared Past in the Mediterranean curriculum includes six modules aimed at
providing students with an historical understanding of the Mediterranean as a zone of
interaction and global change. Grounded in state of the art historical understandings, it
provides full lesson plans, including maps, illustrations and suggested student activities.
Keyed to world historical developments, it encourages students to see beyond the
civilizational binaries that have hitherto clouded our understanding of the region. By linking
the histories of the Mediterranean region into a single if complex historical narrative, Our
Shared Past in the Mediterranean encourages students to perceive the deeper structural
roots of global change from the classical era to the present.

Where is the Mediterranean? Its northern rim extends from Spain to the Balkans and
Turkey while its eastern and southern limits include the Middle East and Arab North Africa.
Depending upon the interests of the historian, however, a bigger or smaller Mediterranean
configuration may be proposed. Because the modern Mediterranean is not included in most
history curricula, students lack the ability to understand its history. This is a huge problem
in this post 9/11 world, since in the absence of a global perspective, events appear to come
out of nowhere. As a consequence, this crucially important world region remains
misunderstood, and civilizational explanations have tended to supplant more grounded
world historical understandings.

The world historical approach is only one of the note-worthy features of Our Shared Past in
the Mediterranean. The curriculum provides a series of historically grounded lessons that
enable students to understand the sequences of change by which the Mediterranean region
was transformed as a whole. By following the lessons in the six modules, students acquire
an understanding of the region's path to modernity and why it differed from that of
northwestern Europe, In the process, they learn to distinguish the main types of change
(ecological, economic, political and cultural) that affected Mediterranean societies since
1492. The curriculum also allows students to comprehend how these changes affected both
Mediterranean elites and ordinary pecple in similar ways regardless of cultural
background. The emphasis on patterned responses to global changes constitutes a major
distinguishing feature of this curriculum.

A brief summary of the modules reveals the distinctive features of this approach:

Module One provides an innovative approach to the deep past of the region, keyed to the
eco-historical forces that have shaped its successive transformations since the dawn of
civilization. It emphasizes the role of the environment and the hand of man in the shaping
and reshaping of the region over the human past.

Module Two examines the classical Mediterranean from an unusual vantage point: the
empire of Carthage. It also examines technology and inventions, economic exchange,
cultural innovation, power and authority, and spiritual life across the Mediterranean region
in the formative period 5000-1000 BCE.

Ali Vural Ak Center for Global Islamic Studies, GMU
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Periodization: “When is the Mediterranean” in this period?

Following the World History For Us All periodization scheme (See World History: the Big
Eras), this module bridges between Era 3 (10,000 to 1000 BCE) and Era 4 (1200 BCE to 300
CE), and extends somewhat beyond it. Important elements arrived in the region from
around the fourth millennium, and from the second to the first millennium BCE. Complex
societies built upon and intensified the foundational elements that were developed toward
the end of Era 3. During Era 4, urbanization increased, giant empires arose, literacy and
science expanded, and the great world religions or belief systems arose. All of these
developments involved people of many different languages, ethnicities and cultures, and the
Mediterranean region was involved in all of them.

The decision about where to end this era is subject to debate. World history periodization
for the “classical period” often ends at 300 CE or 500 CE. The scholars who advised us on
this project emphasized that neither of these dates adequately reflects important
continuities in the Mediterranean region, particularly because the rise of Islam did not
initially represent a rupture. The famous thesis by Henri Pirenne, according to which
Mediterranean unity forged under the Roman Empire “broke up”! and various invaders
such as Vandals, Vikings, Muslims disrupted urbanization and trade, does not deserve to set

“the tone for life in the Mediterranean. Whether in the eastern regions where trade
continued, or in the [berian Peninsula and Sicily in which new connections with the east and
the south were forged, or on the north African coast, important continuities with the past in
trade and ways of life can be detected. A smoother transition with the so-called medieval or
post-classical period might push the end-date to 700 CE or beyond, when the initial period
of the spread of Islam, Arabic language, and the consolidation of Muslim states took hold.
With that in mind, however, it should be remembered that the unitary Islamic state began to
fragmentalmost as soon as it was created, especially from a Mediterranean perspective. The
history of this period and region during the centuries after 700 CE were not a contest
between two monoliths—Islamdom and Christendom.

Events in the Mediterranean after 500 CE involve the Sassanid and Byzantine contest, the
spread and coexistence of multiple varieties of Christianity, the continuing existence of
Jewish communities, and the presence of Buddhists, Zoroastrians, Mazdeans and very
diverse local religious traditions. With regard to trade, the period includes the continuation
of the incense and spice routes, the introduction of courtly silk manufacturing centers in the
Mediterranean region, and the movement of artisans and styles in architecture, glass and
mosaic techniques.

If an end date for the period must be chosen, then 700 CE would perhaps be more logical, as
mentioned above, for the conquests of Iberia and southern Europe, and further afield, the
conquests in South Asia. The growing Frankish influence in Western Europe, the division of
Christianity between Latin-speaking and Greek-speaking parts is another factor around 700
CE.

Most importantly for students, we need to appreciate that historians no longer search for
definitive ruptures like Pirenne’s Mediterranean break-up, as much as they look for

" John Pryor, “The Mediterranean Breaks Up: 500-1000,” in David Abulafia, ed., The Mediterranean in History
{London: Thames & Hudsan, 2003}, pp. 155-181.
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As teachers use these modules, they can draw attention to the changing types and
amount of historical sources to which we have access for constructing our views of
the past. This source material is growing with new discoveries, and is also being
enhanced by new techniques of analysis, and of course new interpretations. World
historians are also drawing upon historical narratives from the vast secondary
literature in history and other fields to synthesize work done in disparate
disciplines. Creative teachers can integrate “how we know what we know” into their
lesson construction and assessment tasks.

The consulting scholars and curriculum developers hope that teachers and their
students will enjoy and benefit from this module on the Mediterranean in World
History.

Ali Yural Ak Center for Global Islamic Studies, GMU
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Procedure/Activities

1.

Introduce the lesson by asking students what they know ahout the components of a
good diet, the ideal proportion of food groups, and its effects on the health of

individuals. Conversely, ask students about a poor diet and its effects on our health.
Chnwr calarted clidec frnm Studant Handant 2 1 1 Mriginal ennirea: elidec 1 A and 18-26

TEEELLS MM YOI BE L STy CALEVE ¥YILY LA TLsadlens BIDARLAT AL B CIRD DLAGCILLE LA LU G A BN R W

several Mediterranean countries in 2010, and why it came to public attention in the late
20th century (widespread understanding of public health concerns such as obesity,
heart disease, hypertension, diabetes). Have students evaluate their own diets as a pre-
research activity, and perhaps assign students to keep a food diary of their own intake
for the week against which to compare what they learn about the Mediterranean diet.

Assign each pair or group of students to learn about and research a different element of
the Mediterranean diet from Student Handouts 2.1.2-2.1.8 and using Student Handout
2.1.9 as a research guide and reporting/presentation framework. At the end of the
research period, groups will present what they learned to the group in a creative and
entertaining format, Assessment and discussion focuses on how these foods make up a
desirable diet (nutritional contribution of each, special characteristics) and why it has
become popular as a modern way to improve health. How does the Mediterranean diet
compare with students’ individual food diaries?

For the historical, cultural and geography component of the lesson, compare the maps
on where these foods grow [e.g. limits of the olive tree, date palm), what products were
derived for human benefit, and what ways of life their production entailed (dry or
irrigated farming, pastoral nomadism, transhumance, associated crafts and technologies
(e.g. olive & wine press, grain milling, preservation such as drying and salting, hydraulic
technologies, horticultural skills like grafting of trees). Which of these components of
the Mediterranean diet stimulated trade, and why (e.g. wine, olive oil for food & light,
grain as staple, dates as food for caravan travel), which were suitable for short-and
long-distance trade?

A key element of the lesson is to appreciate the importance of adjoining regions and a
wider "Mediterranean.” For example, they should be able to compare the items that are
native to the region and those that were brought into it, as well as those (for example,
the package of domesticated grains and animals that arrived from Southwest Asia) and
were then disseminated around the Mediterranean and into neighboring regions—and
ultimately, around the world (through trade, such as spices, rice, cotton, coffee, then
through the Columbian Exchange, and finally through globalization as a contemporary
process—of which the Mediterranean Diet is an example).

As they learn about trade in the Mediterranean, students can refer to what they know
about these foods and trace their significance in trade and the economy of the region
over time, and what role they play as global food items today.

Optional activity: Provide samples (realia) of olives, dates, barley, various pulses, wheat,
fruits, and samples of wool fiber. Alternatively, students may bring in recipes using the
items they studied to be collected into a class handout. Teachers can lead a tasting of the
plain items or - if there is time and willingness - plan a classroom Mediterranean
potluck banquet.

Ali Yural Ak Center for Globol Islamic Studies, GMU
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*  STUAEeNt HANAOUL £.4.4 O UG LeSTAMENt/ Hebrew B10le, EZeK1el, LI, £/ On Ene City of
Tyre
* Student Handout 2.2.3 of two Amarna Letters from Egypt

» Student Handout 2.2.4: Gallery of objects excavated from the city of Ugarit and the Ras
Shamra complex in Syria

* Student Handout 2.2.5: Map of trade in the Mediterranean from Metropolitan Museum
of Art catalogue Aruz, Joan, Kim Benzel, Jean M Evans, and N.Y.) Metropolitan Museum
of Art {New York. Beyond Babylon: Art, Trade, and Diplomacy in the Second Millennium
B.C. New York; New Haven: Metropolitan Museum of Art; Yale University Press, 2008,
and outline map of Afro-Eurasia with labels

* Student Handout 2.2.6 on Mediterranean Trade Links with the East
e Student Handout 2.2.7 on Port Cities in the Desert

Procedure/Activities

1. Handouts 2.2.1-2.2,4 an the shipwreck, the city, and the two texts about trade and royal
gifts give students a chance to see what kinds of goods were traded by sea, where they
originated, and what resources were needed to produce them. Students should work in
small groups and first classify the goods according to which are luxuries, strategic
goods, and which commodities, or ordinary objects of use or foodstuffs (See notes on
categories below instructions for examples). They should make lists of the objects,
listing the document or site where they were found, and labeling them with L, S, or C for
these categories. This will require some discussion and even argument among group
members,

2. Many of the objects’ origins are labeled, and the map has images locating them and
objects similar to them. Use the outline map of the eastern hemisphere to locate places
farther afield (e.g., Baltic amber). When this activity is complete, have the students draw
a dotted line in red around the areas from which Mediterranean trade drew for its
products during this period. How does this change their thinking about the geographic
range of the Mediterranean. How does that compare with trade today?

3. The next activity involves comparing ohjects from the four different sources. Which
ones are similar in technology, style, or use? Be sure to look at the Uluburun shipwreck’s

Fuull invrantarmr anlina fDhata allariae Taotituta of Kaontinal A eshaaalooes 7

yynat aoes the similarity of goods tell us apout continuity across time and places

4, Next, have each student choose 6 objects and create an index card in which to make a
small sketch (or paste the images), make notes identifying the ehject, and list the
occupations of people who were involved in producing, transporting, and selling the
object {e.g. farmers, artisans, pastoral nomads, slaves, ship crews, soldiers protecting
roads, customs officials, palace and court attendants, royal households, etc.) Have
students discuss this in their groups, then present their findings. How can the groups of
people be further classified? (ex: by social class, rural/urban, pastoral/agricultural,
language, ethnicity, region).

5. Use Student Handout 2.2.6 to explore Mediterranean trading links with the Red Sea, the
Arabian Sea and the Indian Ocean during this era. The documents include information

Ali Yural Ak Center for Global Islamic Studies, GMU
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Strategic

»  Metals (tin, silver in Spain) copper (for bronze)

*  Who needed metal, where found=Rome, Greeks, Etruscans, Carthaginians
(Phoenicians); wood/timber; also naval stores--pitch

* Bronze, chariots, horses, battleships, fire-producing weapons

* Asphalt & bitumen

Luxury

¢ Linen, silk

*  Spices, incense, dyestuffs (purple), medicines, gems (latter brings in the Indian
Ocean world) Incense & spice trade from India and Arabia Felix to the
Mediterranean—bringing Mediterranean culture into the Arabian Peninsula,
and vice versa.

* Fine ceramics

* Gold & ivory objects & jewelry

* Glass & faience

Topic 3: Technology and Cultural Innovation

Lesson 2.3: Essential Innovations into and from the Mediterranean Region,

5000 - 1000 BCE

Lesson Overview:

This lesson traces the origins and diffusion of three major developments and innovations, in
transportation, metallurgy, and language, and describes how historians have explored the
evidence of their development and movement heyond their origins. These innovations are
horse and camel riding and the wheel; mining and metalworking on copper, gold, bronze
and iron; and the origins of major language groups in the Mediterranean (Indo-European,
Semitic, Afro-Asiatic (North African). An important part of the lesson is understanding how
research into these innovations has revealed interconnections among them. Each of these
developments illustrates the way in which the wider world affected and was affected by the
Mediterranean region.

Ali Vural Ak Center for Global Islamic Studies, GMU

10


http://mediterroneansharedpast.org

Our Shared Past in the Mediterranean Curriculum Project—Module 2

Lesson Objectives

* Students will trace the origins of horse domestication and describe archaeologists’
understanding of the location and transition to horse riding, and its spread from the
Eurasian Steppe to the Mediterranean,

¢ They will locate and trace the chronology of the invention of the wheel and its spread,
its relationship to domestication of animals (oxen, donkeys, and horses), and the rise of
chariot warfare in the Mediterranean region.

* They will locate and trace the spread of camel transport and military use in the arid
zones surrounding the Mediterranean.

* They will locate and trace the origins of metalworking in copper, bronze, and iron and
describe its impact on human culture.

* They will identify three major language groups spoken around the Mediterranean and
trace their origins (Indo-European, Afro-Asiatic, Semitic), and describe their
relationship to the emergence of writing systems.

¢ They will locate regions where these language families are spoken today.

Grade Level
5-12 world history, world cultures, European history, selective material for lower grades,
with teacher adaptation

Time
2-3 class periods (approx. 1 for each segment)

Materials Needed
* Student Handout 2.3.1 - Horses, Wheels and Riding

¢ Student Handout 2.3.2 -- Metals

* Student Handout 2.3.3 - Three language families

»  Student Handout 2.3.4a, 2,.3.4b - Charts of word similarities in Indo-European and
Semitic languages

* Student Handout 2.3.5a - Alphabets and languages (chart of Phoenician-Greek-Latin
letters & corresponding sounds; chart of Aramaic, Hebrew, Arabic ditto).

* Student Handout 2.3.5b - Inscription Artifacts

Procedure/Activities

1. HORSE AND WHEEL: Review with students some domesticated animals from ancient
times. Ask if horses are different from sheep, goats and cattle, dogs and cats. Have
students think about what horses mean in our culture today.

2. Provide students with Handout 2.3.1. It traces in image and text some evidence of
horses, wheels, and chariot warfare. The examples reflect scholars’ efforts to
understand when horses were domesticated, when they were ridden and how the
spread of the wheel and the spread of Indo-European languages are related to migration
from the Eurasian Steppe. Students can work in pairs or groups to answer the question
that follows most of the numbered {1-11) evidence examples. They should also locate
these places mentioned on a map.
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Discuss the questions and other ideas as a class. As a culminating activity, print outa
copy of Student Handout 2.3.1 and cut out each text and image. Using removable tape,
attach each image to the location on the map that it represents. The result will be a
classroom display to share, which will show how distant events in Eurasia influenced
events and culture in the Mediterranean region in profound ways,

METALLURGY & THE MEDITERRANEAN: Introduce or review the concept of the Stone
Ages, the first use of metals such as copper and gold, and Bronze Age (3000-2500 BCE),
and the Iron Age (1200-1000 BCE), and open the Tiki-Toki timeline of Mediterranean
Technology from Module 1). Have students locate Stone Age, Bronze Age, and Iron Age
on the timeline, and note the length of time each lasted, and how long after the Neolithic
Revolution they began, and how long ago they are from the present.

Assign Student Handout 2.3.2, a reading on the development of metallurgy (copper,
bronze, and iron) and its impact on society (economic, social, political), and the
environment. The handout provides a brief overview of the technology with images.
Metal artisans and supporting workers (including slaves), such as smiths and miners,
merchants, sailors, and soldiers who consumed armor and weapons, were part of an
organized industry in the Mediterranean. Tin is fairly rare, so in the search for sources
of the metal, trade networks widened, helping to disseminate other ideas. Taking notes
by generating a word web or relationship diagram wiil help to “forge” the connections
from this narrative.

At the end of this part of the lesson, students should be able to narrate how a single
technology can spur interrelated changes in many aspects of society. Another way to
enrich this lesson by imagining further connections is to search for bronze objects from
the period in museums ffar avamnla tha Matranalitan Museum of Art’s Heilbrunn
Timeline of Art History Ask questions about the kind of
objects that were madu ., w. viion, v way e v €CLS, Statues, masks, vessels,
ceremonial weapons, ornaments, grave goods), and how they illustrate the connections
between different realms of social change.

LANGUAGES AND MIGRATION: Ask students to write the following on an index card or
paper: (1) how many languages they speak, and where they speak them (at home, on
social media sites, when traveling, with multi-lingual family members). (2} Ask them to
write one or two similar words in these languages. (3) Ask for 1-2 examples of a root
word that appears in the vocabulary of a language they know, e.g. the Latin root vox,
vocis for “voice” in “vocabulary.”

Set-up for Student Handout 2.3,3: As a class, discuss what students know about how
languages today are related to ancient languages. How do languages spread today?
{mass communication, travel, language lessons) How did languages spread before
writing systems? (with people moving or traveling, through the naming of new things
found or introduced through trade, etc.). Use Student Handout 2.3.3 to introduce the
concept of language families spoken in the Mediterranean region and their geographic
origins and spread. Note the issues posed in the introductory paragraph on the
connection between migration and languages, and the factors that make people decide
to and be able to migrate, On the map, have students trace the pathways of these
languages with their finger, noticing multiple directions of migrations over time, and in
relation to the Mediterranean and surrounding lands. See Christopher Ehret video {20
minutes) on Afro-Eurasian Language families and early human migration at

Ali Yural Ak Cenler for Global Istamic Studies, GMU
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Grade Level
Secondary grades 6-12 (some lesson materials are more appropriate for older students), in
world history, world cultures, European history, western civilizations courses

Time
1-5 class periods, depending upon allocation of reading (groups or individual, in class or
flipped classroom}

Materials Needed

Student Handout 2.4.1, Timeline of Carthage from founding to the Byzantines and the
Muslims

(Ontional} Video. ca. 38:19 minutes “Carthare: The Rise and Fall”
it The Ancient World Review

Student Handouts 2.4,.2a and 2.4.2b on the founding of Carthage, from history and
literature

Student Handout 2.4.3a Carthage’s North African Neighbors

Student Handout 2.4.3b on Life in Punic Carthage, Mediterranean Metropolis
Student Handout 2.4.4 on Roman Carthage.

Student Handout 2.4.5 on the nature of warfare, from Procopius on the Vandal wars

Procedure/Activities

1.

Introduce the lesson on Carthage by locating it on a map and looking at the timeline in
Student Handout 2.4.1. As an introduction, show several clips from the video, (ca. 38:19
minutes for the whole_ divided into varions tonir<) "Carthage: The Rise and Fall” at

The Ancient World Review). The
LU UUUL LU 1D 1LULL UiUU- LI L0, @ DERLLIELL ULl UuuLling the city from 1:28-5:59, on the
harbor & trade from 6:00-10:45. The rest of the video is on the contest with Rome,
Hannibal, etc., which these lessons do not cover in detail. The video features 3 scholars
of the period and excellent images. It could be viewed in class or assigned.

The next segment of the lesson covers primary sources on the founding story of
Carthage, by a historian and a poet. Teachers who wish to use this material will have
students compare the two (including a possible “Reader’s Theater” of the segments
from the Aeneid of Virgil. Questions accompany both readings, including questions
about why and how dramatic founding stories emerged.

The contest of empires is the usual focus of classroom study of Carthage and Rome, and
usually omits the African context. Student Handout 2.4.3b provides a locator map and
brief overview of Carthage’s relations with Africa, and of three groups (Garamantes,
Numidians, and Mauretanians). Read these as a group or individually. The second part
of the handout has two excerpts from classical sources on Africa (Pliny and Strabo)
written at around the same time, both used by later Europeans. Students first read Pliny
and discuss the state of knowledge about African peoples, then read and contrast the
second, which shows much more detailed knowledge, but also respect, and illustrates
the importance of the African coast and interior. Assign students to use Strabo’s reading
to list significant ways in which Africa was important to Carthage and Rome. Pre-
reading: terms are explained in brackets, but note the map in which “Libya” refers to all
of known Africa. Also important are various spellings for the same group.

T4
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¢ As they work through the world history survey, they will consider the earliest
Mediterranean empires and those in other world regions, and be able to draw
comparisons, using the questions discussed about thisera

Grade Level
9-12 world history survey, or 7-8 with adaptations (simplify and select questions)

Time
Varies, depending on manner of use intermittently throughout the course

Materials Needed

* Projection device to show multiple maps of empires, or classroom historical atlas,
| 3 ERTP Y DT frmsa WM Aanld Tinkasmy Daw Tla AN AE

*  Module { 11menne O STales ana empires (See 11KI1- 1OK! OMelne 1es)
* Textbook or other course materials, lectures

*  World History For Us All Landscape Units for Era 4: 4.1, “From the Mediterranean to
India: Patterns of Power and Trade, 1200 - 600 BCE”; 4.4, “From the Mediterranean to
India: An age of Greek and Persian Power, 600 - 200 BCE"; 4.5, “Giant Empires of Afro-
Eurasia, 300 BCE - 200 CE”

* Student handout 2.5.1 with questions for studying empires.

Procedure/Activities

1. This lesson can be used to preview a unit on the ancient and classical period in the
Mediterranean, or it can be used to close out such a unit. The purpose is to encourage
students to question the civilizational narratives of Mediterranean powers as
“belonging” to the Mediterranean vs. being outside intruders. By comparing what they
learn in their textbook and other course materials in a framework of shared
Mediterranean histories, they will explore changing, overlapping imperial maps and ask
fundamental questions, exploring what it took to become a Mediterranean imperial
player and sustain empire (or not). This lesson also draws upon learnings from the
other lessons and readings in this module, such as texts and images about moving
armies, the composition of armies, transportation technologies, food, etc.

2. Use maps of empires during the nerind from texthook. atlas. or ather sourcel, Maps of
War animation (90 seconds) a
to show how Meusicirancau weiiiw y was vunieswwu awvug v pires over
une, auu 1w what geographic positions the empires expanded. Have students use the
States & Cites Timeline from Module 1 to make a list of empires from 900 BCE to 700
CE.

3. Use Student Handout 2.5.1 as a guide for questioning empires. Divide students either by
assigning specific empires or selected questions and have them work through in
discussion.

4, Use the WHFUA Panorama lesson & PowerPoint slides, as well as Landscape Units listed
above for Era 4, on the Mediterranean and the rise of large states in world history.

5. The lesson methodology can be applied throughout the course. In this era, students
learn about the major contests among Greeks, Persians, Romans, Carthaginians, Goths,
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Materials Needed

»

Student Handout 2.6.1 (religious imagery)

Student Handout 2.6.2 (religious texts)

Classroom atlas or wall map suitable for attaching images temporarily
Butcher paper or poster board

Glue sticks, temporary adhesive or tacks (if using bulletin board)
Scissars

Paper for note-taking (texts activity)

Procedure/Activities: Religious Imagery

1.

Distribute Handout 2.6.1, scissors, adhesive and hutcher paper for each of several small
groups (2-4). If this lesson is done toward the end of a unit on the era, have students
recall the religious images they have already learned about. If it is done early, have them
recall some imagery from prior learning, How have deities been portrayed, and what
visual symbols have been used in different cultures? With this introduction, students
will cut apart the images with their identifying tags and look at them. Note: in this
activity, each group will do the same work and compare differing results at the end.
Each group’s task is to categorize the images of sacred objects, deities, and spaces, |
have already created categories in the handout, but hid them in white text {view by
clicking “Select All” and scroll through the file); they are Mother and Child images,
Female Figures, Enthroned God as King and Warrior, Sun and Moon as Deities, Altars
and Sacrifice, Acts of Worship, Winged Representations. Students will create other
categories that may mix the ones created in the handout {since they are cutting apart
the images this will be easier).

Enrichment: (a) Have students locate the objects pictured on a map by their place of
origin. This will provide a basis for making comparisons and proposing connections. (b)
Increase the number of images in the activity by adding houses of worship, art objects
and scenes portraying public and private worship, and categorize them. Other handouts,
such as those on Ugarit and the Uluburun shipwreck, also contain images of cult objects.
See also images of places of worship in Student Handout 2.6.2 on religious texts.

When charts are complete, share the results from each group and discuss the findings.
Ask why they chose the categories, and how they decided what belonged in each? What
connections around spiritual imagery in the Mediterranean region seem to have
occurred over time? Why did certain concepts and deities become part of the shared
heritage of several cultures, even to the point that art historians cannot be sure which
deity some objects portray? How did societies concepts of the sacred come to be shared,
even after the spread of monotheistic Abrahamic religion? Did this cause controversy?
Did any group categorize objects according to public and private worship?

This may serve as a review activity for teaching about religions during this formative
period.

Procedure/Activities: Religious Texts

1.

Refer to Student Handout 2.6.2 to identify selected texts for these activities, and to
decide which texts to assign to groups of students. The handout includes 10 texts from
religious sources ranging over a period from about 15 century BCE to the 6% century
CE, from ancient Egypt, Greece, and Rome, to Jewish, Christian and Islamic scripture and
thought. Divide students into groups of 2-4. Each group will read and discuss the

- Ali Yural Ak Center for Global Isiamic Studies, GMU
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subacuatica.html.

“Mycenaean Trade in the Mediterranean-Bodrum Shipwreck-Lessonplan.”
http://score.rims.k12.ca.us/activity/mycenaean_trace/.

“Non-ferrous Metallurgy from the Phoenician Site of La Fonteta (Alicante, Spain): A Study of
Provenance | Martina Renzi - Academia.edu.”
http://www.academia.edu/1250358/Non-
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“Pyrgi Tablets - Wikipedia, the Free Encyclopedia.”
http://en.wikipedia.org/wiki/Pyrgi_Tablets.

“Report - Institute of Nautical Archaeology.”
http://www.inadiscover.com/projects/all/southern_europe_mediterranean_aegean/u
luburun_turkey/report/.

“Roads of Arabia: » Timeline."
http://www.smb.museum/roadsofarabia/index.php?id=7&L=1.

“Roads of Arabia: » Videos.”
http://www.smb.museum/roadsofarabia/index.php?id=19&L=1.

“Rock Art of the Fezzan.” http:/ /www livius.org/ga-
gh/garamantes/garamantes_rock_art.html.

“Roman Chariot-Racing.” http://skookumpete.com/chariots.htm.

“Saharan Rock Art by Period -chariot, Cattle!”
http://hum.lss.wisc.edu/hjdrewal /rockartl.html.

“Sarcophagus With a Phoenician Trading Ship Known as the Boat of Tarsus.” http://ec-
dejavu.ru/s/sarcophagus_18.html.

“Saudi Aramco World: [, The Sea Tramp.”
http:/ /www.saudiaramcoworlid.com/issue/200901/i.the.seatramp.htm.

“Saudi Aramco World : Roads of Arabia.”
http:/ /www.saudiaramcoworld.com/issue/201102 /roads.of. arabia.htm.

“Schayen Collection | Palaeography.” http://www.schoyencollection.com/firstalpha2.html.

“Strabo Geography-Perseus Under Philologic: Str. 17.3.7."
http://perseus.uchicago.edu/perseus-
cgi/citequery3.pl?dbname=GreekFeb2011&getid=1&query=5tr.22017.3.7.

“Taylor & Francis Online."
http://www.tandfonline.com.mutex.gmu.edu/doi/full/10.1080/0067270X.2012.6743
23.

“The Berenike Project.” http:/ /www.archbase.com/berenike/english1.html.

“The City of Ugarit at Tell Ras Shamra - Marguerite Yon - Google Books.”
htip://books.google.com/hooks?id=2YWQZ6x56dAC&pg=PA123&Ipg=-PA123&dg=uga
rit+artifacts&source=bl&ots=fQFrRhT53M&sig=B-
CknwIvKaOhTnxjkHinESCoFt4&hl=en&sa=X&ei=C7ATUu700uHhygHF_YGgDg&ved=0
CFUQ6AEwBQ#v=conepage&q=ugarit¥p20artifacts&f=false. “The Economy of Roman
North Africa and Its Organisation - Ashley George Williams.” Archaeology Online.
http://archaeologyonlinejournal.wordpress.com/vol-1-no-1-march-2013 /the-
economy-of-roman-north-africa-and-its-organisation-ashley-george-williams/.

“The Fitzwilliam Museum: From the Land of the Golden Fleece: Tomb Treasures of Ancient
Georgia.” http://www fitzmuseum.cam.ac.uk/galiery/goldenfleece /about.html.

“The Fitzwilliam Museum: The Graves.”
http://www fitzmuseum.cam.ac.uk/gallery/goldenfleece/explore/graves.html

“The Garamantes - History Forum ~ WorldHistoria - Page 1.”
http://www.worldhistoria.com/the-garamantes_topic125342.html.

“The History Blog» Blog Archive» 3500 Punic Coins Found Off Sicilian Island Coast.”
http://www .thehistoryblog.com/archives/12343.

“The Holocene Epoch.” http:/ /www.ucmp.berkeley.edu/quaternary/holocene.php.
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Virgil. “The Internet Classics Archive | The Aeneid by Virgil Bk IV on Dido & Carthage.”
http:/ /classics.mit.edu/Virgil /aeneid.4.iv.html.

Yon, Marguerite. “A Trading City: Ugarit and the West.” Near Eastern Archaeology 63, no. 4
(2000): 192-193. dei:10.2307 /3210777,

Zimmerman, Mike. “An Introduction to Nabataean Archaeology.”
http:/ /proteus.brown.edu/zimmerman/1641,
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Student Handout 2.1.3

Date Palm

The date palm (Phoenix dactylifera) is a desert tree of the palm

family that is native to North African and Arabian deserts. Date

cultivation began at least 6000 years ago in Egypt and spread to

Mesopotamia. Today, dates are grown in California, India and

Pakistan. The map shows the limits of date cultivation in the

Mediterranean region. A date palm may grow as tall as 75-100 feet

(over 23 meters). The tree has a straight trunk and a crown of

feathery leaves growing from the trunk. Male and female trees are

needed to pollinate the flowers to produce dates, but male trees

do not produce, and one can pollinate many female trees.

Domesticated date

orchards have far

fewer male trees, and

the female trees are pollinated by hand. After
flowering, large clusters of dates develop with
thousands of fruits in each cluster. The many
varieties of dates can be eaten fresh or dried for
long storage.

A cup of dates supplies 414 calories, a gram of
monounsaturated fat, 12 grams of fiber, 110
grams of carbohydrate, 93 grams of sugar, 3.6
grams of protein, and 946 milligrams of
potassium, as well as vitamins B-6 and B-12,
Vitamin C, and minerals such as iron, calcium,
and magnesium.

LUAMTE OF DATE CLLIIVATION Date fal‘ming haS been a crucial human aCtiVity
wuenor  wamovaam  w  for desert-dwelling people. It supplies people
e e and their animals with a nutritious staple food, a

source of wood, fiber for ropes, mats, baskets
and roofing. People learned to propagate the trees from offshoots rather than seeds, to thin
the grove to reduce competition among trees, to limit the nurmber of male trees, and to
pollinate the flowers artificially. Irrigation is necessary in most places, but the tree has a
root system
and can sury
plants.

Dates make
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dry, hot conditions.

Almonds are the edible seeds of the tree. Almonds are eaten raw or toasted, with the
hull on or removed to leave the white embryo of the seed. They can be ground into a
flour or paste that is used to make cakes and marzipan, a special sweet. Almond oil is
also used in cosmetics and medicines.

Almonds are a rich source of energy, though they are not high in protein. They provide
dietary fiber, unsaturated (healthy) fats, vitamins, minerals and healthy disease-
preventing substances. Almonds contain lots of vitamin E, B-vitamins, folates, and
minerals such as manganese, potassium, calcium, iron, magnesium, zinc, and selenium.

The history of the almond is mysterious, because wild almonds are not only bitter but
highty poisonous, and chewing or crushing releases the fatal toxin cyanide. Scientists
think that a genetic mutation occurs that produces a few non-toxic trees, and humans
may have observed birds or other animals to detect these edible varieties for
domestication by planting their seeds. Where it was first domesticated is also a
mystery—perhaps in Armenia or Azerbaijan, from which it spread to the Mediterranean
region. Almonds have been found in Bronze Age sites dating to 3000-2000 BCE, and
they were found in Tutankhamun's tomb in Egypt ca. 1325 BCE. Almonds are
mentioned in Greek and Roman mythology and they are used in Jewish festivals and
mentioned in the Bible.

Figs

The fig (ficus carica) is a cluster of single-seeded fruits that
grows on a deciduous tree or shrub. The common fig tree
grows wild in dry, sunny areas, with deep or light soil. It can
also grow in poor soil or cracks in rock. Its long roots reach
toward groundwater in dry areas. Fig blossoms need
pollination by a type of wasp that enters the cluster through
a small opening. Some varieties are self-pollinating. The
Mediterranean climate is especially suitable for the fig tree,
and some grow large enough to be shade trees.

Figs are very nutritious, high in sugars and dietary fiber,

with some protein. They work to aid digestion. Dried or

fresh, figs contain vitamins K, C, and the B vitamins. They

are high in minerals such as copper, manganese,

magnesium, potassium, and calcium, with other important nutrients, antioxidants. Figs
are used to make syrups and jam, and they keep well when dried, for storage and trade.

The fig might be the first plant that humans cultivated as long ago as 9000 BCE, and
have been found in Neolithic sites in Jordan, nearly a thousand years before people
learned to cultivate grain crops. The Bible mentions that Adam and Eve covered
themselves with fig leaves as clothing. The fig and the grape vine are symbols of peace
and prosperity. In India, the fig is related to the Buddha as the tree under which he
received enlightenment. Figs are part of Greek, Roman and Phoenician culture and
literature.
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learned to harness animals such as oxen, horses, and donkeys to ride and pull plows and
carts. People became specialized animal herders, following seasonal vegetation or
moving the animals when they depleted an area of grass. In lands to dry or too high in
the mountains for farming, people mavad havde nfohnnn and mantn Funin et
winter to highlands in summer.

This way of life is called trans-

humance. Others became pastoral

nomads dependent entirely on

their animals for meat and milk,

trading with settled farmers for

prain, sometimes warring with

them, and other times supplying

animals for transport, such as

camels.

Domesticated animals such as

goats, sheep, and cattle gave milk.

Fresh milk sours quickly, and people learned to extend storage of dairy products by
letting them turn sour in a controlled manner. Through the action of bacteria, yoghurt
and cheese became delicious, healthy foods. Yoghurt and cheese contain additional
benefits from the bacteria, provide a rich source of protein and calcium and are good for
digestion.

The meat of grass-fed animals is very nutritious. Animals are efficient biological systems
that convert plant material into protein in muscle. Red meat contains large amounts of
protein for cell development, and provides minerals such as iron, creatine, zinc, and
phosphorus, B-vitamins, and vitamin D. Red meat is the richest source of lipoic acid, a
powerful antioxidant. It also contains a high percentage of fat, depending on what part
of the animal is eaten. The fats in meat and dairy can cause people to gain body fat. Fat
can also accumulate in the arteries of the heart and cause heart attacks. Vegetable
protein and minerals, dietary fiber, and healthy fats from vegetable and fish oils make
up a balanced diet less dangerous to health than fat from animals.

The Mediterranean diet—and most human diets until recent times—is richer in plant
foods than meat. Red meat is used sparingly. Only with the rise of commercial
agriculture and imported meat, refrigeration and high standards of living have people in
developed countries begun eating much more meat than plant foods—and exercising
their bodies too little. The Mediterranean diet has become an important model for
returning to healthier ways of living. With increases in heart disease, high blood
pressure, obesity, diabetes and cancer, diet is a public health issue of great concern.

Image & Text Sources: O'Brien, Stephen |. In the Light of Evolution IlI: Two Centuries of Darwin. Washington, DC:
The National Academies Press, 2009, http://www.nap.edu/openbook.php?record_id=126928&page=94; Lewis,
Lowell N. “Agriculture & Horticulture in Ancient Egypt.”

http:/ /fwww.egyptianagriculture.com/horticulture.html; “Animal Domestication - Table of Dates and Places of
Animal Domestication.” http://archaeology.about.com/od/dterms/a/domestication.htm; Photo of
Transhumance by Marin Castellan “In Search of the Asphodel.” http://gerryco23.wordpress.com/201 2/05/19/in-
search-of-the-asphodel/.
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The Uluburun Shipwreck

In 1982, at Uluburun, a rocky outcrop on the southern coast of
Turkey, a sponge diver found what turned out to be one the
earliest shipwrecks known to date. From 1984-1994, marine
archaeologists excavated, studied, and preserved the merchant
ship and its contents. Today, the work continues, and the ship
and artifacts are displayed at the Bodrum Museum of
Underwater Archaeology in Turkey. The Uluburun shipwreck is
dated to about1306 BCE, during the Bronze Age. It contained
one of the largest and richest cargoes in the history of
Mediterranean archacology.

In this handout, a selection of artifacts from the Uluburun shipwreck are shown.
At the end of the handout is a list of the complete inventory on the ship.
Students can see the full image gallery with captions at the website listed.

Image source; The Institute of Nautical Archaeology's (INA) graciously displays an online gallery of artifacts at

Jor the
) _lin
Aruz, Joan, Kim Benzel, Jean M Evans, and N.Y.) Melropolitan Museum of Art (New York. Beyond Babylon: Ar,
Trade, and Diplomacy in the Second Millermium B.C. New York; New Haven; Metropolitan Museum of Art; Yale
University Press, 2008.
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INVENTORY OF CARGO ON THE ULUBURUN SHIPWRECK
Copper and tin ingots

+ Raw copper cargo totaled 10 tons, consisting of a total of 354 ingots of
the oxhide type with either four or two handles. (Ingots were stowed in
rows across the ship’s hold, with matting and brushwood between the hull
and the ingots to prevent rubbing.)

 2-handled ingots were probably designed to be attached to saddles or
harnesses for transport by pack animals.

+ 121 copper bun and oval ingots.

+ Tin ingots in oxhide and bun shapes totaled 1 ton, which would make 11
tons of bronze in a 1:10 ratio for the alloy, or mixture of tin and copper.

Canaanite jars

At least 149 Canaanite jars (widely found in Greece, Cyprus, Syria-
Palestine, and Egypt, but made in the northern part of today’s
Israel/Palestine).

« Jars’ contents include one filled with glass beads, many with the remains of
olives, and the largest number with a type of resin called Terebinth or
Pistacia, used to preserve and scent wine and other uses such as turpentine.

- Recent clay fabric analyses of Canaanite jar sherds from the 18th-Dynasty
site of Tell el-Amarna have produced a specific clay fabric designation,
and it is seemingly the same as that from the Uluburun shipwreck, of a type
that is exclusively associated in Amarna with transporting Pistacia resin.

Glass ingots

+ Ca. 175 colored glass ingots (cobalt blue turquoise and lavender, the
earliest intact glass ingots known).

+ Chemical composition of cobalt blue glass ingots matches those of
contemporary Egyptian core-formed vessels and Mycenaean pendant
beads, which suggests a common source.

Other cargo objects
« Ebony wood
» Elephant tusks
» Hippopotamus teeth
» Tortoise shells
+ Murex shell parts (might be used for making incense)
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» Almonds
» Pine nuts
» Figs

« Olives

« (rapes

« Safflower

» Black cumin

»  Sumac

» Coriander

«  Whole pomegranates

» Grains of charred wheat and barley
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16 Aram was thy merchant by reason of the multitude of thy wealth; they traded for thy
wares with carbuncles, purple, and richly woven work, and fine linen, and coral, and rubies.

17 Judah, and the land of Israel, they were thy traffickers; they traded for thy merchandise
wheat of Minnith, and balsam, and honey, and oil, and balm.

18 Damascus was thy merchant for the multitude of thy wealth, by reason of the multitude
of all riches, with the wine of Helbon, and white wool.

19 Vedan and Javan traded with yarn for thy wares; massive iron, cassia, and calamus,
were among thy merchandise.

20 Dedan was thy trafficker in precious cloths for riding.

21 Arabia, and all the princes of Kedar, they were the merchants of thy hand; in lambs, and
rams, and goats, in these were they thy merchants.

22 The traffickers of Sheba and Raamah, they were thy traffickers; they traded for thy
wares with chief of all spices, and with all precious stones, and gold.

23 Haran and Canneh and Eden, the traffickers of Sheba, Asshur was as thine apprentice in
traffic.

24 These were thy traffickers in gorgeous fabrics, in wrappings of blue and richly woven
work, and in chests of rich apparel, bound with cords and cedar-lined, among thy
merchandise.

25 The ships of Tarshish brought thee tribute for thy merchandise; so wast thou
replenished, and made very heavy in the heart of the seas.

26 Thy rowers have brought thee into great waters; the east wind hath broken thee in the
heart of the seas.

27 Thy riches, and thy wares, thy merchandise, thy mariners, and thy pilots, thy calkers,
and the exchangers of thy merchandise, and all thy men of war, that are in thee, with all thy
company which is in the midst of thee, shall fall into the heart of the seas in the day of thy
ruin.

28 At the sound of the cry of thy pilots the waves shall shake.,

29 And all that handle the oar, the mariners, and all the pilots of the sea, shall come down
from their ships, they shall stand upon the land,

30 And shall cause their voice to be heard over thee, and shall cry bitterly, and shall cast up
dust upon their heads, they shall roll themselves in the ashes;

31 And they shall make themselves utterly bald for thee, and gird them with sackcloth, and
they shall weep for thee in bitterness of soul with bitter lamentation.

32 And in their wailing they shall take up a lamentation for thee, and lament over thee:
who was there like Tyre, fortified in the midst of the sea?
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The Amarna Letters (Late Bronze Age, 14th century BCE)

In 1887, about 350 clay tablets were found at el Amarna,
Egyptian pharaoh Akhenaten's capital city. They are
written in cuneiform, in the Akkadian language. Most of
the letters are from the reigns of Amenhotep 111 (1402-
1364 BCE) and Akhenaten (Amenhotep 1V, 1350-1334
BCE). The letters were written by the Egyptian
administration to its representatives in Canaan and
Amurru and they tell a lot about Egypt’s foreign relations
with Babylonia, Mitanni, Assyria, and the other countries.

Letters by Ashur-Uballit

To the king of the land of Egypt speak!

So (says} Ashur-uballit, the king of the land of Ashur: To your house, to your
country, to your war chariotry and to your army well-being!

I have sent you my envoy to visit you and to see your country. That my
forefathers until now have not sent, I have sent you today: one fine chariot,
two horses, (and) a jewel from precious stone, a date-shaped bead from
genuine lapis lazuli as a good-wish present, (1) have directed unto you. My
envoy, whom I have sent you {only} to visit (you), do not hold him back! May
he visit and leave! Your opinion and the situation of your country may he
observe, then may he leave!

Letter from Amenhotep III to Milkilu of Gezer

To Milkilu, prince of Gezer

Thus speaks the king. I am sending you this tablet to tell you: Behold, I have
sent you Hanya, the commissioner of the archers, with merchandise in order
to have beautiful concubines, i.e. weavers; silver, gold, garments turquoises,
all sorts of precious stones, chairs of ebony, as well as all good things, worth
160 deben. In total: forty concubines - the price of every concubine is forty of
silver. Therefore, send very beautiful concubines without blemish. And the
king, your lord, says to you: This is good. For you life has been decreed.

Know that the king is well, just as the sun god. His troops, his chariots, his
horses are very well. Behold, the god Amen has placed the Upper Land, the
Lower Land, the rising sun and the setting sun under the two feet of the king.

Source: Dollinger, André. “Amarna Letters.” An Introduction to the History and Culture of Pharaonic
Egypt. http:/ /www.reshafim.org.il/ad/egypt/amarnaletters.htm.


http://mediterraneansharedpast.org
https://reshafim.org



https://haredpast.org
http://mediterraneans



https://mediterraneansharedpast.org



https://mediterraneansharedpast.org



https://mediterraneansharedpast.org



http://mediterraneansharedpast






https://d-maps.com
https://iterraneansharedpast.org



http://mediterranean
https://sharedpast.org






https://anoceanhistory.org
http://www.indi
http://mediterraneansharedpast.org



http://www
https://mediterraneansharedpast.org



http://www.smb.museum/roadsofarabia/index.php?id=19&L=1
http://med









http://s15S239215.onljnehome



https://carnegiemnh.org/science/default
https://discovermagazjne.com/2002
http://mediter




Student Handout 2.3.1

by leaning your weight into each bounce. It was even more difficult to throw a javelin
[spear] accurately at a target while driving a speeding chariot, but the evidence from the
Sintasha chariot graves suggests that this is precisely what they did. Only men with a lot of
time and resources, as well as balance and courage, could learn to fight from a chariot. . .”

“When a squadron of javelin-hurling chariot warriors wheeled onto the field of battle,
supported by [soldiers]. . .on foot and horseback with axes, spears, and daggers, it was a
new ... style of fighting that had never been seen before, something that even urban [city]
kings soon learned to admire.”

(Quote: David W, Anthony. The Horse, the Wheel, and Language: How Bronze-Age Riders fram the Eurasian Steppes Shaped
the Modern World, Princeton, N.J.; Woodstock: Princeton University Press, 2007, p. 462; Image: “Harnessing

N S TR R E

Questions:
1. What kind of daredevils today are the equals of chariot warriors long ago?

2. How do the grave goods in the Sintasha burial, the oldest known chariot grave, show how
the warrior’s community viewed him? What does it say about the occupation of the man?

Evidence 5: Seal with Horse Rider from Mesopotamia
and Iran, 2050-2040 BCE. “Two of the oldest images of
humans riding horses, dated about 2100-1700 BC, were
discovered in the ruins of a Sumerian city (top). it was
the personal seal of the official in charge of animals for a
Sumerian king. The other was found in the cemetery of a
fortified Central Asian oasis in the border area between
today's Iran and Afghanistan {(bottom). The seals might
reflect the first wave of horses to enter the ancient Near
East, happening at the time the seals were carved.

{Image: Text and image adapted from “Harnessing Horsepower,” Anthony

Evidence 6: Hittite Chariot The Hyksos
invaded the Egyptian Delta in 1782-1570 BCE. It
is not certain who they were, but possibly they
were Hittites. The term "Hyksos" is derived
from the hieroglyphic hk hswt, referring to
"foreign rulers” of Asiatic lands. The image
shows a Hittite chariot that may have given
Egypt’s rulers their first sight of chariots.
Whoever they were, the invaders introduced

A HITTITE CHARIOT WITLH FI'S THREL Ot N5t
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The Magic of Metals: Copper and Bronze

The earliest copper objects known are from around F
7000 BCE in Asia Minor (today’s Turkey), but copper

may even have been discovered by 9000 BCE. These

objects were made from nuggets of native copper, which

is found in streams, the same way gold nuggets first

revealed the wonderful, shiny metal to early people.

Both copper and gold nuggets can be shaped by -

hammering with stone tools, since they are among the

softest metals. If copper is heatedand hammered, it becomes harder and can be formed into a
sharp edge. This technique was used for making tools. As the new technology spread, copper
tools were traded down the Tigris River to Mesopotamia, where they appear between 7000
and 5000 BCE. In Europe, copper ornaments such as bracelets, axe heads and rings became
common grave goods, like the axe in the image from around 3700 BCE, which shows wear on
the soft metal.

As demand for copper grew, ores were discovered, which are rocks with copper and other
minerals. Crushing the rock and smelting it with fire extracted copper that was not pure, but
had interesting qualities. This impure copper created the first alloys, or mixtures of metal.
Some were harder. Some were brittle and useless. Some alloys melted more easily, allowing
metalsmiths to pour the liquid metal into clay or stone molds, a process called casting. Copper
from ores was much more plentiful in nature than copper nuggets. By trial and error, sources of
high-quality ore were discovered and mined in many places. Early alloys included arsenic and
copper, but metalsmiths must have become ill from the fumes of poisonous arsenic.

— I By accident or experiment with these impure copper ores, an alloy of
about 85-90% copper and 5-15% tin was discovered—bronze, It is
much harder than copper or tin alone, even though it melts at a lower
temperature. Bronze tools and weapons were superior to stone or
copper ones, and could be cast more easily. This was the beginning of
the Bronze Age, in about 3000 BCE in Western Asia. Bronze
technology spread around the Mediterranean and into Europe and
Central Asia. The Chinese discovered bronze independently, and
became highly skilled in its use.

Metalsmiths working with bronze in the Mediterranean region

invented rivets as a way to attach blades to handles, as in this example

from the Cyclades Islands. They also used tin to solder, or fuse, metal
pieces together with fire.

Bronze Brings Big Changes

Several economic, social, political and environmental changes took place in the Mediterranean
region as aresult of manufacturing and using bronze on a wide scale:

* Social changes: Metalsmiths became masters of their craft. The figure of the smith was
often seen as mysterious and god-like, but also dangerous. Mining as a specialized job also
became more widespread, and probably included children and slaves. Warriors equipped
with bronze weapons and armor grew in status because of the expense of their equipment
and ski required in using it. Class divisions became more marked as wealthy merchants,
powerful officials and military classes gained wealth, land and status.
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Language Families in the Mediterranean

Three main language groups were spoken in the Mediterranean region. Traders, soldiers,
farmers, sailors, and pastoral nomads, migrated in an around the region. These people and
their languages originated sometimes near, and sometimes far from its shores. These
languages became the languages of empires and city-states, and came to be written down
using writing systems. Latin, Greek, Hebrew, Aramaic, Arabic and Coptic and Berber
languages belonged to these three language families.

These languages emerged, however, from two main families of languages. Afro-Asiatic
languages originated in Africa, and the Semitic languages spoken in Southwest Asia grew
out of them. Indo-European languages originated in an area between the Black Sea and the
Caspian Sea (part of that region is called the Caucasus, giving us the word “Caucasian.”

As people traded, migrated, conquered and communicated using newly developed writing
systems, these languages borrowed words and ideas. When we think of the Mediterranean
as a sea that connected the histories of many people, we should think of the ways they
spoke to one another. As they were introduced to new inventions, resources, and ideas,
these people heard the names of new things and took them into their languages with or
without changes. Just as words like “telephone,” “computer,” “jet,” and “jeans” have entered
many languages today, this process took place long ago as horses, metals, ships, and
chariots arrived on Mediterranean shores from near or far.

Unraveling the spread of language families raises a big question: Why do people
move from the places where they were born to other lands? The answers may
include:

* changes in the environment, such as climate (drier, wetter, colder, warmer)
* loss of resources {cutting down forests)
* population growth (need for new farmlands or grazing lands)

* new opportunities because of new technologies (farming and herding, better
transportation)

* invasion and conquest can push groups of people to leave, wipe them out, or absorh
them into other groups.

Tracing the clues to the spread of language has led to a trail of clues that connects language,
environment, and technology. For example, when people on the Eurasian Steppe
(grasslands) learned about wheeled carts, they could transport heavy goods more easily.
When they learned to hitch oxen to the carts, they could go farther. When they learned to
ride horses, they could control larger herds of animals. Riding camels opened trade routes
across wide deserts of Africa and Asia. With these movements people carried their
languages to new homes, where they continued to change over time.
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Indo-European Languages

Indo-European languages

are spoken all over the

world today. They include

English, French, Spanish,

Persian, Hindi, and many

others. The discovery of

connections among Asian

and European languages

began in the 18 century

in India, and has been the

subject of archaeological

and linguistic studies ever

since. Since no living

people speak the original

language from which this

family sprung, linguists have tried to work backwards to determine where, when and by what
kind of people this original language they call Proto-Indo-European (PIE) was spoken.
Currently, scholars think that PIE was spoken between 4000 BCE and 2500 BCE in an area of
grassland between and north of the Black Sea and the Caspian Sea. During the next few
thousand years, people carried these languages to new homelands, and as they separated, new
languages gradually emerged, such as Hittite (in Asia Minor), Italic (related to Latin, in Italy),
Hellenic (related to Greek), Iranian (related to Persian), and eventually Sanskrit. In Western
Europe, languages related to German, Celtic, Slavic and others developed.

(Mag

Questions:

1. Looking at the map above, why do you think Indo-European languages branched out
into so many languages, and why did they spread so far across Eurasia?

2. Why do you think some of the Semitic languages died out, while Hebrew and Arabic are
still used?

3. Where was the influence of Berber and related languages strongest?


https://historyforkids.org/learn
http://en.wikipedia
http://en.wikipedia.org/wiki/Semitic
https://mediterraneansharedpast.org



http://e
http://www
https://erraneansharedpast.org
http://medit
https://n.wikipedia.org/wiki/Fjle



https://ikjpedia.org/w
http://en.w
http://www.hjstoryo
http://mediterraneansharedpast.org



http://www
https://ikipedia.org/wiki/Py
https://historyofinformation.com/expanded
http://www



http://codex99
http://en.wikipedia
File:P.Ryl
www.livius.org/ga-gh/garamantes/garamantes
www.temehu.com
http://mediterraneansharedpast



http://mediterraneansharedpast



https://n.wikipedia.org/wiki/Proto-lndo
http://www.Jing.cam.ac.uk/li7
http://mediterraneansharedpast.org
http://e



http://mediterraneansharedpast.org



https://mediterraneansharedpast.org



https://sites.google.com
http://mediterraneansharedpast



https://ipedia.org/wiki/P
http://en.wik
https://rraneansharedpast.org
http://med



http://med

Student Handout 2.4.1

Timeline of Carthaginian History

ca. 814 BCE The traditional date of the founding of Carthage (according to the
legend by Queen Dido, but in reality, by the Phoenicians)

ca. 550 BCE Larache is founded as a Carthaginian colony on the Atlantic coast of
Africa

409 BCE A Carthaginian army lands near Marsala to begin the long
involvement of Carthage in Sicily

264 BCE A clash in Sicily, between Rome and Carthage, leads to the First
Punic War

260 BCE A Carthaginian ship, captured by the Romans, is used as the model
for the first Roman fleet, which is constructed in two months

260 BCE The new Roman fleet wins a decisive victory over the Carthaginians
at Mylae

241 BCE A Roman naval victory at Trapani, off the northwest tip of Sicily,
completes the blockade of the Carthaginians and ends the First
Punic War

ca. 240 BCE The Iberian Peninsula [Spain], with its mines of gold, silver and
copper, is a region disputed between Carthage and Rome

228 BCE Hamilcar Barca dies fighting in Spain, after establishing a strong
Carthaginian presence in the peninsula

ca. 225 BCE | A treaty defines the Ebro river as the Spanish/Iberian boundary
between Carthage and Rome

221 BCE Hannibal succeeds to the command of the Carthaginian forces in
Spain, on the death of his brother-in-law Hasdrubal

201 BCE Carthaginian Spain is handed over to Rome to become two new
provinces at the end of the Second Punic War

149 BCE Rome picks a quarrel with Carthage to begin the Third Punic War

146 BCE Carthage is destroyed by the Romans at the end of the Third Punic
War

46 BCE A century after Carthage’s destruction by the Romans, a town is
founded by Julius Caesar on the ruined site of Carthage, and
flourishes as Colonia Julia Carthago

258 CE Cyprian, bishop of Carthage, is one of many Christians martyred for
refusing to sacrifice to the Roman gods

ca, 400 CE St. Augustine writes about his life as a young man studying and
teaching in Carthage

439 CE Vandal leader Gaiseric captures Carthage and makes it his base for
Vandal raids across the Mediterranean

533 CE The Byzantine general Belisarius recovers Carthage from the
Vandals

698 CE Carthage is captured from the Byzantines by the Arabs and is finally

destroyed, though Tunis will later rise nearby

Source: “HistoryWorld - Timeline Search: ‘Carthage’
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And, whether over the seas or earth he flies,

With rapid force they bear him down the skies.

Arriving there, he found the Trojan prince
New ramparts raising for the town's defense.
A purple scarf, with gold embroidered over,
(Queen Dido's gift,) about his waist he wore;
A sword, with glittering gems diversified,

For ornament, not use, hung idly by his side.
Then thus, with winged words, the god began,
Resuming his own shape: "Degenerate man,
Thou woman'’s property, what makes thou
here,

These foreign walls and Tyrian towers to rear,
Forgetful of thy own? All-powerful Jove,

Who sways the world below and heaven
above,

Has sent me down with this severe command:
What means thy lingering in the Libyan land?
If glory cannot move a mind so mean,

Nor future praise from flitting pleasure wean,
Regard the fortunes of thy rising heir:

The promis'd crown let young Ascanius? wear,
To whom the Ausonian scepter, and the state
Of Rome's imperial name is owed by fate.”

So spoke the god; and, speaking, took his flight,
Involved in clouds, and vanish'd out of sight.
The pious prince was seized with sudden fear;
Mute was his tongue, and upright stood his
hair.

Revolving in his mind the stern command,

2 Ascanius is Aeneas’ son, destined to rule Rome.
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He longs to fly, and loathes the charming land.
What should he say? or how should he begin?
What course, alas! remains to steer between
The offended lover and the powerful queen3?
This way and that he turns his anxious mind,
And all expedients tries, and none can find.
Fixed on the deed, but doubtful of the means,
After long thought, to this advice he leans:
Three chiefs he calls, commands them to
repair

The fleet, and ship their men with silent care;
Some plausible pretense he bids them find,
To color what in secret he designed.

Himself, meantime, the softest hours would
choose,

Before the love-sick lady heard the news;
And move her tender mind, by slow degrees,
To suffer what the sovereign power decrees:
Jove will inspire him, when, and what to say.
They hear with pleasure, and with haste obey.
But soon the queen perceives the thin
disguise:

(What arts can blind a jealous woman's eyes!)
She was the first to find the secret fraud,

Before the fatal news* was blazed abroad.

By these my prayers, if prayers may yet have

place, ®

3 Aeneas risks angering Dido and the African king
who wanted to marry her before Aeneas became her
lover.

4 The news that Aeneas is leaving Queen Dido.

5 Dido begs Aeneas not to leave her.
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Pity the fortunes of a falling race.

For you I have provoked a tyrant's hate,
Incensed the Libyan and the Tyrian state;
For you alone I suffer in my fame,

Bereft of honor, and exposed to shame.
Whom have I now to trust, ungrateful guest?
(That only name remains of all the rest!)
What have [ left? or whither can I fly?

Must [ attend Pygmalion's cruelty,

Or till Hyarba shall in triumph lead

A queen that proudly scorned his proffered
bed?

Had you deferred, at least, your hasty flight,
And left behind some pledge of our delight,
Some babe to bless the mother's mournful
sight,

Some young Aeneas, to supply your place,
Whose features might express his father's face;
I should not then complain to live bereft

Of all my husband, or be wholly left."

Here paused the queen. Unmov'd he holds his
eyes,

By Jove’s command; nor suffered love to rise,
Tho' heaving in his heart; and thus at length
replies:

"Fair queen, you never can enough repeat
Your boundless favors, or ] own my debt;
Nor can my mind forget Eliza's name,

While vitat breath inspires this mortal frame.
This only let me speak in my defense:

I never hoped a secret flight from hence,

Much less pretended to the lawful claim

http://mediterraneansharedpast.omeka.net

Of sacred nuptials, or a husband's name.
For, if indulgent Heaven would leave me free,

And not submit my life to fate's decree,

But now the Delphian oracle commands,
And fate invites me to the Latin lands.
That is the promised place to which | steer,
And all my vows are terminated there. . ..
Ev'n now the herald of the gods [Hermes]
appear'd:

Waking { saw him, and his message heard.
From Jove he came commission'd, heavenly
bright

With radiant beams, and manifest to sight
(The sender and the sent [ both attest)
These walls he entered, and those words
expressed.

Fair queen, oppose not what the gods
command;

Forc'd by my fate, [ leave your happy land.”

Thus while he spoke, already she began,
With sparkling eyes, to view the guilty man;

Faithless is earth, and faithless are the skies!
Justice is fled, and Truth is now no more!

| sav'd the shipwracked exile on my shore;
With needful food his hungry Trojans fed;

I took the traitor to my throne and bed:

Fool that | was--"t is little to repeat

The rest-- | stored and rigged his ruined fleet.

I rave, I rave! A god's command he pleads,
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And makes Heaven accessory to his deeds.
Now Lycian lots, and now the Delian god,

Now Hermes is employed from Jove's abode,
To warn him hence; as if the peaceful state

Of heavenly powers were touched with human
fate!

But go! thy flight no longer I detain--

Go seek thy promis'd kingdom thro' the main®!

Her fearful maids their fainting mistress led,
And softly laid her on her ivory bed.

But good Aeneas, tho' he much desired

To give that pity which her grief required;
Tho' much he mourned, and labored with his
love,

Resolved at length, obeys the will of Jove;
Reviews his forces: they with early care
Unmoor their vessels, and for sea prepare.
The fleet is soon afloat, in all its pride,

And well-calked galleys in the harbor ride.
Then oaks for oars they felled; or, as they
stood,

Of its green arms despoiled the growing wood,
Studious of flight. The beach is covered o'er
With Trojan bands, that blacken all the shore:
On ev'ry side are seen, descending down,
Thick swarms of soldiers, loaden from the

town.

What pangs the tender breast of Dido tore,

When, from the tower, she saw the covered

6 “Thro’ the main” means “across the sea”
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shore,
And heard the shouts of sailors from afar,

Mixed with the murmurs of the watery war!

"Look, Anna”! look! the Trojans crowd to sea;
They spread their canvas, and their anchors
weigh,

The shouting crew their ships with garlands
bind,

Invoke the sea gods, and invite the wind.

The wretched queen, pursued by cruel fate,
Begins at length the light of heaven to hate,
And loathes to live. Then dire portents she
sees,

To hasten on the death her soul decrees:
Strange to relate! for when, before the shrine,

She pours in sacrifice the purple wine,

Now, sinking underneath a load of grief,

From death alone she seeks her last relief;

These thoughts she brooded in her anxious
breast.

On board, the Trojan found more easy rest.
Resolved to sail, in sleep he passed the night;

And ordered all things for his early flight.

"Haste to your banks; your crooked anchors
weigh,

And spread your flying sails, and stand to sea.

7 Dido’s sister Anna
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A god commands: he stood before my sight,
And urged us once again to speedy flight.

0 sacred power, what power soever thou art,
To thy blest orders I resign my heart.

Lead thou the way; protect thy Trojan bands,
And prosper the design thy will commands."
He said: and, drawing forth his flaming sword,
His thundering arm divides the many-twisted
cord.

An emulating zeal inspires his train:

They run; they snatch; they rush into the main.

With headlong haste they leave the desert
shores,

And brush the liquid seas with laboring oars.
Aurora now had left her saffron bed,

And beams of early light the heavens
overspread,

When, from a tower, the queen, with wakeful
eyes,

Saw day point upward from the rosy skies.
She looked to seaward; but the sea was void,
And scarce in ken the sailing ships descried.
Stung with despite, and furicus with despair,
She struck her trembling breast, and tore her

hair.

Perpetual hate and mortal wars proclaim,
Against the prince, the people, and the name.?
These grateful offerings on my grave bestow;
Nor league, nor love, the hostile nations know!

Now, and from hence, in every future age,

8 Dido foretells war between Carthage and Rome.
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When rage excites your arms, and strength
supplies the rage

Rise some avenger of our Libyan blood,

With fire and sword pursue the perjured
brood;

Our arms, our seas, our shores, opposed to
theirs;

And the same hate descend on all our heirs!"
This said, within her anxious mind she weighs

The means of cutting short her odious days.

Then swiftly to the fatal place she passed,
And mounts the funeral pile with furious
haste;

Unsheathes the sword the Trojan left behind
(Not for so dire an enterprise designed).

But when she viewed the garments loosely
spread,

Which once he wore, and saw the conscious
bed,

She paused, and with a sigh the robes
embraced;

Then on the couch her trembling body cast,
Repressed the ready tears, and spoke her last:
"Dear pledges of my love, while Heav'n so
pleased,

Receive a soul, of mortal anguish eased:

My fatal course is finished; and I go,
A glorious name, among the ghosts below.
A lofty city by my hands is raised,

Pygmalion punished, and my lord appeased.


https://mediterraneansharedpast.omeka.net

Student Handout 2.4.2b

What could my fortune have afforded more,
Had the false Trojan never touched my shore!"
Then kissed the couch; and, "Must I die,” she
said,

"And unrevenged? 'T is doubly to be dead!
Yet even this death with pleasure I receive:
On any terms, 't is better than to live.

These flames, from far, may the false Trojan
view;

These boding omens his base flight pursue!”
She said, and struck; deep entered in her side
The piercing steel, with reeking purple dyed:
Clogged in the wound the cruel weapon
stands;

The spouting blood came streaming on her
hands.

Her sad attendants saw the deadly stroke,

And with loud cries the sounding palace shook.

Thrice Dido tried to raise her drooping head,
And, fainting thrice, fell groveling on the bed;
Thrice oped her heavy eyes, and sought the
light,

But, having found it, sickened at the sight,
And closed her lids at last in endless night.
Then Juno,® grieving that she should sustain
A death so ling'ring, and so full of pain,

Sent Iris down, to free her from the strife

Of laboring nature, and dissolve her life.

For since she died, not doomed by Heaven's

9 The goddess Juno, wife of Jupiter
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decree,

Or her own crime, but human casualty,

And rage of love, that plunged her in despair,
The Sisters!?® had not cut the topmost hair,
Which Proserpine and they can only know;
Nor made her sacred to the shades below.
Downward the various goddess took her flight,
And drew a thousand colors from the light;
Then stood above the dying lover’s head,
And said: "I thus devote thee to the dead.
This offering to the infernal gods I bear.”
Thus while she spoke, she cut the fatal hair:
The struggling soul was loosed, and life

dissolved in air.

10 The three sisters are the Fates who cut the thread
of life according to Greek and Roman mythology.
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By 264 BCE, Carthage controlled the coast of North Africa, the islands of Corsica, Sardinia, and much
of Sicily, the Balearic [slands, the eastern Iberian Peninsula (Spain), and the Strait of Gibraltar.
Carthage and its colonies controlled all of the resources and trade of these regions. Carthage was a
Mediterranean superpower whose wealth and lands were the envy of Rome. It was only by
imitating Carthage's technology of shipbuilding that Rome could build a navy at all.

Worship of Carthage’s Gods, Tanit and Baal Hammon

Tanit was the chief goddess of Carthage. She was a major goddess associated with the heavens and
earth, and a fertility goddess, who had a temple and oracle al Carthage. Tanit was related to Astarte,
a goddess worshipped widely in the Mediterranean and Mesopotamia, who appears in many forms
of artwork. Tanit is known as the goddess of Carthage from around the 5t century BCE, and became
more important than the worship of Baal Hammon, the chief god of Carthage. She may have been
considered his consort, but was worshipped as the "face of Baal"—an accessible figure whose
symbol was featured on threshholds, gravestones, and jewelry, but was also the goddess of war. In
the statue shown and in many others, Tanit holds a drum. Near Carthage, a coffin in the shape of
Astarte/Tanit held the remains of a woman, There is a tophet, or graveyard for infants and children
that was rumored to be evidence of child sacrifices dedicated to the worship of Tanit and Baal
Hammon. For more information on the Tonhet of Carthaee and child sacrifice, visit Children and

Youth in History a (Images: Wikimedia Commons)

Baal-Hammon was the chief god of Carthage from about the 5% century. Baal, a Semitic word for
"Lord” was the god of sky, fertility, and vegetation, seen as an almighty ruler of all. Baal was a
Canaanite deity worshipped widely in the Mediterranean in various names and forms. [le appears
in statues as powerful, old man with a beard and curled ram’s horns at the side of his head. Ba“al
Hammon's consort, or partner was Tanit/Astarte. Baal Hammon had a sanctuary near Carthage at
the site of a mountain with two peaks (in Arabic, Jebel Bu Kornein, “two-horned hill"}.

This Carthaginian coin is one of a hoard of over 3500
coins found off the coast of Pantelleria Island. The coins
were minted between 264 and 241 BCE when the First
Punic War took place. The images on the coins are all the
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of land with corn, waited until the grain was fit to cut. Having reaped it, they again set sail; and thus
it came to pass that two whole years went by, and it was not till the third year that they doubled the
Pillars of Hercules, and made good their voyage home, On their return, they declared - I for my part
do not believe them, but perhaps others may - that in sailing round Libya they had the sun upon
their right hand. In this way was the extent of Libya [Africa] first discovered.”

“,..Next to these Phoenicians the Carthaginians, according to their own accounts, made the voyage.
For Sataspes, son of Teaspes the Achaemenian, did not circumnavigate Libya [Africa], though he
was sent to do so; but, fearing the length and desolateness of the journey, he turned back and left
unaccomplished the task...[he] went down to Egypt, and there got a ship and crew, with which he
set sail for the Pillars of Hercules. Having passed the Straits, he deubled the Libyan headland,
known as Cape Soloeis[Tangier, Morocco], and proceeded southward. Following this course for
many months over a vast stretch of sea, and finding that more water than he had crossed still lay
ever before him, he put about, and came back to Egypt... "

Source: Herodotus (George D~ mmr o mond b ¥ b m THnsn s 2 f0Fonen dnsees -1 3 New York: D. Appleton and Company,
1885, Book 4, Chapters 42-4

Aristotle’s Opinion About Carthaginian Government, c¢. 340 BCE

“The Carthaginians are also considered to have an excellent form of government, which differs from
that of any other state in several respects, though it is in some very like the Spartan. Indeed, all
three states—the Spartan, the Cretan, and the Carthaginian—nearly resemble one another, and are
very different from any others. Many of the Carthaginian institutions are excellent. The superiority
of their constitution is proved by the fact that the common people remain loyal to the constitution.
The Carthaginians have never had any rebellion worth speaking of, and have never been under the
rule of a tyrant. Among the points in which the Carthaginian constitution resembles the Spartan are
the following: The common tables of the clubs answer to the Spartan phiditia, and their magistracy
of the Hundred-Four to the Ephors; but, whereas the Ephors are any chance persons, the
magistrates of the Carthaginians are elected according to merit—this is an improvement. They have
also their kings and their Gerousia, or council of elders, who correspond to the kings and elders of
Sparta. Their kings, unlike the Spartan, are not always of the same family, nor that an ordinary one,
but if there is some distinguished family they are selected out of it and not appointed by seniority—
this is far better. Such officers have great power, and therefore, if they are persons of little worth, do
a great deal of harm, and they have already done harm at Sparta.”

“Most of the defects or deviations from the perfect state, for which the Carthaginian constitution
would be censured, apply equally to all the forms of government which we have mentioned. But of
the deflections from aristocracy and constitutional government, some incline more to democracy
and some to oligarchy. The kings and elders, if unanimous, may determine whether they will or will
not bring a matter before the people, but when they are not unanimous, the people decide on such
matters as well. And whatever the kings and elders bring before the people is not only heard but
also determined by them, and any one who likes may oppose it; now this is not permitted in Sparta
and Crete. That the magistrates of five who have under them many important matters should be co-
opted, that they should choose the supreme council of One Hundred, and should hold office longer
than other magistrates (for they are virtually rulers both before and after they hold office)—these
are oligarchical features; their being without salary and not elected by lot, and any similar points,
such as the practice of having all suits tried by the magistrates, and nol some by one class of judges
or jurors and some by another, as at Sparta, are characteristic of aristocracy.”
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youth and physical vigor, and assigned them to serve on board ship... Having thus increased the
number of his naval allies by one half, he manned the ships taken from the enemy as well as his
own, so that the men on board each vessel were now. . .double what it was before. . .These men he
also promised their freedom, if they showed themselves loyal and zealous. , .By this treatment of the
captives he inspired the citizens with warm feelings of fidelity, and the handicraftsmen with great
readiness to serve, from the hope held out to them of recovering their freedom.

...He next took Mago and the Carthaginians with separately, consisting of one member of the
Council of ancients and fifteen of the Senate [the governing elites of the city]. These he put under
the charge of Gaius Laelius with orders that he should take due care of them. He next summoned
the hostages, who numbered more than three hundred. Such of them as were children he called to
him one by one, and stroking their heads told them not to be afraid, for in a few days they would see
their parents. The others he exhorted to be of good cheer, and to write word to their relations in
their several cities, first, that they were safe and well, and secondly, that the Romans were minded
to restore them all unharmed to their homes, if only their relations adopted the Roman alliance. ..
-Among the captive women was the wife of Mandonius, brother of Andobalus king of the Ilergetes.
This woman fell at his {General Scipio’s] feet and besought him with tears to protect their honor. . .
Touched by her distress, Scipio asked her in what respect she and the other women were left
unprovided. She was a lady of advanced years and of a certain majestic dignity of appearance: and
upon meeting his question by perfect silence.. .and when the woman again clasped his knees and
repeated the same request, Scipio. . .bade the women fear nothing, for that he would appoint
different men to see to their interests, and secure that they were not left wanting in anything. Then,
after a brief hesitation the woman said, “You mistake my meaning, General, if you think we are
asking you for food.” Scipio then at length began to understand what she wished to convey, and
seeing under his eyes the youthful beauty of the daughters of Andobalus, and of many of the other
nobles, he could not refrain from tears, while the aged lady indicated in a few words the danger in
which they were. .. taking her by the hand, he. . . [said] that he would watch over them as he would
over his own sisters and daughters, and put men in charge of them on whom he could rely.”

His next business was to pay over to the Quaestors such public money of the Carthaginians as had
been captured. . .Having made these arrangements, and handed over the rest of the captives to the
Tribunes, he despatched Gaius Laelius on board a quinguereme to Rome, with the Carthaginian
prisoners and the noblest of the others, to announce at home what had taken place.”

Source: Polybius, (Friedrich Otto Hultsch, and Ev-1-= © ©heoobbomnt ey mn - ree. o "™t London
and New York, Macmillan and co., 1889, pp. 14-19

Questions to Think About

1. How did armies usually treat the inhabitants of a besieged city?

2. Which groups of captives had the most to fear? Which could hope that their lives would be
spared?

What benefit could soldiers gain from warfare?

4. What did the women of the city do to try to protect themselves?
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... happened in later times But at that time Gizeric was plundering the whole Roman
domain just as much as before, if not more, circumventing his enemy by craft and driving
them out of their possessions by force, ... and he continued to do so until the emperor Zeno
came to an agreement with him and an endless peace was established between them, by
which it was provided that the Vandals should never in all time perform any hostile act
against the Romans nor suffer such a thing at their hands. And this peace was preserved by
Zeno himself and also by his successor in the empire Anastasius And it remained in force
until the time of the emperor Justinus. (Procopius, p. 71)

Section question: What tactics of war did the Vandals use to keep the Romans from recovering
lost territory?

Justinian’s Preparations for War

...and it was in the reign of this Justinian that the war with which we are concerned came
to pass in the manner which will be told. . . Gizeric after living on a short time died at an
advanced age. .. .50 Gizeric having ruled over the Vandals thirty nine years from the time
when he captured Carthage died. .. and Honoric the eldest of his sons succeeded to the
throne. . .During the time . .. the Vandals they had no war against anyone at all except the
Moors. For through fear of Gizeric, the Moors had remained quiet before that time, but as
soon as he was out of their way they both did much harm to the Vandals and suffered the
same themselves. And Honoric shewed himself the most cruel and unjust of all men toward
the Christians in Libya. For he forced them to change over to the Arian faith and as many as
he found not readily. (Procopius, p. 73)

...Now there was a certain man in the family of Gizeric, Gelimer the son of Geilaris, the son
of Genzon, the son of Gizeric, ... usurped the rule though it was not yet due him. ..

Gelimer. . .[sent to the emperor in response to a threat]. . .if you break the treaty and come
against us we shall oppose you with all our power calling to witness the oaths which were
sworn by Zeno, from whom you have received the kingdom which you hold. The Emperor
Justinian upon receiving this letter having been angry with Gelimer even before then was
still more eager to punish him. And it seemed to him best to put an end to the Persian war
as soon as possible and then to make an expedition to Libya, and since he was quick at
forming a plan and prompt in carrying out his decisions, Belisarius the General of the East
was summoned. .. And straightway the treaty with Persia was made. . .And when the
Emperor Justinian considered that the situation was as favourable as possible both as to
domestic affairs and as to his relations with Persia, he took under consideration the
situation in Libya. (Procopius, pp. 85, 91)

Section question: Why did Justinian decide to go to war against the Vandals, and what
strategic preparations did he make?

Composition of the Roman Army and Navy

... healso had in readiness the expedition against Carthage ten thousand foot soldiers and
five thousand horsemen gathered from the regular troops and from the foederati
[mercenaries from barbarian tribes, under warlord leaders). Now at an earlier time only
barbarians were enlisted among the foederati, those namely who had come into the Roman
political system not in the condition of slaves, since they had not been conquered by the
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peril. At that time both the pilots and the rest of the sailors shewed themselves skilful and
efficient, for while shouting at the top of their voices and making a great noise, they kept
pushing the ships apart with their poles and cleverly kept the distances between their
different vessels. But if a wind had arisen, whether a following or a head wind, it seems to
me that the sailors would hardly have preserved themselves and their ships. But as it was
they escaped... (Procopius, pp. 117-119)

... And as soon as Belisarius had disembarked upon the island, he began to feel restless
knowing not how to proceed and his mind was tormented by the thought that he did not
know what sort of men the Vandals were against whom he was going and how strong they
were in war, or in what manner the Romans would have to wage the war, or what place
would be their base of operations. But most of all he was disturbed by the soldiers, who
were in mortal dread of sea fighting and had no shame in saying beforehand that if they
should be disembarked on the land they would try to show themselves brave men in the
battle, but if hostile ships assailed them they would turn to flight for they said they were not
able to contend against two enemies at once, both men and water. Being at a loss therefore
because of all these things, he sent Procopius, his adviser, to Syracuse to find out whether
the enemy had any ships in ambush keeping watch over the passage across the sea either on
the island or on the continent, and where it would be best for them to anchor in Libya and
from what point as base it would be advantageous for them to start in carrying on the war
against the Vandals... (Procopius, p. 125)

Section question: What were the challenges of naval warfare in the Mediterranean at that
time? How did the expedition meet those challenges?

The Roman Army Lands in Africa

... [Belisarius and the army] made the disembarkation as quickly as possible about three
months later than their departure from Byzantium. And indicating a certain spot on the
shore, the general bade both soldiers and sailors dig the trench and place the stockade
about it. And they did as directed. And since a great throng was working and fear was
stimulating their enthusiasm, and the general was urging them on, not only was the trench
dug on the same day, but the stockade was also completed, and the pointed stakes were
fixed in place all around. Then indeed while they were digging the trench something
happened which was altogether amazing. A great abundance of water sprang forth from the
earth, a thing which had not happened before in Byzacium, and besides this the place where
they were was altogether waterless. Now this water sufficed for all uses of both men and
animals. And in congratulating the general, Procopius said that he rejoiced at the abundance
of water not so much because of its usefulness as because it seemed to him a symbaol of an
easy victory, and that Heaven was foretelling a victory to them. This at any rate actually
came to pass. 5o for that night all the soldiers bivouacked in the camp, setting guards and
doing everything else as was customary, except indeed that Belisarius commanded five
bowmen to remain in each ship for the purpose of a guard, and that the ships of war should
anchor in a circle about them, taking care that no one should come against them to do them
harm.

...And Belisarius, having arrayed his army as for battle in the following manner, began the
march to Carthage. He chose out three hundred of his guardsmen, who were able warriors,
and handed them over to John [an officer whom] he commanded to go ahead of the army at
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hearing from the inhabitants of the place the whole story of the fight, they were vexed being
at a loss as to where they ought to go. But while they were still at a loss and from the hills
were looking around over the whole country thereabouts, a dust appeared from the south,
and alittle later a very large force of Vandal horsemen. And they sent to Belisarius urging
him to come as quickly as possible since the enemy were bearing down upon them. ... And
while they were debating thus among themselves, the barbarians drew near under the
leadership of Gelimer. .. But when they came near each other a contest arose between the
two armies as to which should capture the highest of all the hills there. For it seemed a
suitable one to encamp upon and both sides preferred to engage with the enemy from there.
And the Vandals coming first took possession of the hill by crowding off their assailants, and
routed the enemy having already become an object of terror to them. And the Romans in
flight came to a place seven stades distant from Decimum. .. when they came together these
troops all unexpectedly fled at top speed and went on the run to Belisarius. From then on I
am unable to say what happened to Gelimer that having the victory in his hands, he
willingly gave it up to the enemy. .. I do not think that even Belisarius would have withstood
him but our cause would have been utterly and completely lost, so numerous appeared the
force of the Vandals and so great the fear they inspired in the Romans ... (Procopius, p. 167)

Section question: What does this passage tell you about the nature of battle at the time of the
Vandal Wars? How much did it depend on individual warriors and leaders vs. masses of
troops?

The Fall of Vandal Carthage to the Romans, Sept 15, 533 CE

... And he [Gelimer] would have preserved the city with its treasures and captured our
ships which had come rather near and he would have withdrawn from us all hope both of
sailing away and of victory. But in fact he did neither of these things. Instead he descended
from the hill at a walk, and when he reached the level ground and saw the corpse of his
brother he turned to lamentations, and in caring for his burial he blunted the edge of his
opportunity, an opportunity which he was not able to grasp again. Meantime Belisarius,
meeting the fugitives [from his own army] bade them stop and arrayed them all in order
and rebuked them at length then ... he proceeded at full speed against Gelimer and the
Vandals. But the barbarians having already fallen into disorder and being now unprepared
did not withstand the onset of the Romans, but fled with all their might, losing many there
and the battle ended at night. Now the Vandals were in flight, not to Carthage nor to
Byzacium whence they had come, but to the plain of Boulla and the road leading [inland]
into Numidia. ... on the following day the infantry with the wife of Belisarius came up and
we all proceeded together on the road toward Carthage, which we reached in the late
evening and we passed the night in the open although no one hindered us from marching
into the city at once. (Procopius, p. 169}

Section question: How does Procopius describe the two opposing leaders, and what seem to
be the biggest challenges each fuces?

How the Carthaginian Inhabitants Fared After the City Fell

For the Carthaginians opened the gates and burned lights everywhere and the city was
brilliant with the illumination that whole night, and those of the Vandals who had been left
behind were sitting as suppliants in the sanctuaries. But Belisarius prevented the entrance
in order to guard against any ambuscade being set for his men by the enemy, and also to
prevent the soldiers from having freedom to turn to plundering as they might under the
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sanctuaries, and began to take thought for the fortifications. For the circuitwall of Carthage
had been so neglected that in many places it had become accessible to anyone who wished
and easy to attack. For no small part of it had fallen down and it was for this reason the
Carthaginians said that Gelimer had not made his stand in the city. For he thought that it
would be impossible in a short time to restore such a circuitwall to a safe condition. . .
(Procopius, p. 173-181)

...And Belisarius offered great sums of money to the artisans engaged in the building trade
and to the general throng of workmen, and by this means he dug a trench deserving of great
admiration about the circuit wall, and setting stakes close together along i, he made an
excellent stockade about the fortifications. And not only this but he built up in a short time
the portions of the wall which had suffered, a thing which seemed worthy of wonder not
only to the Carthaginians but also to Gelimer himself. . .when he came as a captive to
Carthage. . .he marvelled when he saw the wall .and said that his own negligence had proved
the cause of all his present troubles. This then was accomplished by Belisarius while in
Carthage. {Procopius, p. 195)

Section question: Why is Carthage spared the destruction that usually follows the fall of a city
to Roman armies? What are Belisarius’ priorities in organizing the city and its inhabitants?
What threats or advantages did different groups of Carthage’s population face?

The Vandals Look for African Allies, Who Offer Allegiance to the Romans

... Gelimer upon reaching the plain of Boulla which is distant from Carthage a journey of
four days for an unencumbered traveller not far from the boundaries of Numidia began to
gather there all the Vandals and as many of the Moors as happened to be friendly to him.
Few Moors however joined his alliance and these were altogether insubordinate. For all
those who ruled over the Moors in Mauretania and Numidia and Byzacium sent envoys to
Belisarius saying that they were slaves of the emperor and promised to fight with him.
There were some also who even furnished their children as hostages and requested that the
symboals of office be sent them from him, according to the ancient custom. For it was a law
among the Moors that no one should be a ruler over them even if he was hostile to the
Romans until the emperor of the Romans should give him the tokens of the office. And
though they had already received them from the Vandals, they did not consider that the
Vandals held the office securely. Now these symbols are a staff of silver covered with gold,
and a silver cap not covering the whole head but like a crown, and held in place on all sides
by bands of silver, a kind of white cloak gathered by a golden brooch on the right shoulder
in the form of a Thessalian cape and a white tunic with embroidery, and a gilded boot. And
Belisarius sent these things to them and presented each one of them with much money.
However they did not come to fight along with him, nor on the other hand did they dare give
their support to the Vandals, but standing out of the way of both contestants they waited to
see what would be the outcome of the war. Thus then matters stood with the Romans. . .

... Gelimer and Tzazon ... led out the Vandals. . .when the Romans were not expecting them
but were preparing their meal, they were at hand and arrayed themselves for battle along
the bank of the stream. .. So the Romans came to the other bank of this river after preparing
themselves as well as they could under the circumstances and arrayed themselves. ..
Belisarius also came there at the opportune moment with his five hundred horsemen
leaving the infantry behind advancing at a walk. For all the Huns had been arrayed in
another place, it being customary for them even before this not to mingle with the Roman
army if they could avoid so doing, and . . . it was not their wish to be arrayed with the rest of
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Text #1: Hymn to Ra

Background: The Book of the Dead is a funerary text dating to the early New Kingdom, ca.
1550 BCE to 50 BCE. The text was intended to assist a dead person's journey through the
Duat, or underworld, and into the afterlife. Ra, the object of the hymn, is the sun god.

Source: Internet History Sourcebool

“Nekht, the Captain of Soldiers, the Royal Scribe, Sings a Hymn of Praise to Ra, and says:

Homage to thee, O thou glorious Being, thou who art dowered [granted] [all sovereignty]. O
Tem-Heru-Khuti (Tem-Harmakhis), when thou risest in the horizon of heaven a cry of joy
goeth forth to thee from all people. O thou beautiful Being, thou dost renew thyself in thy
season in the form of the Disk, within thy mother Hathor. Therefore in every place every
heart swelleth with joy at thy rising for ever. The regions of the South and the North come
to thee with homage, and send forth acclamations at thy rising on the horizon of heaven,
and thou illuminest the Two Lands with rays of turquoise-[coloured] light. O Ra, who art
Heru-Khuti, the divine man-child, the heir of eternity, self-begotten and self-born, king of
the earth, prince of the Tuat (the Other World), governor of Aukert, thou didst come from
the Water-god, thou didst spring from the Sky-god Nu, who doth cherish thee and order thy
members. O thou god of life, thou lord of love, all men live when thou shinest; thou art
crowned king of the gods. The goddess Nut embraceth thee, and the goddess Mut enfoldeth
thee at all seasons. Those who are in thy following sing unto thee with joy, and they bow
down their foreheads to the earth when they meet thee, the lord of heaven, the lord of the
earth, the King of Truth, the lord of eternity, the prince of everlastingness, thou sovereign
of all the gods, thou god of life, thou creator of eternity, thou maker of heaven wherin thou
art firmly stablished.

The Company of the Gods rejoice at thy rising, the earth is glad when it beholdeth thy rays;
the people who have been long dead come forth with cries of joy to behold thy beauties
every day. Thou goest forth each day over heaven and earth, and thou art made strong each
day be thy mother Nut. Thou passest over the heights of heaven, thy heart swelleth with
joy; and the Lake of Testes (the Great Oasis) is content thereat. The Serpent-fiend hath
fallen, his arms are hewn off, the Knife hath severed his joints. Ra liveth by Maat (Law), the
beautiful! The Sektet Boat advanceth and cometh into port. The South and the North, and
the West and East, turn to praise thee. O thou First, Great God (PAUTA), who didst come
into being of thine own accord, Isis and Nephthys salute thee, they sing unto thee songs of
joy at thy rising in the boat, they stretch out their hands unto thee. The Souls of the East
follow thee, and the Souls of the West praise thee. Thou art the Ruler of all the gods. Thou
in thy shrine hast joy, for the Serpent-fiend Nak hath been judged by the fire, and thy heart
shall rejoice for ever. Thy mother Nut is esteemed by thy father Nu.”

Questions for text #1:
* What role does Ra play in the ordering of the universe in Egyptian religion, and how

does he relate to the other gods and natural forces?
* How do human beings fit into the world of the gods?
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Then you went towards Telphusa: and there the pleasant place seemed fit for making a
temple and wooded grove. You came very near and spoke to her: "Telphusa, here [ am
minded to make a glorious temple, and oracle for men...who live in rich Peloponnesus and
those of Europe all the wave-washed isles, coming to seek oracles. And I will deliver to
them all counsel that cannot fail, giving answer in my rich temple.

So said Phoebus Apollo, and laid out all the foundations throughout, wide and very long.
But when Telphusa saw this, she was angry in heart and spoke, saying: 'Lord Phoebus,
worker from afar, [ will speak a word of counsel to your heart, since you are minded to
make here a glorious temple to be an oracle for men who will always bring hither perfect
hecatombs for you; yet [ will speak out, and do you lay up my words in your heart. The
trampling of swift horses and the sound of mules watering at my sacred springs will always
irk you, and men like better to gaze at the well-made chariots and stamping, swift-footed
horses than at your great temple and the many treasures that are within. But if you will be
moved by me...build at Crisa below the glades of Parnassus...so the glorious tribes of men
will bring gifts to you as...Healer...and you will receive with delight rich sacrifices from the
people dwelling round about.’ So said Telphusa, that she alone, and not the Far-Shooter,
should have renown there; and she persuaded the Far-Shooter.

Further yet you went, far-shooting Apollo, until you came to the town of the presumptuous
Phlegyae who dwell on this earth in a lovely glade near the Cephisian lake, caring not for
Zeus. And thence you went. .. to Crisa beneath snowy Parnassus, a foothill turned towards
the west: a cliff hangs over it from above, and a hollow, rugged glade runs under. There the
lord Phoebus Apollo resolved to make his lovely temple, and thus he said: 'In this place I am
minded to build a glorious temple to be an oracle for men, and here they will always bring
perfect hecatombs, both they who dwell in rich Peloponnesus and the men of Europe and
from all the wave-washed isles, coming to question me. And [ will deliver to them all
counsel that cannot fail, answering them in my rich temple.

When he had said this, Phoebus Apollo laid out all the foundations throughout, wide and
very long; and upon these...laid a footing of stone. And the countless tribes of men built the
whole temple of wrought stones, to be sung of for ever. But near by was a sweet flowing
spring, and there with his strong bow the lord, the son of Zeus, killed the bloated, great-she-
dragon, a fierce monster wont to do great mischief to men upon earth, to men themselves
and to their thin-shanked sheep; for she was a very bloody plague. She it was who once
received from gold-throned Hera and brought

up fell, cruel Typhaon to be a plague to men.

.[image of the serpent monster Typhaon]

And this Typhaon used to work great mischief
among the famous tribes of men. 'whosoever
met the dragoness, the day of doom would
sweep him away, until the lord Apollo, who
deals death from afar, shot a strong arrow at
her. Then she, rent with bitter pangs, lay
drawing great gasps for breath and rolling
about that place. An awful noise swelled up
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3. And Abraham arose early in the morning, and he saddled his donkey, and he took his two
young men with him and Isaac his son; and he split wood for a burnt offering, and he arose
and went to the place of which God had told him.

4. On the third day, Abraham lifted up his eyes and saw the place from afar.

5. And Abraham said to his young men, "Stay here with the donkey, and I and the lad will go
yonder, and we will prostrate ourselves and return to you."

6. And Abraham took the wood for the burnt offering, and he placed [it] upon his son Isaac,
and he took into his hand the fire and the knife, and they both went together.

7. And Isaac spoke to Abraham his father, and he said, "My father!" And he said, "Here [ am,
my son.” And he said, "Here are the fire and the wood, but where is the lamb for the burnt
offering?”

8. And Abraham said, "God will provide for Himself the lamb for the burnt offering, my
son." And they both went together.

9. And they came to the place of which God had spoken to him, and Abraham built the altar
there and arranged the wood, and he bound Isaac his son and placed him on the altar upon
the wood.

10. And Abraham stretched forth his hand and took the knife, to slaughter his son.

11. And an angel of God called to him from heaven and said, "Abraham! Abraham!" And he
said, "Here [ am."

12. And he said, "Do not stretch forth your hand to the lad, nor do the slightest thing to him,
for now [ know that you are a God fearing man, and you did not withhold your son, your
only one, from Me."

13. And Abraham lifted up his eyes, and he saw, and lo! there was a ram, [and] after [that] it
was caught in a tree by its horns. And Abraham went and took the ram and offered it up as
a burnt offering instead of his son.

14, And Abraham named that place, The Lord will see, as it is said to this day: On the
mountain, the Lord will be seen.

15. And an angel of the Lord called to Abraham a second time from heaven.

16. And he said, "By Myself have I sworn, says the Lord, that because you have done this
thing and you did not withhold your son, your only one,

17. That I will surely bless you, and I will greatly multiply your seed as the stars of the
heavens and as the sand that is on the seashore, and your descendants will inherit the cities
of their enemies.

18. And through your children shall be blessed all the nations of the world, because you
hearkened to My voice.”...

Questions for Text #3:
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11 To what purpose is the multitude of your sacrifices unto me? saith the Lord: | am
full of the burnt offerings of rams, and the fat of fed beasts; and I delight not in the blood of
bullocks, or of lambs, or of he goats.

12 When ye come to appear before me, who hath required this at your hand, to tread
my courts?
13 Bring no more vain oblations; incense is an abomination unto me; the new moons

and sabbaths, the calling of assemblies, I cannot away with; it is iniquity, even the solemn
meeting.

14 Your new moons and your appointed feasts my soul hateth: they are a trouble unto
me; | am weary to bear them.

15 And when ye spread forth your hands, | will hide mine eyes from you; yea, when ye
make many prayers, | will not hear: your hands are full of blood.

16 Wash ye, make you clean; put away the evil of your doings from before mine eyes;
cease to do evil;

17 Learn to do well; seek judgment, relieve the oppressed, judge the fatherless, plead
for the widow.

18 Come now, and let us reason together, saith the Lord: though your sins be as scarlet,
they shall be as white as snow; though they be red like crimson, they shall be as wool.

19 If ye be willing and obedient, ye shall eat the good of the land:

20 but if ye refuse and rebel, ye shall be devoured with the sword: for the mouth of the
Lord hath spoken it.

Questions for Text #4

*  What does the Prophet [saiah tell his followers that the Lord requires?

* How does [saiah’s message about the Lord differ from the sacrifices offered in other
religious traditions? What is the alternative to sacrifices that isaiah calls for?

Text #5: Phaedrus of Plato

Background: Written 360 BCE by Plato, Phaedrus is portrayed as a dialogue between
Socrates (469-399 BCE) and a friend named Phaedrus. Although Socrates was Plato's
teacher and a real person, the Socrates of the dialogues expresses Plato’s own ideas. The
short segment featured in this excerpt is about the search for Truth, and the nature of the
human soul and its journey toward perfection.
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The wing is the corporeal element which is most akin to the divine, and which by nature
tends to soar aloft and carry that which gravitates downwards into the upper region, which
is the habitation of the gods. The divine is beauty, wisdom, goodness, and the like; and by
these the wing of the soul is nourished, and grows apace; but when fed upon evil and
foulness and the opposite of good, wastes and falls away. Zeus, the mighty lord, holding the
reins of a winged chariot, leads the way in heaven, ordering all and taking care of all; and
there follows him the array of gods and demigods, marshalled in eleven bands; Hestia alone
abides at home in the house of heaven; of the rest they who are reckoned among the
princely twelve march in their appointed order. They see many blessed sights in the inner
heaven, and there are many ways to and fro, along which the blessed gods are passing,
every one doing his own work; he may follow who will and can, for jealousy has no place in
the celestial choir. But when they go to banquet and festival, then they move up the steep to
the top of the vault of heaven. The chariots of the gods in even poise, obeying the rein, glide
rapidly; but the others labour, for the vicious steed goes heavily, weighing down the
charioteer to the earth when his steed has not been thoroughly trained—and this is the
hour of agony and extremest conflict for the soul. For the immortals, when they are at the
end of their course, go forth and stand upon the outside of heaven, and the revolution of the
spheres carries them round, and they behold the things beyond. But of the heaven which is
above the heavens, what earthly poet ever did or ever will sing worthily? It is such as I will
describe; for I must dare to speak the truth, when truth is my theme. There abides the very
being with which true knowledge is concerned; the colourless, formless, intangible essence,
visible only to mind, the pilot of the soul. ..

Such is the life of the gods; but of other souls, that which follows God best and is likest to
him lifts the head of the charioteer into the outer world, and is carried round in the
revolution, troubled indeed by the steeds, and with difficulty beholding true being; while
another only rises and falls, and sees, and again fails to see by reason of the unruliness of
the steeds. The rest of the souls are also longing after the upper world and they all follow,
but not being strong enough they are carried round below the surface, plunging, treading
on one another, each striving to be first; and there is confusion and perspiration and the
extremity of effort; and many of them are lamed or have their wings broken through the ill-
driving of the charioteers; and all of them after a fruitless toil, not having attained to the
mysteries of true being, go away, and feed upon opinion. The reason why the souls exhibit
this exceeding eagerness to behold the plain of truth is that pasturage is found there, which
is suited to the highest part of the soul; and the wing on which the soul soars is nourished
with this. And there is a law of Destiny, that the soul which attains any vision of truth in
company with a god is preserved from harm until the next period, and if attaining always is
always unharmed. But when she is unable to follow, and fails to behold the truth, and
through some ill-hap sinks beneath the double load of forgetfulness and vice, and her wings
fall from her and she drops to the ground, then the law ordains that this soul shall at her
first birth pass, not into any other animal, but only into man; and the soul which has seen
most of truth shall come to the birth as a philosopher, or artist, or some musical and loving
nature; that which has seen truth in the second degree shall be some righteous king or
warrior chief; the soul which is of the third class shall be a politician, or economist, or
trader; the fourth shall be lover of gymnastic toils, or a physician; the fifth shall lead the life
of a prophet or hierophant; to the sixth the character of poet or some other imitative artist


http://mediterraneansharedpast



www.earlyjewishwritings
https://ings.com/ph
www.earlyjewishwrit

Student Handout 2.6.2

I. (1) And the Lord said to Abraham, "Depart from thy land, and from thy kindred, and from
thy father's house to a land which [ will show thee; and I will make thee into a great nation.
And I will bless thee, and I will magnify thy name, and thou shalt be blessed. And I will bless
them that bless thee, and [ will curse them that curse thee; and in thy name shall all the
nations of the earth be Blessed." (2) God, wishing to purify the soul of man, first of all gives
it an impulse towards complete salvation, namely, a change of abode, so as to quit the three
regions of the body, the outward sense and speech according to utterance; for his country
is the emblem of the body, and his kindred are the symbol of the outward sense, and his
father's house of speech. Why so? {3) Because the body derives its composition from the
earth, and is again dissolved into earth; and Moses is a witness of this when he says, "Dust
thou art, and unto dust shalt thou Return.” For he says, that man was compounded by God
fashioning a lump of clay into the form of a man; and it follows of necessity that, a
composite being, when dissolved, must be dissolved into its component parts. But the
outward sense in nearly connected with and akin to the mind, the irrational part to the
rational, since they are both parts of one soul; but speech is the abode of the father, because
our father is the mind, which implants in each of its parts its own powers, and distributes
its energies among them, undertaking the care and superintendence of them all; and the
abode in which it dwells is speech, a dwelling separated from the rest of the house; for as
the hearth is the abode of a man, so is speech of the mind: (4) at all events, it displays itself,
and all the notions which it conceives, arranging them and setting them in order in speech,
as if in a house. And you must not wonder that Moses has called speech in man the abode of
the mind, for he also says, that the mind or the universe, that is to say, God, has for his
abode his own word. (5) And the practiser of virtue, Jacob, seizing on this apprehension,
confesses in express words that, "This is no other than the house of God," an expression
equivalent to, The house of God is not this thing, or anything which can be made the subject
of ocular demonstration...but is invisible... only to be comprehended by the soul as soul. (6)
What, then, can it be except the Word, which is more ancient than all the things which were
the objects of creation, and by means of which it is the Ruler of the universe, taking hoid of
it as a rudder, governs all things. And when he was fashioning the world, he used this as his
instrument for the blameless argument of all the things which he was completing.

IL. (7) That he means by Abraham's country the body, and by his kindred the outward
senses, and by his father's house uttered speech, we have now shown. But the command,
"Depart from them,” is not like or equivalent to, Be separated from them according to your
essence, since that would be the injunction of one who was pronouncing sentence of death.
But it is the same as saying, Be alienated from them in your mind, allowing none of them to
cling to you, standing above them all; (8) they are your subjects, use them not as your
rulers; since you are a king, learn to govern and not to be governed; know yourself all your
life, as Moses teaches us in many passages where he says, "Take heed to Thyself." For thus
you will perceive what you ought to be obedient to, and what you ought to be the master of.
(9) Depart therefore from the earthly parts which envelop you, O my friend, fleeing from
that base and polluted prison house of the body, and from the keepers as it were of the
prison, its pleasures and appetites, putting forth all your strength and all your power so as
to suffer none of thy good things to come to harm, but improving all your good faculties
together and unitedly. (10) Depart also from thy kindred, outward senses; for now indeed
you have given yourself up to each of them to be made use of as it will, and you have

11
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3 Wherefore | give you to understand, that no man speaking by the Spirit of God
calleth Jesus accursed: and that no man can say that Jesus is the Lord, but by the Holy
Ghost.

4 Now there are diversities of gifts, but the same Spirit.

5 And there are differences of administrations, but the same Lord.

6 And there are diversities of operations, but it is the same God which worketh all in
all.

7 But the manifestation of the Spirit is given to every man to profit withal.

8 For to one is given by the Spirit the word of wisdom; to another the word of
knowledge by the same Spirit;

9 to another faith by the same Spirit; to another the gifts of healing by the same Spirit;
10 to another the working of miracles; to another prophecy; to another discerning of

spirits; to another divers kinds of tongues; to another the interpretation of tongues:

11 but all these worketh that one and the selfsame Spirit, dividing to every man
severally as he will.

12 For as the body is one, and hath many members and all the members of that one
body, being many, are one body: so also is Christ.

13 For by one Spirit are we all baptized into one body, whether we be Jews or Gentiles,
whether we be bond or free; and have been all made to drink into one Spirit.

14 For the body is not one member, but many.

15 If the foot shall say, Because I am not the hand, I am not of the body; is it therefore
not of the body?

16 And if the ear shall say, Because | am not the eye, | am not of the body; is it
therefore not of the body?

17 If the whole body were an eye, where were the hearing? If the whole were hearing,
where were the smelling?

18 But now hath God set the members every one of them in the body, as it hath pleased
him.

19 And if they were all one member, where were the body?

20 But now are they many members, yet but one body.

21 And the eye cannot say unto the hand, I have no need of thee: nor again the head to
the feet, I have no need of you.

22 Nay, much more those members of the body, which seem to be more feeble, are
necessary:

23 and those members of the body, which we think to be less honorable, upon these

we bestow more abundant honor; and our uncomely parts have more abundant
comeliness.

13


http://mediterraneansharedpast



https://georgetown.edu/facu1ty/jod/texts/pliny
https://mediterraneansharedpast.org

Student Handout 2.6.2

Meanwhile, in the case of those who were denounced to me as Christians, | have observed
the following procedure: I interrogated these as to whether they were Christians; those
who confessed | interrogated a second and a third time, threatening them with
punishment; those who persisted I ordered executed. For I had no doubt that, whatever the
nature of their creed, stubbornness and inflexible obstinacy surely deserve to be punished.
There were others possessed of the same folly; but because they were Roman citizens, |
signed an order for them to be transferred to Rome.

Soon accusations spread, as usually happens, because of the proceedings going on, and
several incidents occurred. An anonymous document was published containing the names
of many persons. Those who denied that they were or had been Christians, when they
invoked the gods in words dictated by me, offered prayer with incense and wine to your
image, which [ had ordered to be brought for this purpose together with statues of the
gods, and moreover cursed Christ—none of which those who are really Christians, it is said,
can be forced to do—these I thought should be discharged. Others named by the informer
declared that they were Christians, but then denied it, asserting that they had been but had
ceased to be, some three years before, others many years, some as much as twenty-five
years. They all worshipped your image and the statues of the gods, and cursed Christ.

They asserted, however, that the sum and substance of their fault or error had been that
they were accustomed to meet on a fixed day before dawn and sing responsively a hymn to
Christ as to a god, and to bind themselves by oath, not to some crime, but not to commit
fraud, theft, or adultery, not falsify their trust, nor to refuse to return a trust when called
upon to do so. When this was over, it was their custom to depart and to assemble again to
partake of food—but ordinary and innocent food. Even this, they affirmed, they had ceased
to do after my edict by which, in accordance with your instructions, I had forbidden
political associations, Accordingly, I judged it all the more necessary to find out what the
truth was by torturing two female slaves who were called deaconesses. But I discovered
nothing else but depraved, excessive superstition.

I therefore postponed the investigation and hastened to consult you. For the matter seemed
to me to warrant consulting you, especially because of the number involved. For many
persons of every age, every rank, and also of both sexes are and will be endangered. For the
contagion of this superstition has spread not only to the cities but also to the villages and
farms. But it seems possible to check and cure it. It is certainly quite clear that the temples,
which had been almost deserted, have begun to be frequented, that the established
religious rites, long neglected, are being resumed, and that from everywhere sacrificial
animals are coming, for which until now very few purchasers could be found. Hence it is
easy to imagine what a multitude of people can be reformed if an opportunity for
repentance is afforded.

Trajan Responds to Pliny

You observed proper procedure, my dear Pliny, in sifting the cases of those who had been
denounced to you as Christians. For it is not possible to lay down any general rule to serve
as a kind of fixed standard. They are not to be sought out; if they are denounced and proved
guilty, they are to be punished, with this reservation, that whoever denies that he is a
Christian and really proves it—that is, by worshiping our gods—even though he was under
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peaceable, and so harmonious that none of them can aitogether destroy another, but the ugly
ever adorneth the beautiful. To Thee I call, whom everything loveth that can love, both those
which know what they love, and those which know not what they love. Thou who hast
shapen all creatures very good, without any evil—Thou who wilt not altogether show
thyself openly to any but to them that are pure in heart, 1 call to Thee, O Lord, because Thou
art the Father of truth and wisdom, of the true and highest life, and of the highest
blessedness, and of the highest good, and of the highest brightness, and of the intelligible
light; Thou who art the Father of the Son who hath awakened us, and still arouseth us, from
the sleep of our sins, and warneth us to come to Thee.

To Thee I pray, O Lord, who art the highest truth, and through whom is true all that is true.
I pray to Thee, O Lord, who art the true life, and through whom all things live that do live.
Thou art the highest blessedness, and through Thee are blessed all that are blessed. Thou
art the highest good ... [An omission in the MS|] ... is and beautiful. Thou art the intelligible
light through which man knoweth. [ pray to Thee, O Lord, who wieldest all the world;
whom we can not know bodily, neither by eyes, nor by smell, nor by ears, nor by taste, nor by
touch; although such laws as we have, and such virtues as we have, we take all those that
are good from thy realm, and from thy realm we draw an example of all the good we perform.
For every one falleth who fleeth from Thee, and every one riseth who turneth to Thee, and
every one standeth who abideth in Thee; he dieth who wholly forsaketh Thee, he is
quickened who turneth to Thee, and he liveth indeed who abideth in Thee. No one that is
wise forsaketh Thee, no one seeketh Thee except he be wise, and no one altogether findeth
Thee but the pure in heart. That is, he perisheth who forsaketh Thee. He who loveth Thee
seeketh Thee; he who followeth after Thee hath Thee. Thy truths which Thou hast given us
awaken us from the sleep of our sins. Our hope lifteth us to Thee. Our love, which Thou hast
given us, bindeth us to Thee. Through Thee we overcome our foes, both spiritual and
carnal. Thou who forgivest, draw nigh to me and have mercy upon me, because Thou hast
bestowed upon us great gifts, to wit, that we shall never entirely perish and thus come to
naught.

0 Lord, who warnest us to watch, Thou hast given us reason, wherewith to find out and
distinguish good and evil, and to flee the evil. Thou hast given us patience not to despair in
any toil nor in any misfortune. Nor is this a wonder, because Thou dost verily rule well, and
makest us to serve Thee well. Thou hast taught us to understand that worldly wealth, which
we looked upon as our own, is alien to us, and transitory; and Thou hast also taught us to
consider as our own what we looked upon as alien to us, to wit, the kingdom of heaven,
which we once despised. Thou who hast taught us to do no unlawful thing, and hast also
taught us not to mourn even though our riches should wane. Thou who hast taught us to
subject our body to our mind,

Thou who didst overcome death when Thou thyself didst arise, and also wilt make all men
arise. Thou who makest us all worthy of Thee, and cleansest us from all our sins, and justifiest
us, and hearest our prayers. Thou who madest us of thy household, and who teachest us all
righteousness, and always teachest us the good, and always dost us good, and leavest us not to
serve an unrighteous lord, as we did aforetime. Thou callest us back to our way, and leadest
us to the door, and openest to us, and givest us the bread of eternal life and the drink of

17


http://mediterraneansharedpast.org




Student Handout 2.6.2

(today’s Saudi Arabia) and became a prophet at the age of about 40. He carried out the last
10 years of his life in the city of Madinah, where the Muslim community was established
and from which it spread to the Mediterranean region and beyond. The Qur’an teaches that
it was a continuing part of the revelation given by the One God (Allah in Arabic language)
to humankind through Abraham, Moses, Jesus and other prophets.

Source
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And verily We sent among them warners.

Then see the nature of the consequence for those warned,

Save single-minded servants of Allah.

And Noah verily prayed unto Us, and gracious was the Hearer of his prayer
And We saved him and his household from the great distress,

And made his seed the survivors,

And left for him among the later folk (the salutation):

Peace be unto Noah among the peoples!

Lo! thus do We reward the good.

Lo! he is one of Qur believing servants.

Then We did drown the others.

And lo! of his persuasion verily was Abraham

When he came unto his Lord with a whole heart;

When he said unto his father and his folk: What is it that ye worship?
Is it a falsehood--gods beside God [Allah]--that ye desire?

What then is your opinion of the Lord of the Worlds?

And he glanced a glance at the stars

Then said: Lo! I feel sick!

And they turned their backs and went away from him

Then turned he to their gods [idols] and said: Will ye not eat?

What aileth you that ye speak not?

Then he attacked them, striking with his right hand.

And (his people} came toward him, hastening.

He said: Worship ye that which ye yourselves do carve

When God [Allah] hath created you and what ye make?

They said: Build for him a building and fling him in the red hot fire.
And they designed a snare for him, but We made them the undermost.
And he said: Lo! I am going unto my Lord Who will guide me.

100 My Lord! Vouchsafe me of the righteous.
101 So We gave him tidings of a gentle son.

102 And when (his son} was old enough to walk with him, (Abraham) said: O my dear
son, | have seen in a dream that [ must sacrifice thee. So look, what thinkest thou? He said:
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